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BACKGROUND TO THE EVALUATION
Association For Cultural, Technical And Educational Cooperation (Actec)
ACTEC focuses on technical, vocational and entrepreneurial training, as the starting point for
the development of people, families and communities. ACTEC development philosophy is
based on both concepts of subsidiarity and partnership. As an organization, ACTEC does not
have delegations in the countries where it works, but acts and works fully through its local
partners, with whom it proposes a multiannual development strategy, strengthening them
institutionally to guarantee the sustainability and quality of the interventions. ACTEC has
been working in Kenya since 2003 in collaboration with various educational institutions
mainly in Nairobi (Kibondeni College, Eastlands College of Technology) and in Nakuru
(Mwangaza College) to improve the quality of vocational training for disadvantaged young
people. As part of her programmes in 2017-2021, it is noted that ACTEC started a new
partnership with Mwangaza College. The main objective of this programme was to improve
professional insertion of disadvantaged youth through the set-up and strengthening of
technical training programs. The end goal of ACTEC programs is to improve those skills that
allow men and women to fulfil their life plan and dreams by increasing their income and
improving their living conditions.
Mwangaza College
Mwangaza College is an institution administered under the Diocese of Nakuru by the De La
Salle Christian Brothers (a worldwide educational religious Congregation with a 300-year
tradition). The goal of setting up the Centre was to provide a technical post-secondary
education to mainly but not exclusively limited to young women of Nakuru area, an area
where the needs of women have previously not been given the same priority as that of men
which to a large extent has been discriminatory. The college was established as a centre for
skill formation in the Nakuru Catholic Diocese in 1992.
A grant from the Belgian government made them complete in time the basic buildings for the
Centre to open on January 1993. The objective of setting up the Centre was to provide some
technical post-secondary skills mainly and not exclusively to young women of the Nakuru
area. To date, 15,583 students have passed College and are now self-reliant individuals and
dependable persons in the society
Programme evaluation in the context of “Grow Kenya’s Young Talent” project
(ACTEC) has been implementing projects in Mwangaza College since 2016 aimed at
reversing the negative effects of youth unemployment and other forms of youth exploitation
amongst the communities around Nakuru. This was as a result of an early survey in the area
collectively by the Leaders there. With time, it was observed that more than 3000 youth aged
between 13 – 17 years who were supposed to be in school were involved in child labor
among other forms of child abuse. Further, it was also established that, thousands of children
and youth were estimated to be living in the streets of Nakuru town. The overall goal of this
project was to better the conditions for integration of young people in the labour market and
create new opportunities for hundreds of young unemployed boys and girls. The specific
objectives of the project were to; upgrade technical facilities and bettering the equipment in
the four departments in Mwangaza College, upgrade seven Mwangaza’s technical training
tutors to a degree and diploma level within four years and enhance quality practical
vocational training and improving technical educational opportunities already present in
Nakuru.
The aim of this evaluation exercise was to determine the relevancy and fulfillment of
objectives, development efficiency, effectiveness, impact and sustainability of the
interventions. It was meant to appreciate the improvement of the quality of the training
implemented in the Food and Beverage department of Mwangaza College. The process was
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guided by the objectives derived from the project intended results and indicators of the
“Grow Kenyan’s Young Talent” project.
Approach and Methodology
This evaluation pursued a participatory approach in which all project actors were involved
in the process. The evaluation employed a mixed-methods approach, combining both
qualitative and quantitative methods. This methodology contained several components:
review of existing project documents, consultations with ACTEC and the local partners.
Review and analysis of the documentation available regarding Mwangaza College including
reports from the Belgian Cooperation, 2017, 2018 and 2019 annual narrative reports,
Theory of Change, Logical Frames, institutional reports, conclusions of the ACTEC annual
monitoring missions, planning of annual activities and budgets, among others were reference
points for purposes of this assignment. Towards actualizing and executing this evaluation
assignment, three initial and preparatory meetings were held; one with ACTEC through
Skype and the other two with the local partner (Mwaganza College Principal and team in
Kenya).
The evaluation exercise targeted stakeholders and project participants of the labour insertion
of the graduates’ project from the hospitality training of Mwangaza College. The study
gathered information and data relating to the two main target groups, i.e. current students
(both boys and girls) and graduate students (both boys and girls). So for purposes of
gathering and collating the required appropriate information and data to aid the evaluation
exercise, other categories of persons/respondents were of interest including principal of the
college, households within Nakuru County especially within the catchment of the college,
education officials, teachers, employment office staff, social work officers, employment
industry (Hotels & Restaurants), Local Leaders, and parents of both current and graduate
students.
Different types of data collection methods and instruments were used to collect the data.
Closed-ended questionnaires and document analysis were designed to aid in gathering
quantitative data while open ended questionnaires, interviews, observation guides and Focus
Group Discussions (FGDs) were designed to aid in gathering qualitative data. The developed
draft data collection instruments were shared with the local partner and ACTEC team in
Belgium and the arising feedbacks were incorporated. Reliability and validity tests were
carried out to ensure credibility of data collection methods, instruments and the collected
data. Thus, the tools were piloted and adjusted accordingly where it was found necessary to
do so. The evaluation team then proceeded for the data collection exercise starting on the 6th
of October 2020 through to December 2020.
Descriptive and content analysis techniques were also employed to process and analyze
collected information. Arising from this evaluation assignment a draft report was prepared
and shared with ACTEC and the local partner. Feedback from this sharing has been
incorporated towards building the final evaluation report with executive summary
highlighting important analysis points/results, conclusions and recommendations.
The lead evaluation Team
The Evaluation Team was led by Dr. Jared Anyona Ntabo (The Lead consultant) and Prof.
Robert Arasa. As indicated within this document the two scholars have participated in similar
assignments such as: Evaluation of Child Protection Program at Kakuma Refugee Camp and
Host Community Lodwar Kenya Lutheran World Federation in 2017; Evaluation of the
implications of Artisanal and Small scale Mining practices on Food Security in Selected
Counties in Kenya, Evaluation of Strategic Plan 2012- 2016 for Mbooni Girls National High
School - Makueni County; Survey of Prevalence, Adequacy & appropriateness of facilities,
cultural perception and policy framework of children with disability between the age of 021 Years: VSO JITOLEE project Funded by DFAID; and End Line Study on the Early Grade
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Mathematics Competency Levels Among Class 2 Pupils in Kenya Ministry of Education World
Bank project among others.

KEY FINDINGS
Introduction
The total number of current students, graduates and staff was recorded as 259, 147 and 50
respectively as at the time of collecting data for purposes of this evaluation. The exercise
targeted 100 current students, 80 graduates, 20 members of staff and 10 KII as respondents.
An overall response rate of 85% was achieved.
Generally it was noted that there are positive strides towards achieving the intended number
of target beneficiaries through the project implementation including the number (1326) of
young disadvantaged boys and girls by the 5th year of the programme.
Programme awareness
Of the students responding, 62.3% rated their awareness level of the programme as high. Of
these students 73% indicated that their understanding of the purpose of the programme is
high while 24.7% rating the same as being moderate. On the other hand majority 72.4% of
the graduate respondents indicated that they had information and awareness of the
hospitality programme. Of the members of staff who responded, a majority of members of
staff (86.7%) indicated that they had adequate knowledge of the programme. Thus, across
the three main categories of the respondents, the awareness level of the programme was high
and encouraging.
Programme performance
Programme performance through this evaluation has been looked at using the indicators
efficiency, effectiveness, relevancy, impact and sustainability. These indicators capture well
the objectives of this exercise. Feedback through the questionnaire interviews, FGDs (Focused
Group Discussions) and KII (Key Informant Interviews) complemented with availed
secondary data makes an attempt to provide a fair view of the evaluation of the F&B
programme offered at the Mwangaza College.

1. Implementation efficiency
Of the students who responded, 68.2% felt that money was available and enough to support
Food and Beverage programme in the College, 48.2% felt that there was enough staff to help
support implementation of the Food and Beverage programme at Mwangaza College, 72.9%
indicated that resources meant to support the F&B programme were carefully and well
utilized and 68.2% felt that cost-saving methods were used to implement the programme. Of
the graduates who responded, 65.6% felt that financial resources were available and
adequate towards supporting the Food and Beverage programme at Mwangaza College,
65.6% felt that there was enough staff to help support implementation of the Food and
Beverage programme at Mwangaza College, 67.2% felt that resources meant to support the
F&B programme was carefully and well utilized, 73.4% indicated that cost-saving methods
are used in the implementation of the programme and 73.4% indicated that no wastage of
programme materials (e.g. items meant for practical sessions) has been observed. This
feedback is further reinforced by college staff of whom the majority (over 80%) indicates that
indeed the implementation efficiency level of the programme has been high. These responses
were reinforced by the financial data availed (budget against expenditure 2017-2020)
which revealed a negative variation of only 1% on the item planned upgrading of dining
room (implying a negligible over expenditure), positive variances of 6.8% and 21% on items
food & beverage equipments and staff upgrading respectively (these two items are still ongoing). It is important to note that these are the items directly related to the programme
implementation.
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2. Programme effectiveness
Of the student responding, 68.2% indicated that appropriate methods were used to
implement the programme activities, 73% indicated that content and teachings delivered was
adequate and of acceptable quality, 74.1% indicated that diverse delivery methods were used
to achieve the programme objectives, 77.7% agreed that teachers/tutors had the appropriate
and necessary experience and skills, 65.9% agreed that necessary facilities such as
classrooms, kitchen and equipment were in place to support programme while 57.7% the
existence of a programme that links students & graduates to industry. Graduate respondents
concurred with these feedback from the current students. This sentiments were further
echoed by the responding members of staff of whom over 80% indicated encouraging
programme effectiveness on all the indicators used for purposed of this evaluation (use of
appropriate methods to implement the programme activities, use of participatory approach
in designing, and developing the programme, adequacy and quality of content delivered, use
of diverse delivery methods to realize planned learning outcomes, Teachers have the
appropriate and requisite experience and skills, use of best practice methods to improve staff
capacity, preparedness with respect to requisite infrastructure and facilities to support the
programme, existence of a system to enhance linking of students & graduates to industry and
existence of a monitoring & evaluation system to track programme progress.
In terms of realizing the intended programme purpose, available data indicated there is an
encouraging positive trend in the student enrolment numbers from 153 to 198 (for periods
2017 and 2018 (respectively) for the F&B programme. However, there is also a notable
decline in the student enrolment number during periods 2019 (174) and the lowest (124)
being recorded in 2020. The low enrolment for 2020 can be attributed to the COVID-19
pandemic. The dropout rate is recorded as 4.5%, 6.1%, 17% and 12.9% for periods 2017,
2018, 2019 and 2020 respectively. The drop-out rate trend is worrying one and requires
attention. The number of graduands since 2017 is notably fairly stagnating. However, it is
important to note that the course/programme takes not less than a year for craft level and
not less than 2 years for diploma level. Hence the graduating numbers are envisaged to
progressively rise from 2022.
Observations and document analysis revealed that the college infrastructure and facilities
have been upgraded to support the programme. Some of the notable areas include the
kitchen and the necessary tools and equipments, the serving tables, water reservoir and
storage, College bakery canteen/shop, E-learning Centre and networks, class rooms fitted
with modern boards and machines to aid teaching/learning and equipped library (physical
and e-library). However, it was noted that the serving area requires expansion to adequately
take care of the current students and expected enrolment growth.
There was planned up-grading of teachers (upgrade 7 tutors to attain degree levels in their
respective areas of specializations across the college). 3 tutors have already completed their
upgrading (1 at degree level in Business Administration, 1 at Advanced level in Hair and
Beauty, 1 at Diploma level in F&B – Service) while 4 pursuing degree levels are in progress
(1 in Education Administration, 2 in Business Administration and 1 in Secretarial). It is noted
that the degree courses take 4 years and this is for long-term of the programme. Although
strides have been made towards improving staff capacity (in terms of numbers and skills) to
support effective execution of the programme, still there are notable gaps, notably the area of
production.

3. Programme Relevancy
In terms of programme relevancy student, graduate and teacher respondents indicated that
relevant courses had been identified to support the programme, graduates from the
programme fitted well into the job market, the F&B programme addressed the needs and
interests of the youth in Kenya and the goals and objectives of the programme were in line
with those of the government of Kenya policies and agenda for the youth. Further, about 95%
of the engaged graduate respondents did agree that they had been able to exploit the skills to
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gain entry into the job market. Members of staff who responded revealed that that
programme needs assessment and market/labour needs assessment was conducted to back
the programme.
Findings from the KIIs also revealed that the F&B courses and programme are relevant as they
are in line with the industry requirements, the programme is one of the relevant courses
offered by TVET and is popular amongst the youth, it is also geared towards promoting selfemployment and it is in line with the Vision 2030.

4. Programme Impact
80% of the on-going students who responded indicated that they had become more
knowledgeable on areas of hospitality, 65.9% indicated that they had gained the necessary
skills for the job market, 83.6% indicated that they had gained skills that could enable them
start their small businesses and 69.4% indicated that the programme had enabled them to
participate in the designing and producing products for college and community use.
Graduate and staff respondents concurred with the current student feedback. Further it was
noted that 75% of graduate respondents indicated that had gained the necessary skills for the
job market and 53.2% of them had joined gainful employment after graduating.

5. Programme Sustainability
Generally the respondents feedback and observations indicated that the programme had a
strong foundation to ensure its sustainability moving into the future, good preparation in
terms of having the right facilities and utilities (such as classrooms, kitchen, demonstration
units, water management) capacities are in place, the necessary staff skills upgrading is on
course, there is strong management/administrative capacity to drive the programme
forward, there is income generating unit (IGU) to cushion against any likely shortfalls in
finances and there is established market links for programme products.

Programme outcomes
1. Integrated technical education
Both current students and graduate respondents indicated that the programme is popular
and attractive to the youths, the college has qualified Instructors who supports the
programme, appropriate training materials are available and accessible to students, the
programme offers a technical and practical approach to training and facilities in place had
enhanced realization of expected learning outcomes. However, there were numerous
suggestions towards having an enhanced integrated technical education for young
disadvantaged boys and girls through the programme. These include; management should
reduce fees and financially sponsor the disadvantaged boys and girls and provide
interventions for them to stay in school, the college should also gain more grants and
bursaries to those who are in need, there should be provision for more practical classes,
engagement in bench marking and seeing how things are done in similar organizations,
improve awareness of the programme within the targeted population and more outreach
programmes to be carried out to identify the needy cases.

2. Quality of Technical Training
Feedback from students and graduates did indicate that the College had qualified staff in
place to offer quality training to support the implementation of the programme, staff
demonstrated good exposure and experience in the hospitality field, staff used high quality
and appealing teaching practices, the programme offered relevant practical courses, the
programme offered students in-house opportunities e.g. in the kitchen to practice and
7|Page

enhance their practical skills and the component of student industrial attachment enhanced
student learning and skills.
Some of the suggestions towards growing the quality of technical training include;
embracement of technology, increase of more practical sessions, continuous staff capacity
improvement, updating into modern methods of delivery, sharing results of continuous
improvements to motivate staff and students, continuous staff training to keep up to date
updated methods and techniques in the industry and employing qualified tutors and trained
teachers, bench marking, keep the syllabus up to date for current trends.

3. Student Learning Outcomes
On employability, of the current students who responded, over 75% indicated that the
quality of training they received made them fit well into the job market, the innovativeness
displayed in their training made them fit well into the job market, the linkage arrangements
between the College and the gave students an advantage over others, continuous staff
improvement enhanced student chances of fitting well into the industry, continuous
exposure of students prepared them for the job market. The basis of these responses was the
already shared objectives of the programme, expectations from the students about the
programme, their experience through the learning and interactions with the tutors and
college facilities and also the internship experience. These feedback was echoed by the
employers’ comments that Mwangaza students were well prepared for the industry.

4. Values and soft skills nurtured through the programme
The current student respondents indicated that the programme promoted and nurtured the
values and soft skills to a great extent. The notable values included; being results driven,
honesty, time management, punctuality, customer/client responsiveness and team spirit all
scoring a mean of over 4.3 out of a possible maximum 5.0 points. Of these values team spirit
scored least and may require more attention moving forward. In addition to the above
attributes, graduates indicated that they were prepared well by the programme on the areas
of observing courtesy, interpersonal skills, professional appearance, tidiness and cleanliness
which is also vital for the hospitality industry.

5. Development and nurturing of technical skills
Evaluation respondents indicated that indeed through the programmes they had gained
various technical skills which are considered important in the hospitality industry. Food
presentation was rated first, followed by setting of tables and service areas and correct
mixing of different ingredients respectively (all scoring a mean of over 4.0 out of a possible
maximum 5 points). Making of pastry and cakes came in last (with sore of 3.9). This findings
imply that the graduates were above average developed and nurtured by the hospitality
programme in terms of the required technical skills which some of them were currently
using at their places of work and in their day to day lives.

6. Employability
A large percentage of the graduate and staff respondents (over 70%) agreed that the quality
of training offered had prepared and enabled them fit well into the job market. This was
further supported by the fact that of the graduates who participated in this exercise (64 in
total), 34.4% (22) are working in various institutions, 17.2% (11) are self-employed while
the rest are still searching for employment opportunities. This implies that about 50% of the
graduates from the programme are absorbed into the labour market. It was noted that
employers prefer graduates at certificate and diploma levels and not degree level graduates.
This, they argue is because the former are more well prepared in terms of hands-skills.
Employers also pointed out that graduates from the Mwangaza College programme are well
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prepared in terms of the rest of the skills (service, soft-skills and values) other than in the
areas of production and adaptability.

7. Programme Sustainability
The study also revealed that the college as of now is able to meet its financial obligations
which is one of the key pointers to sustainability of the programme. Further, income
generated through the products from the F&B unit complements the source of income for the
institution and running of the programme. Working with various stakeholders is taunted as
one of the strategies towards achieving sustainability of the programme. It was noted that the
college is engaging various stakeholders such as TVET, employers but on a limited scale. This
could be improved moving forward and incorporation of other players (government bodies
and private institutions) is suggested. Also some strides have been made in strengthening of
pedagogical and technical skills of teachers and the institutional management capacity
installed to guide the institution into the future.

CHALLENGES ENCOUNTERED DURING IMPLEMENTATION AND
EVALUATION
Challenges encountered during programme implementation
The challenges faced (both at the institutional, at the programme and student/graduate
levels) were shared and noted. At the student/graduate level these include; low enrolment of
students for the programme, student drop-outs, low graduation rate, low production skills on
the part of the students/graduates, shortage of tutors (especially in production unit), the
closure or down scaling operations of eateries and hospitality institutions because of the
covid-19 pandemic resulting to the employed graduates being rendered jobless and lacking
start-up capital (in particular for graduates who wish to venture into self-employment). It
was also noted that there is lacking diverse and adequate exposure to industry and this limits
quality of trainees from the college (for instance employers did indicate that graduates
experienced slow adaptation to the new work environments which presented new
expectations from the graduates). Further many graduates indicated their dissatisfaction with
the low remuneration in the sector compared to other careers. At the institutional level
findings revealed that serving area is inadequate to facilitate effective learning, the kitchen
space and accompanying accessories are limited as enrolment is expected to grow and
limited financial resources to facilitate expansion and upgrading of infrastructure and
facilities to support the envisaged growth and sustainability of the programme.
Challenges encountered during the evaluation exercise
The evaluation was conducted during the Covid-19 pandemic which posed a significant
challenge due to the measures and protocols put in place by both the Central and County
governments. Some of the challenges encountered include; disruption of the work plan, the
increased expenditures due to delay of the implementation of the work plan, closure of
institutions, schools, offices etc. due to the to the Covid-19 pandemic making it difficult to
access respondents and required data, the diversity and heterogeneous nature of the target
population (the evaluation targeted several segments of the stakeholders and reaching all of
them was a challenge because due to the Covid-19), limited face to face interviews (due to
the social distancing).
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CONCLUSIONS
This exercise set out to assess the labour insertion of the graduates from the hospitality
training programme of Mwangaza College Nakuru. Based on the evaluation findings, the
following conclusions are arrived at.

Efficiency
Majority of the students, graduates respondents (over 60%) indicated that money was
available and enough to support Food and Beverage programme in the College, cost-saving
methods are used to implement the programme and resources meant to support the F&B
programme are carefully and well utilized. Average number of respondents agreed that there
was enough staff to help support implementation of the Food and Beverage programme at
Mwangaza College. The feedback from members of staff concurred with the feeling of the
ongoing students and graduates and further agreed that materials meant for the programme
were sourced economically and 85% over 85% indicated that there was proper materials
management to ensure wastage was minimized and operational plans and budgets are in
place and adhered to.
A brief peruse of the financial data reveals manageable variations on what was spent against
what had been budgeted for purposes of upgrading infrastructure, facilities and other
equipments meant to support the F&B programme. There are positive variances of 6.8% and
21% on items food & beverage equipments and staff upgrading respectively. This is explained
by the fact that F&B equipments and staff upgrading is still going on. It is important to note
that these items are directly related to the implementation and execution of ACTEC
upgrading programme. Annex IV shows some of the facilities so far in place.

Effectiveness
Majority of the students and graduates (about 70%) who responded agreed that appropriate
methods were used to implement the programme activities, content and teachings delivered
was adequate and of acceptable quality, various delivery methods were used to achieve the
programme objectives, teachers/tutors had the appropriate and necessary experience and
skills, necessary facilities (e.g. classrooms, kitchen) and equipment were in place to support
programme, teachers had the appropriate and necessary experience and skills as a result of
undergoing through various trainings & upgrading of skills and quality of teaching. In a
nutshell measures have been put in place measures to enhance effectiveness in the
implementation and execution of hospitality programme. Members of staff concurred with
responses from students and graduates that indeed the college is in the right track in terms of
laying ground that supports effectiveness in the implementation and execution of the
hospitality programme in Mwangaza College.
However, given the above preparedness, the enrolment numbers are still low (153, 198, 174
and 124 for periods 2017, 2018, 2019 and 2020 respectively). Nevertheless, there are
opportunities to grow and expand the programme towards realizing its intentions. Further,
majority of the teachers who were sponsored for training under the project are yet to
complete their studies and therefore it is not possible to measure their influence on the
learning outcomes at this point.

Programme Relevancy
Majority of the students and graduates who responded (over 80%) indicated that relevant
courses had been identified to support the programme, graduates from the programme fits
well into the job market, F&B programme addresses the needs and interests of the youth and
the goals and objectives of the programme are in line with those of the government of Kenya
policies and agenda for the youth. These responses implies high level of relevancy of the
programme. Majority of the members of staff (over 85%) echoed the feelings of the students
and graduates and indicated that the programme needs assessment was carried out to back
10 | P a g e

the programme, market/labour needs assessment was conducted to back the programme and
the skills acquired by students and graduates are relevant and required in the industry.

Programme Impact
Majority of the current students revealed that they had become more knowledgeable on areas
of hospitality, had gained the necessary skills for the job market and had gained skills that
could enable them start their small businesses. Additionally the training had enabled them to
participate in the designing and producing products for college/community use. This are
similar sentiments that were expressed by the graduates. It is also important to note that
53.2% of the graduates who participated in this evaluation had joined gainful employment
after graduating. However, respondents also pointed out some pockets of opportunities
towards ensuring great impact of the programme for the students, community and industry,
including organizing more practical classes/sessions, teaching the business aspect of the
programme, greater stakeholder participation, continuous staff skills upgrading and creating
a well-structured link between students and the industry.

Programme Sustainability
It was observed that the programme has set a foundation (in terms of right facilities and
utilities (such as classrooms, kitchen, demonstration units, water management), staff capacity
(including the staff skills upgrading, management capacity, identification of income
generating units, established market links for programme products, key stakeholder support
and industry links for the programme graduates) which is key for the programme
sustainability. However, there is need to continue enhancing and strengthening these areas.

Programme outcomes
In terms of the providing an integrated technical education to the young disadvantaged
youths, majority of the current students’ respondents indicated that the programme was
popular and is on the right track in terms of enrolment of the targeted youths. Further, it was
noted that there are qualified instructors who support the programme, appropriate training
materials are available, the programme offers a technical and practical approach to training,
facilities to support the realization of expected learning outcomes. Nevertheless respondents
suggested for revamping of each of these areas to achieve higher levels of providing
integrated technical education to the targeted youths.
In terms of provision of technical quality training, majority of the student and graduate
respondents agreed that the college has qualified staff in place to offer quality training, staff
demonstrates good exposure and experience in the hospitality field, the programme offered
relevant practical courses and provides students with opportunity to put their learning into
practice through the available infrastructure and facilities (kitchen, serving area).
It was also revealed through the evaluation exercise that the programmes promoted and
nurtured positive values, soft skills and technical skills vital for the hospitality sector.
Findings further revealed that graduates from the programme are employable. Respondents
(in particular the graduates) indicated that the quality of training offered had enabled them
fit well into the job market. It is noted that of the graduates who responded to our evaluation
exercise, 34.4% were already employed by various institutions while 20% had ventured into
self-employment.

LESSONS LEARNT
Lessons learnt from this evaluation include;
 there is demand for the hospitality programme amongst the youth, awareness levels
determines successful implementation of any programme,
 preparation of human resource (facilitators/tutors/staff) is key for they are the ones
that drives a project or programme,
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 teachers require professional and skills upgrading to be impactful in their deliveries
and trainings,
 without physical infrastructural development/upgrading/preparedness, delivery
tools and other facilities the programme such as the Hospitality (F&B) in Mwangaza
cannot be actualized effectively,
 industrial attachment/internship programmes are important in assessing the
student’s level of acquired skills and at the same time testing the after college working
life in the industry (the feedback from this undertaking is crucial in shaping not only
the content and delivery modes but also the student level of preparedness for the job
market),
 there should always be formalized and structured market need analysis and training
needs assessment reports to informs the curriculum content and design and at the
same time guide which areas of teacher skills require priority attention
 stakeholder engagement is an important component in the planning, implementation
and sustainability of any programme.

RECOMMENDATIONS
Based on the evaluation findings the following recommendations are made to aid the
realization of the programme goals and objectives.
Programme Enrolment
The recommendations here include; draw and implement sensitization and awareness
programme (targeting internal and external stakeholders) capitalizing on electronic, print
and social media platforms, assign specific office to be responsible for and spearhead the
marketing of the college in general and hospitality programme, engage more in outreach
initiatives as one way of reaching the target beneficiaries of the programme, initiate
engagement with HELB to explore how programme students can benefit from the HELB loan
facility and consider having flexible fee payment plans for students who have difficulties in
raising school fees.
Resource utilization and Management (efficiency levels)
The suggestions here include; put in place cost control measures/systems in place to aid in
tracking usage of resources to avoid wastage, undertake cost-saving procurements such as
bulk-purchases to enjoy economies of scale, discounts, etc., review and have fact and
evidence based Institutional strategic plan (incorporating project planning aspects among
other elements) - to refocus the management on the programme intended outputs and
results, embrace the use of technology to improve efficiency in utilization of resources in the
institution (procurement, production, training, marketing, payments, etc.) and encourage
students to volunteer more in the activities related to their course.
Infrastructure and Facilities
Expand the serving area, construct an additional one to complement the existing one, expand
and equip the kitchen in anticipation of improved enrolment in future, increase number of
classes (one extra block), expand and facelift the canteen/shop and set up and execute
infrastructure and equipments maintenance plan.

Programme implementation effectiveness (execution and delivery)
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Suggestions here include; communicate college and programme goals to all players in the
programme, introduce and use visual learning aids such as video can help in improvement of
grasp in information when one has a challenge understanding theoretically and introduce
new and diversified delivery methods like use of digital and internet and make learning more
flexible and accessible.
Teacher capacity building and quality training
Suggestions here include; employ more staff for hospitality (increase the number of teachers
in production unit by 2, we understand 1 is to be phased out or retired), set minimum
threshold qualifications for teachers to be hired (at least at diploma level among other
requirements), have and implement a scheduled programme for teacher skills upgrading
(both technical and soft) and undertake Training Needs Assessment (TNA) to inform staff
capacity gaps and decisions on who and the nature training required.
Quality of technical training
Suggestions here include; embrace the use of technology in delivery as one of the ways to
improve quality, have more practical sessions for students, continuous staff training to keep
up to date updated methods and techniques in the industry and adaptation to new facilities,
maintain high standards in staff recruitment, share reports/results on continuous
improvements to motivate staff and students, consider enlisting the services of a 3rd party to
review and track compliance on quality and undertake benchmarking with similar
institutions on teaching pedagogy and borrow best practices.
Relevancy of programme and skills learnt
Suggestions here include; undertake Market Needs Assessment (MNA) and utilize results for
purposes of updating content and curriculum improvement, incorporate aspects of
technological developments in the content and execution of the programme (teaching
methods, online classes, etc.) and develop strong industry linkages and involve industry
players in the running of the programme.
Labour Market Insertion of the Graduates (Employability of graduates from Mwangaza
College)
Suggestions here include; have a programme that supports those who aspire to venture into
self-employment but have no capacity or lack initial capital and or mentorship, help
graduates have a formalized and functional alumni association (this will help in linking
students and graduates to the industry for various events and possible employment),
Periodical/regular review of content, curriculum design. This is to reflect and align the
programme to the ever changing hospitality industry needs, review pedagogy and put in
place systems and checks to ensure quality training, prepare and raise student awareness
level on current trends and expectations in hospitality industry (train students to be problem
solvers through creativity and innovative skills), design attachment/internship assessment
report structure to aid capturing the employer assessment feedback on specific areas of skills
in terms of excelling and gaps. This will inform which skill areas require more attention,
enter into and strengthen formal collaborations with industry players, review and strengthen
internship and placement programme, incorporate and prepare students with at least one
foreign language and prepare students to have masterly of basic computer skills and
knowledge.
Integrated technical education for the disadvantaged youth through the programme
Suggestions here include; liaise with community leaders who know the disadvantaged youths
who can benefit from the programme, consider offering sponsorship for the bright,
13 | P a g e

deserving but financially disadvantaged, explore utilization of HELB to cushion those
disadvantaged in raising college fees, have programme on sensitization targeting this target
group, encourage them on the importance of acquiring skills, organize short courses for
those that cannot afford the full package and engage more in outreach programmes to reach
and sensitize the targeted youth.
Sustainability of the programme
Suggestions here include; improve students’ enrolment (this could be through high level
sensitization of the targeted groups), embrace prudent financial management with good level
of accountability and prioritization and adherence to set budget plans and with quarterly
reports as outputs, enter into and strengthen collaborations/partnerships with players in the
industry (Government through TVET, HELB, employers, relevant associations/bodies in the
hospitality industry) to foster and grow the programme, expand product range and develop
strong market links for programme products and develop sustainability framework for the
programme that encompasses the elements of creativity, innovation, networks and
partnerships, staff development programmes, entrepreneurship, ICT skills, competency based
training, high level of management commitment and involvement of the industry in the
running of the programme.
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CHAPTER ONE: INTRODUCTION
1.1

Project Evaluation

Project/programme evaluation is the systematic and objective assessment of an on-going or
completed project or programme, its design, implementation and results. The aim is to
determine the relevance and fulfillment of objectives, development efficiency, effectiveness,
impact and sustainability (OECD DAC Glossary). Every aspect of the project is measured to
determine if it is proceeding as planned, and if not, inform how project parts could be
improved. Basically, you’re asking the project a series of questions designed to discover what
is working, what can be improved and whether the project is in fact useful.
Evaluating a project means performing a rigorous analysis of completed goals, objectives and
activities to determine whether the project has produced planned results, delivered expected
benefits, and made desired change. As a process, project evaluation takes a series of steps to
identify and measure the outcomes and impacts resulted from project completion. Project
outcomes are any measurable and auditable changes that can be obtained as a result of the
project’s successful accomplishment. They determine the extent to which the identified
problems have been mitigated, resolved, or eliminated.
Outcomes define the measurable results and benefits that are observable within the targeted
environment once the project is done. They serve as the general indicator of project progress
towards successful implementation of project goals and objectives. Project impacts are the
indicator of changes that can be specifically linked to the project’s implementation activity.
Impacts determine and measure the extent to which goals and objectives of the project are
achieved. Impacts define the tangible and intangible effects (consequences) of the project
upon the environment in which this project is implemented. They measure the change made
by the project and show how close the goals and objectives are achieved.
1.2

Association for Cultural, Technical and Educational Cooperation

Association for Cultural, Technical and Educational Cooperation (ACTEC) is a Belgian
Development Non-Governmental Organization (NGO) created in 1982 to strengthen the role
and autonomy of marginalised people by teaching them a profession. It focuses on technical,
vocational and entrepreneurial training, as the starting point for the development of people,
families and communities. The end goal of ACTEC programs is to improve those skills that
allow men and women to fulfil their life plan and their dreams by increasing their income
and improving their living conditions.
ACTEC development philosophy is based on both concepts of subsidiarity and partnership. As
an organization, ACTEC does not have delegations in the countries where it works, but acts
and works fully through its local partners, with whom it proposes a multiannual
development strategy, strengthening them institutionally to guarantee the sustainability and
quality of the interventions.
ACTEC has been working in Kenya since 2003 in collaboration with various educational
institutions mainly in Nairobi (Kibondeni College, Eastlands College of Technology) and in
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Nakuru (Mwangaza College) to improve the quality of vocational training for disadvantaged
young people. As part of her programme 2017-2021, it is noted that ACTEC started a new
partnership with Mwangaza College. The main objective of this programme was to improve
professional insertion of disadvantaged youth through the set-up and strengthening of
technical training programs.
1.3

Mwangaza College

Mwangaza College is an institution administered under the Diocese of Nakuru by the De La
Salle Christian Brothers (a worldwide educational religious Congregation with a 300-year
tradition). The goal of setting up the Centre was to provide a technical post-secondary
education to mainly but not exclusively young women of the Nakuru area, an area where the
needs of women have previously not been given the same priority as that of men which to a
large extent has been discriminatory.
The Brothers considered this an important issue and addressed it with the establishment of
Mwangaza Centre (Currently Mwangaza College Nakuru). The institution is rich with
history of academic performance and excellence throughout its existence since its inception
in 1993. The Brothers took up the challenge and through funding from MISEREOR, the LA
SALLIAN WORLD FUND and contributions from friends, were able to build a quadrangle of
classrooms and an administrative building. Much appreciation is due to Brothers John
Moriarity, Chuck Gregor and Paul Ackerman from various Districts in the United States for
providing an oasis in an otherwise neglected area of the town. The De La Salle Christian
Brothers have been administering a number of educational projects in Kenya since before
independence in 1963. As time went on, the focus and type of their educational efforts
changed according to how they perceived the needs of the country. Before and shortly after
independence, there was a need for an educated civil servant work force. Since the number
of schools was still very small in the country, the Brothers academic-style schools fulfilled a
very real need for a newly independent country. As time went on, however, and the number
of schools in the country multiplied significantly, the Brothers initiated more careeropportunity oriented schools. Accordingly, a more technical and agricultural skill’s program
was introduced into its existing schools and newer educational projects focused exclusively
on this type of curriculum.
Mwangaza (Kiswahili word meaning light) Centre for skill formation was established
Nakuru catholic diocese in 1992. A grant from the Belgian government made them complete
in time the basic buildings for the Centre to open on January 1993. Now is administered by
the De La Salle Christian Brothers. The goal of setting up the Centre was to provide some
technical post-secondary mainly and not exclusively young women of the Nakuru area. To
date, 15,583 students have passed through Mwangaza College and are now self-reliant
individuals and dependable persons in the society. By then over 10% of Nakuru population of
450000 was under the age of 25 years.
The needs of women in the society has always not been given same priority as that for men.
The brothers considered this as an important issue and addressed it with the establishment of
the Mwangaza Centre.
Today, Nakuru County population growth rate is estimated at 3.05 percent as per 2009
National Population and Housing Census. The high population growth rate has created a
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predominantly youthful population with about 51.87 percent of the population being less
than 20 years of age and about 71.63 percent of the population less than 30 years of age
(Nakuru County Integrated Development Plan, 2013). Unfortunately, the growth of
population has not been in tandem with development of social amenities on which people’s
social economic growth is anchored. This disproportional growth has made Mwangaza
initial goal remain relevant to the people to date.
Most students who have graduated from secondary schools are children of non-farming
residents with low paying jobs in the locals. With these problems, their children are limited
to whatever job. Lack of employable skill and lack of affordable place to go to the most basic
employment skill has caused unemployment, massive despair, and high crime in the area.
Mwangaza College offers several certified technical courses (long and short courses) in the
following areas: Food & Beverage, Hair & Beauty, Fashion & Design, ICT and Business &
Accounting. Demand for skills is high and therefore Mwangaza Centre provides a very
necessary service in the educational system. The Centre’s programs i.e. Accountancy, ICT,
Tailoring, food and beverage and catering, fashion and design, hair and beauty and
secretarial have been very successful in preparing over 300 students for the National Exams
every year.
Mwangaza Centre has a key responsibility of providing a positive environment for unique
talent and leadership potential formation. It seeks to serve the community in presenting a
challenging atmosphere toward the attainment of life preparatory comprehensive training.
The college draws its uniqueness from the educational philosophy of St. John Baptist De La
Salle that echoes the church’s mission: first, education is ministry, second, members of
Mwangaza community come together in an association based on a common acceptance of
gospel values and a shared desire to foster these values in their lives and in the lives of those
they touch. Third, the experience of the community leads to service. A common vision shared
by the Catholic Church and Mwangaza is the importance of religion, vocation training, and
cultural development to those whom it serves. This year 1st semester there are 378 students
following classes in their chosen fields; Secretarial, Information technology, Accounts,
Fashion & Design, Food & Beverages, tailoring, hair and beauty etc. This number is expected
to rise up to 500 in the second semester that is to begin in July this year.

Mwangaza College Guiding Statements
Vision
To be a world class institution of choice dedicated to excellence in service delivery guided by
a shared values and principles within an environment conducive to learning, fairness and
continuous improvement
Mission
Empower our students with knowledge: skills and human education to enable them face the
current challenges.
Motto
Fulfill well your duties.
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1.4

Program Background and our Understanding of the Evaluation

1.4.1 Grow Kenyan’s Young Talent project
De La Salle Christian Brothers with other Partners in particular the Association for Cultural,
Technical and Educational Cooperation (ACTEC) has been implementing projects in
Mwangaza College since 2016 aimed at reversing the negative effects of youth
unemployment and other forms of youth exploitation amongst the communities around
Nakuru. This was as a result of an early survey in the area collectively by the Leaders there.
With time, it was observed that more than 3000 youth aged between 13 – 17 years who
were supposed to be in school were involved in child labor among other forms of child
abuse. Further, it was also established that, thousands of children and youth were estimated
to be living in the streets of Nakuru town.
De La Salle Christian Brothers and her development Partners specifically ACTEC the Belgium
Development NGO has facilitated various interventions aimed at not only withdrawing
Youth from exploitative activities but ensuring that the youth are enrolled and retained in the
college. Parents of Youth withdrawn from exploitation have been encouraged to support the
initiative through participation to improve on their youths’ education thus reduce their
vulnerabilities and allow their children to be re-enrolled or enroll in school. One of the
projects implemented by ACTEC is “Grow Kenyan’s Young Talent”.
We note that the project “Grow Kenyan’s Young Talent” with Mwangaza College was
tailored to achieve the following four main outcomes.
i. Achieve 1,326 young disadvantaged boys and girls getting an integrated technical
education at Mwangaza College that enables them to find a job after study completion
ii. Reach 240 young drop out boys and girls to get an intensive informal training to
enhance their chances to enter the labour market
iii. The teacher skills upgrading improves the quality of technical training provided at
Mwangaza College and other Kenyan Lasallian colleges
iv. Improve the quality of technical education through equipment and expansion of
Mwangaza College
This evaluation focussed mainly on the first outcome, and more specifically on the long
courses in the Food & Beverage department. The Food and Beverage project has been
promoting the food and beverage industry engagements in fighting against youth
Unemployment through different levels, structures, as well bringing all stakeholders on
board to enhance a participatory approach in reducing youth unemployment in Nakuru.
1.4.2 Purpose of the Evaluation: Program Un metier pour tous 2017-2021 of ACTEC in
Kenya
The purpose of this evaluation was to appreciate the improvement of the quality of the
training implemented in the Food and Beverage department of Mwangaza College. Further,
the evaluation was to assess the impact of graduates’ labour market insertion and the
relevance of their training according to the current needs in the hospitality industry.
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1.4.3 Expected Performance of the Project
The evaluation was anchored on the five (5) OECD results framework obtained in the DAC
criteria for evaluations. The five are; efficiency, effectiveness, relevance, impact and
sustainability as highlighted below.
i. Assessment of the efficiency of the method of implementation of the project in
Mwangaza College based on the resources (financial, technical, HR, among others)
mobilized and the performance of the local partner responsible for leading and
executing the activities.
ii.

Appreciation of the progress of the project in achieving the expected results
(effectiveness) both at the level of the improvement of technical education in the
College and the employability of graduates thanks to the reinforcement of their
employability or facilitated access to higher education.

iii.

Assessment of the relevance of the Mwangaza College Food & Beverage training
program based on current labor market needs and hospitality industry requirements.

iv.

Assessment of the impact of the project at the level of the jobs created by the
graduates (self-employment) or jobs gotten by the graduates thanks to the
reinforcement of their employability during their studies in Mwangaza College.

v.

Appreciation of the sustainability of the educational improvement developed in the
college through the strengthening of pedagogical and technical skills of teachers and
the institutional management capacity installed at the level of the management.

1.4.4 Evaluation Objectives
This evaluation process was guided by the following objectives derived from the project
intended results and indicators of the “Grow Kenyan’s Young Talent” project:
i. To determine whether the intended number of target beneficiaries has been achieved
through the project implementation including the number (1326) of young
disadvantaged boys and girls.
ii. To determine whether the intended teacher skills upgrading improves the quality of
technical training provided at the College and the number of Mwangaza School staff
members attending official upgrading courses in external institutions.
iii. To determine the quality of technical training in terms of adaptation of the
infrastructures and other intended professional attributes.
iv. To determine the employability of the students of the Craft course in terms of the
acquired Technical skills, and other employability parameters acquired through their
study at Mwangaza College.
v. To determine any challenges faced during the implementation of the Grow Kenyan’s
Young Talent project at Mwangaza College
vi. To establish the best practices and measures that can be put in place to enhance and
sustain the implementation of the project in the next phase or in other similar needy
areas.
1.4.5 Themes studied
We noted that for purposes of this evaluation, the following formed the main themes.
a) Results and indicators of the logical framework
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The evaluation had as a starting point, the logical frameworks and focused on the results
(efficiency, effectiveness, relevancy, impact and sustainability) that were directly linked to
the improvement of the quality of the practical training of the one-year artisan, two-year
craft and three-year Diploma in Food & Beverage for the students of the College and the
reinforcement of their employability.
b) Priority axes of the evaluation to deepen
Here the focus was on the inquiry statements/questions that guided the analysis criteria of
efficiency, effectiveness, impact and sustainability. We noted that example questions (section
2.4.6 below) were provided and these were reviewed and customized accordingly.
1.4.6 Evaluation Questions
The evaluation was guided by the following questions derived from the evaluation objectives:
i. To what extent has the intended number of target beneficiaries been achieved
through the project implementation including the number (1326) of young
disadvantaged boys and girls?
ii. To what extent has the project achieved the intended teacher skills upgrading in
improving the quality of technical training provided at the College and the number of
Mwangaza and St La Salle School staff members attending official upgrading courses
in external institutions?
iii. What is the extent to which the quality of technical training in terms of adaptation of
the infrastructures and other intended professional attributes realized?
iv. What is the level of employability of the students of the Craft course in terms of the
acquired Technical skills, and other employability parameters acquired through their
study at Mwangaza College?
v. What challenges did the implementation of the “Grow Kenyan’s Young Talent”
project face at Mwangaza College?
vi. What measures can be put in place to enhance and sustain the implementation of the
projection the next phase or in other similar needy areas?
1.4.7 Key tasks and deliverables
The main deliverables for this evaluation assignment included the following;
i. A Work Plan that included a proposal for a detailed schedule of activities for each stage
of the evaluation process with their respective deadlines and resources required.
ii. A final evaluation report containing the following chapters:
 A table of contents.
 Introduction and background of the program
 The description and justification of the methodology used in the process.
 A brief description of the activities carried out by the evaluator before, during and
after the field mission.
 The analysis of the information and the findings derived from the observation of
the training activities and interviews carried out in the partner's institution.
 The detailed and justified assessment of the indicators of the logical framework.
 General conclusions presented by expected results
 Concrete and relevant recommendations that are useful to improve project
execution and achieve greater sustainable impact at the beneficiary level.
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iii. An executive summary of the final evaluation report with the most important analysis
points, conclusions and final recommendations.
iv. A short presentation of the evaluation results and conclusions in PowerPoint (or other
material) to ACTEC managers and its local partner (Mwangaza Director and team).
1.4.8 The roles of client
This evaluation was designed to be a participatory teamwork process. While the consultant
team spearheaded the process and actual collection of required data/information through
administration of various data collection tools, the client/local partner facilitated the process
by undertaking the following roles:
i. Funded the evaluation process
ii. Provided Desk Review Documents such as Reports, Records, Registers among others
iii. Through the Principal Mwangaza College provided logistical support at the ground
iv. Arranged for skype meetings whenever needed
v. Participated in meetings and workshops
vi. Printed Documents including Data Collection Instruments when required at the
College
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CHAPTER TWO: THE PROJECT DESCRIPTION
This section is a summary of the project design that was developed by the local partner as the
initial document upon which the project was to be implemented. The section is to help the
reader understand the way the whole project is laid out. The section has been scaled down to
give a clear picture of the Mwangaza project section.
2.1

Project Title

The title of the project is “Empowerment of Youths through Technical Education and
Capacity Building for Teachers in Mwangaza College in Nakuru”. The Project is part of the
wider range of an empowerment of the youth project through technical education at
Mwangaza College and Karemeno. It also encompasses the capacity building for teachers in
St. Mary’s, Secondary School, St. Lasalle Secondary School Karemeno and Mwangaza College.
The project under evaluation is only a section of the malt-sector project. This particular
project is located in Kenya within the County of Nakuru. Specifically, the project is located at
Mwangaza College in Nakuru County.
2.2

Context and identification of the project

Mwangaza College is located in Nakuru town in Nakuru County. With a population of
1,603,325 (2009 census). The county covers an area of 7496.5 square Kilometres. Nakuru
town is located 160 km North West of Nairobi and is the fourth largest urban center in
Kenya after Nairobi, Mombasa and Kisumu. It is situated at an altitude of 1859m above the
sea level and it is within the region of the Great Rift Valley whose formation gave rise to a
unique natural structure. The town has 307,990 inhabitants, making it the largest urban
center in the Kenyan mid-west.
Nakuru city is surrounded by numerous agricultural farms and businesses. The main
agricultural products grown in the region includes; maize, beans, wheat, barley, potatoes,
and coffee. The products are marketed within the city while others are distributed to other
counties such as Nairobi, Mombasa, and Kisumu. The town is located in an environmentally
sensitive area. It is sandwiched between Lake Nakuru National Park to the south and the
Menengai crater and its associated volcanic landscapes. Known for its flamingos and once
dubbed "the cleanest town in East-Africa" Nakuru is now considered one of the most
productive and industrious towns in Africa. Apart from being an agricultural city Nakuru is
a multi-ethnic city and County with several tribes. You will definitely feel the diversity in the
festivals, food, events and culture.
Nakuru boasts of an excellent tourism infrastructure and has many interesting sights for
viewing. The town continues to grow and has good hotel facilities, excellent transport
system, and friendly atmosphere. However, Nakuru town is surrounded by two big slums
namely Rhonda and Kaptembo. Majority of the people living in the slums are jobless and go
looking for work in town and in the rich neighbourhoods of Nakuru. Given that Nakuru is
an agricultural town, many of the young people from the local small scale farmers in the
County come to Nakuru town to seek employment and education especially after their
secondary education
2.3

Project Problem Statement

The main problem area of this project was to address the lack of skills among the young
people in Nakuru County in Kenya where many of the youth are a disoriented. Majority are
jobless and cannot sustain themselves. The rate of unemployment for youth in the country is
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currently at 17.3%. Majority of the youth have turned to drugs and drinking alcohol for
solace and others have entered crime.
The Kenyan education system is an 8-4-4 program which is based on eight years is primary,
four years in secondary and four years in university. This system is focused so much on
academics at the expense of other forms of education. The system has been widely criticized
because it is exam oriented. Under this system, one is considered a failure if he or she fails to
pass the exam in each level of education. Majority of the students graduating from the
secondary school system in the country however, never qualify. Further, even if they did, the
current public universities can only accommodate a third of those who pass. Consequently,
the youths require skills more than academic credentials. White collar jobs that many of
them look for are limited. Few who are skilled cannot satiate the demand of their skills in the
labour market in the informal sector commonly known as juakali.
Unfortunately, technical skill centres in Kenya are always down-looked upon and perceived
as places for people with low academic performance. In the past, TVET programmes received
little attention from the government and other partners. However, of late there is increased
commitment from the government through the ministry of education and development
partners in terms of funding and infrastructure development. But still there is notable gaps in
infrastructures and facilities within the government run TVET institutions necessary to
support effectively the TVET programmes. This makes these institutions less attractive to the
young person aspiring to learn technical skills.
A number of issues that led to the concept of this project within the targeted population
within Nakuru County which informed the basis of project include high levels of poverty,
lack of jobs for young people, low education accessibility, especially tertiary education, rural
urban migration especially within Nakuru County and low access to credit facilities as well
as drunkenness of youth due to profusion of illicit brew. Lack of motivated or well trained
teachers in the education establishment also affects the young people in the County (Nakuru
County Integrated Development Plan, 2013- 2017).
2.4

Overall objective and expected results of the project

The overall goal of this project is to better the conditions for integration of young people in
the labour market and create new opportunities for hundreds of young unemployed boys and
girls.
2.4.1 Specific Objectives of the project
The specific objectives of the project were to;
i.
To upgrade technical facilities and bettering the equipment in the four departments
in Mwangaza College
ii. To upgrade seven Mwangaza’s technical training tutors to degree and diploma level
within four years
iii. To enhance quality practical vocational training and improving technical
educational opportunities already present in Nakuru.
2.4.2 Planned activities
The key areas of action and activities and methods for the implementation of the project
focused on the following sub-sections.
 Renovation of the facilities of Mwangaza College and upgrading of its technical
equipment
 Technical training in Food and Beverage (1st year of project)
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Technical training in Business and ITC
Furnishing of the new classrooms
Installation of ICT equipments
Recruitment of the new students
Technical training to favour the insertion of girls in the labour market
Fashion and Design
Hair and Beauty
Short intensive courses on ITC for drop out students
Institutional reinforcement

2.4.3 Intended Response
In order to give chance to many students from less fortunate families, Mwangaza has
maintained its school fees to minimal compared to other colleges. This makes Mwangaza a
darling for all in the society. Many students have transferred to Mwangaza from other town
colleges due to its friendly fee and serene environment as well as availability of a wellresourced library and competent manpower. Mwangaza awards certificates and diplomas to
those students who pass each of the course requirements. Mwangaza offers part time
computer operation skills to the people already in employment. Since the Brothers took over
Mwangaza, it has had a tremendous growth from benefiting 100 students to a range of 450
and 550 students. This growth however has resulted to strain on physical facilities
Mwangaza has hence the importance of this project.
2.5

Risk Assessment

2.5.1 Nature of Likely Risks
According to the college administration, staff and all other stake holders the institution is
faced with two sets of risks; namely:
a. External risks
Political risk: There have been episodes of political instability in the country influenced by a
weak political environment and a weak media system. Despite the risk, the school is located
in a very secure place away from the political hotspots. The school beefs up its security by
employing armed policemen in the month of election.
Economic risks: Majority of the college students comes from very poor backgrounds and
experience difficulties in paying the subsidized school fees which expose the institution into
financial challenges.
Environmental risks: Natural calamities such as floods caused by heavy rains affect
construction and escalate cost which hinders the progress and completion of project on time.
b. Internal Risks:
Administration and Management: Sometimes there is likelihood of change in management
for whatever reason either before or during the project implementation period this cause
internal transition problems which destabilize the project progress.
Inadequate staff: Occasionally, institutions experience unavailability of staff especially the
teachers due to competition from other institutions in the country and due to competing
sectors since these are technical teachers and tutors. Further, teachers are few and lack

Evaluation of the Labour Insertion of the Graduates From Hospitality Programme

18

adequate time for training due to heavy school programmes and there are no relief teachers
in the County.
2.5.2 Risk Mitigation Plan
In terms of political risk, the location of the College is considered safer and relevant
government security agencies are alerted in good time to offer security in the event of any
political skirmishes. The college is guarded throughout the day and night by well-trained
security guards from a respected security firm. The friendly community relationship between
the college and the local population will always safeguard the institution since they regard it
as their own because they know that their children benefit from the college.
To avoid any environmental inconvenience due to force majeure, all constructions shall
commence during dry period and will ensure all construction material will be kept in safer
rooms.
To deal with the economic risks, the college has established a strong collaboration and
linkages with some of its sister schools in united states who contribute towards supporting
the poor and needy students in the college.
In order to deal with the internal risks, the superior of the brothers have established a
common understanding to ensure no major change in the management when a project is
progress during implementation. The project coordinator is a De Lasalle Brother and will
always be on the ground to ensure the completion of the project. The school management
will plan their programme in manner that it will give time to the teachers to attend the entire
training programme.
2.6

Targeted groups

The target group for this project is the young men and women who have finished the
primary and secondary education for certificate or diploma courses and also those waiting to
join university after secondary education. This group of young people is the most vulnerable
group and is prone to manipulation by drug dealers and criminals because they are jobless
yet they need money to sustain themselves.
Every year, Mwangaza College trains over 450 young people who are in an average age of
19-30 years and have finished either primary or secondary education. Half of this number is
enrolled in technical departments namely; fashion and design, food and beverage, tailoring
and hair and beauty departments. The rest are in business related department such as
accounting, business management and secretarial. Majority of the students are from peasant
farmers from wider Nakuru County and also from the slums surrounding Nakuru town.
According to Nakuru County Integrated development plan 2018-2022, the County’s
population (based on the 2009 National Population and Housing Census) in 2009 was
approximately 1.6million with 804,582 males and 798,743 females. At a growth rate of 3.05
percent, the population is estimated to be at 2.1 million in 2018 whereas in 2022 the population is
estimated to grow to 2.4 million people. With the rapid population growth, the County is expected
to enhance its infrastructure across various sectors to cater for the ever-growing population. Table 1
below shows this projected trend in the population. The estimated increase in youthful
population will necessitate a matching improvement in their training and acquisition of
skills. In addition, there will be need to invest in colleges and tertiary institutions to enable
improved transition from both primary and secondary education leavers. In line with the
above development plan, Mwangaza is strategically placed to benefit the increasing number
of youth as it is responding to the County government call to invest in tertiary institutions.
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Table 1: Nakuru County Population Projections by Age and Gender Cohorts
2009 (Census)
Age cohort Male
123,431
0-4
115,809
5-9
100,848
10-14
81,571
15-19
80,126
20-24
71,514
25-29
58,427
30-34
47,090
35-39
32,540
40-44
27,651
45-49
18,297
50-54
13,938
55-59
10,871
60-64
7,202
65-69
5,637
70-74
3,424
75-79
5,807
80+
399
Age NS
TOTAL
804,582

Female
119,481
112,534
98,881
79,088
89,267
75,973
55,358
44,445
30,430
26,167
17,441
13,117
10,728
8,142
5,818
3,884
7,699
290
798,743

Total
242,912
228,343
199,729
160,659
169,393
147,487
113,785
91,535
62,970
53,818
35,738
27,055
21,599
15,344
11,455
7,308
13,506
689
1,603,325

2018 (Projections)
Male
Female
159,246
157,134
138,996
137,732
120,822
119,395
108,596
106,867
115,631
111,406
105,761
108,282
87,083
91,790
69,048
70,745
53,628
50,706
40,651
37,646
27,482
26,907
21,012
20,695
15,089
14,963
11,313
12,032
7,364
7,718
4,487
5,213
4,818
6,325
1,054,898 1,049,490

Total
309,801
268,684
235,001
210,185
220,734
206,261
170,751
131,787
99,191
73,822
51,737
39,473
28,675
22,308
14,509
9,368
11,222
2,176,581

2020 (projections)
Male
Female
166,710
164,552
147,075
146,396
126,230
125,649
114,031
112,885
122,737
117,558
114,874
114,316
94,525
99,467
74,855
78,740
58,202
55,482
44,790
41,301
29,890
29,340
22,905
22,766
16,345
16,263
12,298
12,987
7,908
8,292
4,783
5,582
4,784
6,301
1,163,500
1,158,282

Total
331,262
293,471
251,879
226,916
240,295
229,190
193,992
153,595
113,684
86,091
59,230
45,671
32,608
25,285
16,200
10,365
11,085
2,321,782

2022 (projections)
Male
Female
Total
171,985
169,712
341,697
154,189
153,425
307,613
134,160
134,260
268,419
119,179
118,952
238,131
128,944
124,328
253,271
122,367
120,758
243,124
104,391
105,272
209,639
82,611
86,640
169,250
64,141
64,253
128,374
49,473
46,249
95,721
33,933
33,014
66,947
25,408
25,349
50,757
18,204
18,410
36,614
13,568
14,404
27,972
8,789
9,106
17,895
5,221
6,102
11,323
4,971
6,569
11,539
1,242,127 1,237,233 2,479,311

Source: Nakuru County Integrated Development Plan 2018-2022
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An analysis from the above projections shows reveals that those in the age bracket 15 – 29
constitutes an estimation of 30% of the total populations through the three periods of
projections.
Table 2: Population Projections for age 15-29
Year (Actual) Male

Female

Total

Percentage of
Grand total

2009

233,211

244,028

477,239

29.8%

2018

329,990

326,555

656,545

30%

2020

351,642

344,759

696,401

30%

2022

370,490

364,038

734,528

29.6%

2.7

Envisaged Project Impact

This project was expected to give a live line to many young people who otherwise have lost
hope of realizing their dreams in life due to their inability to succeed in academics. Given
that there are many young people who have no hope of ever getting a white collar job due to
their poor grade in either primary or secondary level of education, this collaborative project
will equip them with real skills to help them become self-reliant. In so doing, their attitude
towards themselves and life in general will change from being negative to positive. The
impact on the targeted group is measured by establishing the number joining the technical
skill programme and the skill acquired and how that skill has helped him or her fit in the
society and in the labour market. The number of the youths employed out of the skill
acquired is also another measurement on the impact on the targeted group.
2.8

Participation

Efforts were made to ensure the locals’ views were considered. For the purpose of this
project, a need assessment has been carried out whereby the staff, students, and local leaders
participated in responding to questionnaires seeking their views about this project. The
success of this project is heavily determined by the willingness of the locals to send their
children to technical school to acquire skills necessary to help them become self-dependent
in life.
2.8.1 Local partner
The local Kenya partner will be the De La Salle Christian Brothers. Therefore, this project was
managed by the De La Salle Christian Brothers of Kenya Sector. The De La Salle Brothers is a
men congregation order within the Catholic Church. In Kenya, the Brothers are in eight
communities and running seven educational institutions. To date, in Kenya, the Brothers are
entrusted with, over 2000 students in various apostolates.
2.8.2 Organogram
The local partner being an institution has the following structure of management
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2.8.3 Key Personnel
The following staff was the key personnel to ensure the smooth implementation of the
project:
Project Coordinator: Is responsible for overseeing local management of the project,
monitoring and keeping of fluent communication among partners, preparation of reports.
500 € per month/5 years
Technical advisor: The technical adviser will be responsible for all technical works. This
officer will ensure that the contractors do the work to the approved standards. He/she will
ensure all legal building requirements set by the county government are adhered to. The
officer will be expected to visit the site at least once a week to ensure all technical advices
have been implemented. He/she will approve all payments to the contractor based on the
value of the work done and ensure the work is done within the stipulated budget. This officer
will give the final comprehensive technical report of the project. 775 € per months / 5 years.
Finance officer: The finance officer will be employed on a part-time base. This officer will be
responsible of documentation of all financial transactions of the project and produce the all
financial reports needed during the project. 538 € per month /5 years.
Independent auditor: On an annual basis the project will produce a certified audit report of
its account to ensure financial transparency to the different donors. 2.000 € fee per year /5
years.
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CHAPTER THREE: LITERATURE REVIEW
This chapter provides a highlight on the relevant literature to the assignment at hand. This
involves a look at various documents and reports, and a scholarly critical analysis of what
other researchers have done in the area of tertiary training.
3.1 Technical Education in Kenya
Technical and Vocational Education and Training (TVET) institutions are responsible for
offering programmes that equip the graduates with quality and relevant skills and
competencies to meet the needs of the labour markets. It is under the Directorate of
Technical and Vocational Education and Training. The main purpose of technical education
and training is the provision of skills and competencies for the Kenyan primary and
secondary school graduates. This is critical for the development of hands-on workers and a
skilled human resource base for national development. The Constitution of Kenya provides
under its 2nd schedule that upon devolution TVET institutions shall be under the
responsibility of the National Government whereas the village polytechnics, craft centres and
farmers training centres and by extension similar institutions that train operators in
vocational trades and skills, shall be under the responsibility of respective County
Governments (Ministry of Education 2016).
The main objective of TVET is to develop an effectively coordinated and harmonized TVET
system that is capable of producing quality skilled human resource with the right attitudes
and values required for growth and prosperity of the various sectors of the economy. Specific
objectives of TVET are to: i.

ii.
iii.
iv.
v.
vi.

Provide adequate and appropriate skilled Artisans, Craftsmen, Technicians and
Technologists at all levels of the economy through practical training and work
experience.
Transfer technology continuously through collaborative approach between TVET
institutions and the relevant industries.
Promote dignity and decency of labour, particularly manual work.
Provide increased training opportunities for the increasing school leavers and other
trainees to increase employability.
Provide continuous upgrading of skills and knowledge at the pace and ability of the
trainees.
Provide a dynamic curriculum responsive to the manpower needs of a dynamic
economy; Impart marketable skills, technical know-how and attitudes that respond to
contemporary labour market demands by the industry, informal sector and for selfemployment.

Kenya is among the countries hardest hit by unemployment, with 70 per cent of the
unemployment being young people. This clearly shows that unemployment in Kenya affects
youth hardest and our challenge as a country is to take advantage of the growing numbers of
youth capital. If we can place them to work, Kenya would experience unmatched economic
growth.
Vision 2030 is an infrastructure program which means the program drives Kenya’s
economic development. Because of the importance attached to the roadmap to a middle
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income economy by 2030, it is necessary to have according to the roadmap of 450,000
artisans, 90,000 technicians and 22,000 technologists. Taking Kenya to the next level is
based on an infrastructure program which is currently being outsourced because of shortage
of skills locally. We therefore indirectly outsource our economic development to the rest of
the world.
Although Kenya has made good progress in technical and vocational education by supporting
TVET institutions, the work is far from over. Over time, industry demands have evolved as
the structure of Kenya’s economy has changed, to both labor-intensive and skill-intensive
industries, and now, increasingly towards an innovation-intensive future. Education is a
forward-looking enterprise – it seeks to prepare the youths for a society and economy that
for the future.
The majority of TVET and youth polytechnic institutions in Kenya run significantly under
capacity. The reduced enrollment leads to a vicious circle of under investment in facilities,
education and negative attitudes towards TVETs, and ultimately back to reduced enrollment.
By increasing enrollment and thereby increasing revenues, TVET institutions can invest
intelligently, improve the overall quality of training, and increase the overall supply of skilled
labor to the market.
Significant portions of Kenya’s youth do not have practical access to affordable options to
help them fund their schooling and subsequent employment or ability to start businesses. As
a result, a number of qualified youth do not enroll in TVET institutions, contributing to the
vicious cycle described.
There is need to create innovative financing options for TVET students so as to create
opportunity for the financially disadvantaged to access training and ultimately employability,
leading to their ability to sustain themselves and their family while contributing back to the
Kenyan economy.
TVET institutions are currently not driven by the demand of the industry. Therefore,
curriculum, facilities, teaching approaches, and resources are not targeted towards
developing the type of skills the industry requires both on a local and national level. This
results in a supply and skills mismatch, leading to unrealized projects, use of external labor,
and additional unemployment due to graduates with unemployable skills. By creating a
greater connection between the building and construction industry and the education
system, there is need to increase the participation of the industry in dictating curriculum,
and participating in the education of both students and teachers by delivering a competency
based curriculum.
3.2 Technical Education policy in Kenya
Kenya has a Policy framework for education and training aimed at reforming Education and
Training Sectors in Kenya. Accordingly, Kenya has made great strides in education and
training since 1963. This has been demonstrated by the growth of; the number of
institutions, increased enrolment, increased transition rates, increased teacher numbers,
enhancement of equity, gender parity, improved relevance and quality across all levels
among others. These milestones are largely attributed to the implementation of
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recommendations of various Commissions, Committees and Taskforces on education and
training. Despite these successes, the sector faces challenges arising out of demands of the
21stcentury, Vision 2030 and the Constitution (2010).
The Sessional Paper No. 1 of 2005 on education, training and research led to reforms
through a Sector Wide Approach to Planning (SWAP). Though the emphasis was on access,
equity, quality, relevance and the strengthening of governance and management, the
expected returns of investment in education in terms of productive and skilled manpower
has not been realized to the full. In addition, the Constitution of Kenya (2010) has placed
demands that have implications on education and training. This has necessitated the
development of this policy through an elaborate consultative stakeholder process.
In terms of policy, Sessional paper No. 1 of 2019 on A Policy Framework for Reforming
Education and Training for Sustainable Development in Kenya Towards Realizing Quality,
Relevant and Inclusive Education and Training for Sustainable Development. In this sessional
paper, the Vision 2030 has placed special demands on the tertiary sector as the leading
engine that the economy must essentially rely upon to produce adequate numbers of middle
level professionals needed to drive the economy towards the attainment of the Vision. Kenya
has experienced moderate growth over the last 50 years in Tertiary Education and Training.
However, the country is yet to produce adequate and skilled middle level human resource
required to meet the demands for national development.
According to the objective of Kenya’s Vision 2030 is to make Kenya “a newly industrializing,
middle income country, providing high quality life for all its citizens, by the year 2030”. In
order to achieve this, Kenya aims to produce goods and services of industrial nature that can
be sold beyond her borders to generate real income for the country. Any country that intends
to make a breakthrough in industrialization and technological development must begin by
ensuring that it has a critical mass of well qualified technologists and engineers to spur the
development.
In line with the government policy of upgrading existing middle level technical training
institutions, two national polytechnics (Kenya Polytechnic and Mombasa Polytechnic) were
upgraded into polytechnic university colleges in 2008. There are 2 national polytechnics,
namely Eldoret and Kisumu. In addition, there are 24 technical training institutes and 14
institutes of technology as well as 817 youth polytechnics and one technical teachers training
college. In addition, the registered private TVET institutions are 706. TIVET has been under
resourced and requires considerable investment to improve infrastructure and equipment,
including ICT.
It is noted and of concern that graduates from TVET are not well prepared for the Kenyan
world of work and have negative attitudes towards informal sector employment
opportunities (Mochere and Aluko 2018). This negative attitude had hindered trainees from
choosing TVET and as such are largely unemployed. It is evident that, students prefer
pursuing technical training at university level, causing a serious imbalance between the
Technicians and Engineers.
Ngure S. (2013) pointed out that technical, vocational education and training (TVET) in
Kenya is a key response to the Kenya Vision 2030 and identifies TVET as the anchor of its
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economic pillar through science, technology and innovation to boost Kenya’s
industrialization status. However, skills training faces challenges such as mismatch of skills
between the training institutions and the industry, and disparities in accessibility at all levels.
There is concern whether the accurate assessment of training needs is the answer to the
challenges faced by the training program. There is a rigid and unresponsive curriculum,
inadequate methods of training and development needs assessment (T&DNA), lack of
stakeholder involvement in curriculum design, inadequate numbers of specialized staff at the
KICD, poor training methods, obsolete tools and insufficient equipment, political interference
and multiple providers. The author concludes that the introduction of a comprehensive
T&DNA is indeed a prerequisite for a relevant and adaptive T&D program; however,
additional factors such as the right equipment, qualified trainers, a conducive economic,
social and political environment, and sound program coordination are also essential to its
success. Akala, and Changilwa (2018) noted that Technical and Vocational Education in the
development of middle level skill in Kenya, for a long time, has been regarded as low key
despite its critical role in producing Kenya handlers of the economy.
Development partners have contributed and made partnership with the Kenya government
in the development of TVET. One example is the China's Belt and Road Initiative on
improving vocational education quality and employment rates in Kenya through a
collaborative educational program known as the Kenya-China Technical and Vocational
Education and Training (TVET) project. The opinions and narratives of teachers and students
with vibrant knowledge of the project were analyzed through the theoretical lenses of
globalization and vocationalism (Musyimi, Malechwanzi and Luo 2018). The Kenya-China
TVET Project has improved Kenyan TVET classrooms with modern equipment to meet
industrial standards and allowed essential skills to be developed through various
collaborative opportunities with Chinese corporations. Despite minor challenges and
obstacles, early evidence suggests benefits brought by the project including increased selfemployment, a growth in Kenya's manufacturing, and more mutual understanding between
the two countries.
3.3 Quality of Technical Education Training
Technical and Vocational Education and Training Authority (TVETA 2018) developed the
Strategic Plan 2018-2022. One of the focuses of this strategic plan is to develop, implement
and review the TVET Framework in order to fulfill its core function of regulation, develop
and implement a comprehensive TVET Quality Assurance Framework, Quality Assurance
System and its associated cycle of development, implementation and review. Further, it
endeavors to ensure the development of tools and guidelines for registration, licensing,
inspection and accreditation of institutions, programmes, trainers and managers. Activities
towards reviewing and improving the elements of the QA Framework include: Review and
improve QA framework; Review and improve QA standards; Review and improve tools and
guidelines and Review and improve the implementation process of the QA Framework.
Onsomu, Wambugu, and Wamalwa (2009) noted that Vocational and technical education
and training are important for a country’s sustainable human capital and economic
development. However, for Kenya’s technical, industrial, vocational education and training
(TIVET) system to play these roles, it needs to be reformed. Currently, the system faces a
number of challenges, including fragmentation of its programs, limited integration into the
formal education system, weak linkages with local labour markets, insufficient finances,
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inadequate monitoring, poor wage employment opportunities for its graduates, and limited
alignment with technological innovation at local and global levels. To address these
challenges, TIVET reforms should include policies and strategies to tackle issues related to
quality of programs, relevance of the training offered, employability of graduates,
collaboration with training institutions, and collaboration among industries and employers.
It is important that the country develops national skills standards, a national qualifications
framework, and adequate internal and external quality assurance mechanisms. Other
measures worth noting include professionalization of TIVET staff, and adequate resource
mobilization for TIVET from all stakeholders.
Quality education is a strong foundation for preparing and improving the quality and
competence of every nation’s human resource development which is an asset for global
economy competition. The quality and competence of TVET output is also revealed through
the nature and strength of its cooperation with the industries in relationship with the labor
market needs cooperation as the link/partnership relationship between the vocational school
with industry /world of work is crucial in building the quality and competent TVET products
which can impact and fit the industry needs (Kirya 2016). This cooperation forms of
industrial student’s training, student’s tours, workshops and seminars, execution of joint
projects between the schools and the industrial world.
3.4 Teacher skills upgrading
The developments of competencies known as 21st-century skills are garnering increasing
attention as a means of improving teacher instructional quality. However, a key challenge in
bringing about desired improvements lies in the lack of context-specific understanding of
teaching practices and meaningful ways of supporting teacher professional development. It is
critical that efforts are made to develop and measure teacher practices and classroom
processes using the Teacher Instructional Practices and Processes System (TIPPS)(Kim, Raza,
and Seidman 2019). Instructors affect students’ achievement on their performance despite
evidence that a broad range of attitudes and behaviors are equally important to their longterm success. Teachers who are effective at improving scores often are not equally effective at
improving students’ attitudes and behaviors (Blazar and Kraft 2017).
Malm B. (2009), argued that Teacher/ Instructor training programmes need to focus more
on objectives such as promoting conflict literacy, self‐awareness, empathy, leadership and
collaborative skills, i.e. taking into account not only the cognitive but also the social and
emotional aspects of human development. Swedish lecturers' descriptions of what they
consider to be competences and qualities necessary for future teachers constitute the starting
point for a wider discussion on the decisive role of beliefs and emotions in being and
becoming a teacher.
3.5 Improving the quality of technical training
Technical and vocational education and training (TVET) makes a significant contribution to
economic competitiveness and welfare in a global knowledge-based economy. The main
challenge for vocational education and training is to meet the changing skills needs of
individuals and the world of work in accordance with the principle of lifelong learning.
Since the demand for new skilled workers is increasing, and the TVET customer base is
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constantly diversifying, it is necessary to increase awareness of the key role played by
education and training in economic competitiveness and social inclusion. As in other
European Union countries, quality assurance in Slovakia for example, plays a decisive role in
modernizing education and training systems and in improving their performance and
attractiveness. These objectives are widely shared by the Ministry of Education of the Slovak
Republic. Education and training systems are being modernized and transformed in terms of
more effective management systems and quality assurance (Hrmo, Miština and Krištofiaková
2016).

In their work Hrmo, Miština and Krištofiaková (2016) looked at the situation and
deficiencies in the educational system of technical and vocational secondary schools in
Slovakia in training of qualified workforce for the local and global labour markets. Authors
introduces the project "Model for improving the quality of graduates and job applicants in
the European labour market" elaborated and submitted by the two Slovak institutions of
higher education - Dubnica Institute of Technology in Dubnica nad Váhom and the
University of SS. Cyril and Methodius in Trnava, Slovakia. Both institutions are characterized
by an experienced staff in the field of educational research. The project aimed at the
development of a model for improving the quality of graduates and job applicants in
European labour market. It focuses on graduates of secondary vocational schools in Slovakia
and the acquisition and improvement of their key competences. The pilot stage of the Project
dealt with theoretical background of quality assurance and specifics of its application in the
area of technical and vocational education. In further stage, the project dealt with a model
for improving the quality of graduates and job applicants, in particular by the application of
the elements of the foreign language communication skills improvement, increasing the
computer literacy and enhancing the quality of teaching technical and vocational subjects of
the target group Hrmo, Miština and Krištofiaková (2016). Further, the importance of clear
concise communication is often overlooked by the typical engineer and scientist. Based on
the findings, the project emphasized on the importance of communication skills in training
students for technical and engineering professions.

According to Netula (2019), the quality of education in engineering and technology in India
demonstrated the effective action required to improve quality of teaching and learning. In
that case there are two types of learners. First, slow phase learners and second, fast phase
learners. For slow learners audio, video, study tips, cultural activities, physical fitness, time
scheduling, preparing course material, fixing priorities, conduct of periodical tests etc. would
result in positive changes in improving academic performance of students. Wellness is a
framework within which learners develop a productive and enjoyable life, much of which is
developed within the teaching community during their education process. Thus step by step
counseling to students makes complete and overall strength into them to perform social and
globalized development for the society.

Grollmann (2008), noted that there are different factors exerting influence on the
professional knowledge, practices and performance of teaching staff involved in technical
and vocational education and training (TVET) and the international variety of vocational
teacher education patterns, profiles and recruitment practices is presented. Any assessment
of the quality of teachers’ work, be it in theory or practice, needs to be considered against the
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background of the institutional environment in which they practice. Hence, some common
trends of institutional change within vocational education are introduced. Most particularly
here, the focus is on the professional reality of vocational teachers as made manifest in the
conjoined elements of the knowledge of teachers and professional cultures. In doing so, there
is need to draw on some empirical exemplars. Most importantly, how closely teacher
education and the institutional contexts are entwined in the minds of teachers as well as in
professional cultures.

This cooperation forms of industrial student’s training, student’s tours, workshops and
seminars, execution of joint projects between the schools and the industrial world. Like other
nations, Uganda recognizes the importance of adapting TVET in producing proficient
workers and making such education more responsive to socio-economic requirements, the
country doesn’t have coherent policy to link that education to industrial world whereby the
existing linkages are very weak and on ad hoc basis which calls for tangible, imperative
actions including preferential affirmative initiatives to accelerate actions in this sector (Kirya
2016).

Technical Vocational Education and Training (TVET) is widely recognized as a vital driving
force for the socio-economic growth and technological development of nations. In achieving
the goals and objectives of TVET in Nigeria, the quality of the programme needs to be
improved and sustained (Ayonmike, Chinyere, Okwelle, Okeke 2015). In some African
countries such as Nigerian challenges of attaining quality TVET programmes in tertiary
institutions include: lack of required TVET facilities, poor funding of TVET programmes; poor
teaching methods employed by teachers; and poor assessment of TVET students’ competency.
Further, adequate funding; training and retraining of TVET teachers; provision of required
TVET facilities; adequate internal and external supervision; and public private partnership
are needed for improvement strategies for quality TVET programmes in Nigeria. Thus, it was
recommended that the government, stakeholders, policy makers and TVET providers in
Nigeria should focus on TVET quality assurance best practices that have worked in countries
around the world.
3.6 Adaptation of Infrastructure in Technical Education Training
There is evidence for the impacts of school infrastructure on children and their learning
(Barrett and Shmis 2019). It covers a comprehensive range of factors ranging from the sheer
availability of a school place, to the healthiness of the spaces and their suitability to positively
foster learning, to the articulation of layouts and pedagogies and the dialogue necessary to
co-create excellent schools. The detailed evidence is contained within a clear integrating
model. Integration of Information, Communication, and Technology (ICT) will assist teachers
to the global requirement to replace traditional teaching methods with a technology-based
teaching and learning tools and facilities. In Malaysia, ICT is considered as one of the main
elements in transforming the country to the future development. The Ministry of Education,
through the latest Education Blue print (2013-2025), insights the importance of technologybased teaching and learning into the schools’ national curriculum. In public institutions in
Kuala Lumpur, Malaysia, ICT integration has a great effectiveness for both teachers and the
students. Teachers’ well-equipped preparation with ICT tools and facilities is one of the main
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factors in success of technology-based teaching and learning. Professional development
training programs for teachers also play a key role in enhancing students’ quality learning.
Learning infrastructure is a key base for effective teaching and learning in institutions. The
infrastructure forms a very important component in ensuring successful education.
Infrastructure may include educational facilities, libraries and laboratories. There is a
positive association in the model of educational facilities and teaching and learning. Further;
there is also a positive correlation of availability of water, and classroom. There is need for
implementing policies that might ensure provision of educational infrastructure for quality
education (Omae, Onderi and Mwebi 2017).
3.7 Professional attributes for teaching Staff in Technical Education Training
Hodes and Bruening (2002), documented a nationwide Delphi study and a case study
approach to identify and determine the exemplary, leading, and/or innovative characteristics
in select CTE teacher preparation institutions. The case studies were based on site visits to five
CTE teacher preparation programs identified by the panel of experts who participated in the
Delphi study. Data collection at the sites was guided by the attributes of exemplary, leading,
and innovative CTE teacher preparation programs as identified by the same panel of experts.
A goal of this study was to identify the attributes of exemplary, leading, and innovative CTE
teacher preparation programs, and to document how they are practiced to inform and
strengthen other CTE teacher preparation programs.
Chaubey, Bhattacharya, and Mandal (2018), did a research on the challenges Engineering
education in India has been facing in regard to good teaching and knowledge deployment
and noted that it demands new teaching methods and learning approaches thus must be
developed in the field. The present review explores the concept of good teaching practices
affecting performance and skills of students. Krista (2012) did a study on Career and
technical education (CTE) instructors in an environment that requires simultaneous
academic and occupational instruction that integrates theoretical and hands-on knowledge
while working with a unique student population that has distinct learning needs. These
instructors have the industry experience and in-depth content knowledge that is critical in
the vocational classroom, but they are missing an important piece of instruction: basic
knowledge of pedagogical theory. It is clear that CTE schools must provide initial and
ongoing training opportunities for instructors; however, it is difficult for these schools to
identify what type of training is most appropriate (Cannon et al., 2011).
3.8 Employability of the technical graduate students.
In different streams of literature, employability had been defined in different, often related
ways. Employability denotes skills and attributes that make an individual desirable to
potential employers. Römgens, Scoupe and Beausaert (2019) took an interdisciplinary
approach, combining insights from research on higher education and workplace learning,
taking a Western perspective. Their approach to conceptualizing employability responds to
research from both disciplines arguing for a need of integrating approaches to employability.
They concluded that models of employability from these different disciplines can reinforce
each other. Certain dimensions of employability are less taken into account in one discipline,
while receiving a lot of attention in the other.
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A survey conducted in Taiwan (Pan and Lee 2011) showed that 4 employability skills are
significantly associated with academic performance of graduate students, including “foreign
language ability”, “computer literacy”, “application of theory to work”, and “stability and
pressure resistance”. Employability is not only associated with employment processes but also
related to academic progress of graduate students and provide insights into the potential
benefits of enhancing employability to both students and universities.
There are substantial differences in opinions between employers and students on
employability skills required for entry-level marketing and sales positions (Chowdhury and
Miah 2019). Managers prioritized skills such as planning, organizing ability, experience,
professionalism, type of major courses taken, and positive attitude towards work. On the
other hand, students prioritized skills such as commitment to the organization, commitment
to the job area, complex problem-solving skills, internship in a relevant field, critical
thinking ability, and basic knowledge of selling.
Regarding the process by which students manage their employability, the skills and attributes
gained by students as a consequence of undertaking a particular activity and how their
experiences influence how they subsequently manage their employability, on the whole,
students who have undertaken an activity were very positive about their experience. Students
have very clear reasons for engaging in a particular activity and, in many cases, related to
enhancing their employment prospects (Aysha and Stephanie 2016). Students also can be the
uncertain of their future career plans. The reasons for not engaging in the employability
initiatives include lack of career planning amongst the control group require further
investigation.
Student employability is a key aspect of higher education, with multiple strategies utilized by
Higher Education Institutions to support the employability of their graduates in Scotland.
However, little work has been done to examine, and compare, different types of work
experience. To advise students appropriately, it is important to understand the factors that
might influence the perceived value of work experience (Irwin, Nordmann and Simms
2019). Extracurricular experience was viewed more favorably by all stakeholders. The type
of experience was an influence, with internships viewed more positively when the job role
was a high-level graduate role. The relevancy of both experience and degree topic was
important for employability, along with interpersonal and professional skills. Hence the
support for educators in providing students with advice regarding their activities outside the
classroom, with an emphasis on extracurricular and internship experience, tied to student
career aspirations, recommended (Irwin, Norman and Simms 2019).
Qualified human resources with high competitiveness and employability skills are needed to
face the era of technological disruption, but employers find a lack of expertise among job
seekers. Insufficient skills are related to the issue of education quality (Fajaryati, Akhyar and
Wiranto 2020). Employability skills are needed in relation to the work demands in the future
according to the employers covering communication, team working, problem solving, and
technological skills. The implementation of employability skills in the instructional process is
to integrate them into the classroom for all subjects.
Rehman (2014), on Employability Skills and the need of Graduates and the Employer noted
that every fresh graduate coming out of the college is concerned about the future. They are
full of questions about how to survive in the job market, tricks to win and influence the
recruiters during the job interview, what are the recruiters looking for and what unique
combination of skills, attributes and values are required in order to secure that first job as
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well as navigate in the career. There’s a gap between employer’s expectations and the college
produce. Understanding and meeting the skill requirements of the corporate world is a
challenge. In the current economic climate, the employers look for skills beyond the degree.
Today graduates need not only the technical skills to perform specific tasks they also
essentially need to have the employability skills set: aptitude, communication, attitude,
problem-solving and teamwork. Graduate employability has become an issue since there are
broad mismatches between the acquired graduate skills from university and the required
skills by employers in Australia.
3.9 Challenges faced during the implementation of Technical skills program
According to Ayonmike, (2014), the challenges faced in implementing the Technical and
Vocational Education and Training (TVET) curriculum in technical colleges in Southern
Nigeria, poor funding, obsolete facilities and inadequacy of instructional materials are
affecting implementation of the TVET curriculum in Southern Nigeria technical colleges. It is
recommended that stakeholders work collectively to address these challenges.
In South Africa on the challenges facing the post-school vocational education system the
most pressing issues were poor leadership and management skills and challenges facing
lecturers in various aspects of teaching and learning, amongst which were blatant
shortcomings in their capabilities to meet the competencies required for effective lecturing
(Badenhorst and Radile 2018). This realization led to the understanding that ineffective and
fragmented leadership and management practices may be to blame for this state of affairs.
There is concern whether an integrated and focused leadership model aimed at distributing
ownership for student achievement should be implemented to produce better results.
Regarding the challenges affecting the effective implementation of vocational education
program in Kenyan Youth Polytechnics, Peace (2018) revealed a dearth of professional and
qualified teachers for the teaching of vocational subjects; inadequate infrastructure and
equipment in schools; insufficient instructional materials and books in schools; and that the
polytechnics were generally poorly financed. Two key recommendations were that adequate
infrastructure should be provided in Kenyan Youth Polytechnics so that they are properly
equipped for functional teaching and learning, and that an ‘enlightenment’ campaign should
be carried out in the society to emphasize the importance of vocational education.
Education remains the key to sustainable development of any country. It is in realization of
this that a National Policy on Education was formulated. The trend now in the society shows
that the level of one’s education does not have a significant effect on one’s growth rather the
effect is more pronounced on the level of skills possessed and the ability to apply the skills in
the real world of work. Possession of requisite vocational technical education (VTE) skills and
its applicability will help to implement complex growth inducing technologies and
productivity enhances practices (Okolocha 2012).
3.10 Measures that can be put in place to enhance the technical skills programs.
On how to improve and enhance technical skills of the engineering graduates by industry
academia collaboration by following some proved best practice, industries readily employ
talent with versatility and industry-ready skills (Chandrasekharan, Poreddy and Reddy,
2017). The business challenge is that the fresh engineering students, who are tested during
recruitment and hired, should be employable and be productive-aware of IT industry
landscape, technology areas, aware of their role, and the competencies that need to be
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demonstrated in IT industry. However, the employability factor of on-campus engineering
students in Nigeria is about 20-25%, due to the student's low exposure to industry
awareness, and they are not aware of current trends and industry expectations.
Parker (2012), stated that the process of training new college graduates is complex and has
significant dropout rates associated with loss of financial and time investments by the
student, mentor, and program. One approach to improve graduate education is to make
explicit the skills students need to develop and to put in place mechanisms to develop those
skills. Students are expected to learn an interconnected set of skills, although those skills are
often not articulated and taught in an explicit manner. Moreover, faculty members who
mentor students frequently do not have strong experience in training students until later in
their careers.
Walters and Rodriguez (2017) wrote an article which indicated that the overall bottom-line
of an organization was affected by employee performance. For this reason, responsibility of
organizational leaders is to be aware of the importance of training and development’s impact
on the performance and evaluation of employees. Employee training and development assists
the organization and employees in attaining diverse goals, such as improving morale, sense
of security, employee engagement, and overall competencies necessary to perform a
particular job. In addition, organizational leaders should use systematic approaches for
assessing employee performance, which outcomes are usually determined on personal,
organizational, environmental, motivation, skill level, aptitudes, or role perceptions factors.
With suitable training and development opportunities, as well as effective employee
performance assessment approaches, employees will be capable of assisting the organization
in achieving its competitive posture in today’s global market. This concept and practice also
applies to teachers/tutors as part of the institution’s workforce.
3.11 Sustainability of technical skills programmes.
In Malaysia and in employment, increasing participation within the unchanging workforce
with current structure may lead to a decrease in sustainability. Meanwhile in education, the
sustainability of a program is mainly influenced by the association of all stakeholders. The
stakeholders are referred to as the institutions, industries, government and community. In
order to achieve sustainability, changes and challenges related to those stakeholders cannot
be avoided. The challenges faced by the stakeholders are inclusive of teachers' attitude
towards learning; the perception of the society on TVET as the second class education; lack of
partnership between the institutions and the industries; and lack of pragmatic policies in
improving the quality of TVET Teacher Education Program (Yunos, Lai and Hamdan 2016).
In education sector in Malaysia, some elements that contributed to the development of the
framework of sustainable Technical and Vocational subjects include, creativity, innovation,
networks and partnerships, staff development program, teaching methods, generic skills,
industrial relations and internships, counseling, entrepreneurship, ICT skills, interest,
recognition, knowledge, competency based training, articulation, and commitment of
management.
Oviawe, Uwameiye, and Uddin, (2017) worked on the best practices in technical education
program for students’ capacity building and sustainable development in the 21stcentury in
Edo and Delta States of Nigeria. They noted that there is almost no joint program in technical
education between school and industries except for the Students’ Industrial Work Experience
Scheme (SIWES). There is also no involvement of industries in the running of technical
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education program in Nigeria. Some challenges to effective school-industry collaboration
and some ways that schools and industries could jointly engage to enhance students’ capacity
building in technical education were identified.
Technical and Vocational Education and Training, (TVET) should be carried out to help
society move towards sustainability. It starts by introducing the reader into the essential
concepts about Strategic Sustainable Development (SSD), Education for Sustainable
Development (ESD), TVET, and the barriers to integrating ESD into TVET. In TVET
organizations in Ireland there is integration of ESD into TVET. There are key aspects that a
TVET organization needs to have in order to successfully support SSD. Success for developing
a workforce skilled for sustainability where sustainability is by the sustainability principles
(Gu, Gomes and Brizuela 2011).
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CHAPTER FOUR: EVALUATION APPROACH, DESIGN AND METHODOLOGY
4.1

Research Process and Methodology

This evaluation pursued a participatory approach in which all project actors were involved in the
process. The evaluation used a mixed-methods approach. This is an approach to inquiry that
combines both qualitative and quantitative methods (Creswell, 2009). Specifically, a convergent
parallel mixed method design was applied. A convergent parallel mixed-method design is an
approach to inquiry that combines both qualitative and quantitative methods concurrently,
prioritising both methods almost equally (Creswell & Clark, 2011, and Creswell, 2014). In this
case, the quantitative and qualitative methods complemented each other, and provided for the
triangulation of findings, hence provided greater validity of the emerging inferences. Whereas the
former approach gave a more general understanding of the issue of the labour insertion of the
graduates from the hospitality training of Mwangaza College Nakuru, the latter provided a
detailed and in-depth understanding of the same.
The convergent parallel mixed methods design further enabled the evaluators to compare and
relate data collected and analysed easily before interpretations were made (Teddlie and Tashakkori,
2009). In this evaluation, the evaluators collected data on the labour insertion of the graduates
from the hospitality training of Mwangaza College quantitatively and qualitatively from the
different targeted segments of the population. At the same time, the evaluators analyzed the data
collected using both quantitative and qualitative data analysis techniques and then merged, related
and compared the two data sets. Different types of data collection instruments were designed and
administered to aid collection of the required information/data. Questionnaires and document
analysis guides were used to aid gathering of quantitative data, while interview guides, observation
guides and Focus Group Discussions (FGDs) were employed to gather qualitative data.
4.2

Target Population

The evaluation exercise targeted all the stakeholders and project participants of the labour
insertion of the graduates’ project from the hospitality training of Mwangaza College. The
study gathered information and data relating to the two main target groups, i.e.
i.
The current students (both boys and girls)
ii.
Graduate students (both boys and girls)
However, for purposes of gathering and collating the required appropriate information and
data to aid the evaluation exercise, various categories of persons/respondents were of
interest. These included the following groups
i. Current Students (boys and girls);
ii. Graduate Students (boys and girls);
iii. Board of Management of the college to provide the administrative aspects of the
college
iv. Principal of the college who oversee the day to day running of the college
v. Households within Nakuru County especially within the catchment of the college to
get information on children between 12-18- years, most of whom are targeted by the
project;
vi. Education officials especially those concerned with vocational education;
vii. Teachers/Instructor/ Tutors
viii. Employment office staff;
ix. Social work officers;
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x.
xi.
xii.

Employment industry (Hotel & Restaurants);
Local Leaders (Church & Local administration);
Parents of both current and graduate students

4.3

Sample and Sampling Procedures

Initially there was intention to use a three-stage cluster sampling design as guided by Agresti
& Finlay (2009). However, based on the findings of the pre-field survey, there was
realization that not all the government administrative units in Nakuru presented potential
respondents (in terms of employers and students) and data relevant for purposes of this
evaluation. Secondly there was intention to categorize college departments into those
focusing on providing Hospitality (craft and diploma Food & Beverage) education for boys
and girls and those offering other courses. Our initial meetings revealed that this
categorization was not going to add value to the evaluation exercise as the evaluation
exercise was meant to be primarily confined to the Food & Beverage programme.
Hence, for purpose of this evaluation the primary respondents were categorized as current
and graduated students. From these strata of students, a total of 30% of the respondents were
randomly selected to participate in the study. Mugenda and Mugenda (2013) suggest that
for a mixed survey research, a sample size of 10% to 30% of the population is sufficient for
reliable findings. For this assignment, a sample of between 10% and 30% of current and
graduated students was adopted based on the appropriateness to each of the other target
respondent groups. However, for parents of current and graduated students 15 parents were
interviewed since they were subjected to a qualitative interview method of data collection
Accordingly; the sample of those who were interviewed for this evaluation study was
generated using both probabilistic and non-probabilistic sampling approaches. Based on the
probabilistic sampling (i.e. from the college), the actual sample for the study comprised of
the following:
i. Current boys and girls undertaking the Hospitality course (craft and diploma Food &
Beverage)
ii. Graduate Boys and girls who have completed their course in 2016/2017 and
2017/2018 and are either working or seeking employment
iii. Teachers (i.e. instructors, Tutors and other college personnel)
iv. Parents of boys and girls currently undertaking a course in college
v. Parents of boys and girls who have graduated from the college
vi. The publics (BOM, local leadership)
NB: Fifteen-Thirty (15-30) Parents of current or graduated students were selected to
participate in the evaluation. In mixed-methods research or evaluation studies, 15-30
respondents are adequate (Creswell 2014).
Purposive and snow-balling approaches (non-probabilistic in nature) was used to sample the
following study participants:
i. Vocational Education officers
ii. Households with boys and girls who are not in school. To capture information from
these households, a number of sources was used for referrals. These include parents
of similar children in the college, Vocational Education officers, social workers,
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vi.
vii.

personnel from the Sub-County education office, and government administrators
such as Chiefs, sub/chiefs, and Clan representatives. The contacted adults (parents or
primary caregivers of boys and girls in the college) in turn were used as referrals
until a sufficiently large sample is arrived at.
County Vocational Education Officers (CVEOs) in selected wards
Social work officials in selected wards
Quality Assurance Officers (QAOs) whose mandate is to oversee the running of the
academic institutions.
Community members such as religious and youth leaders, members of women groups
Industry

4.4

Evaluation Data Collection Instruments

iii.
iv.
v.

ACTEC works in collaboration with various educational institutions in Kenya towards
improving the quality of vocational training for disadvantaged young people. The desire of
the current programme of partnership between ACTEC and Mwangaza College is improved
professional insertion of disadvantaged youth. Among the main outcomes of the programme
is improved quality of training and employability. Hence, the data and information was
sought through this exercise to help identify the current state of affairs and gaps that need to
be given attention.
The instruments that were utilized for the evaluation include; Questionnaires, In-depth
interview guides, Focus group discussion (FGD) guides, Observation protocols and Document
analysis guides. The questionnaires, interview guides and FGD guides were structured to
consist of, and captured, data on the following key themes: demographic information of the
respondents; prevalence of the children without a vocational training. Current Mwangaza
College and Graduates of the college; the relevance, adequacy and adaptation of education
structures, learning facilities and resources supporting children within the college; and the
factors contributing to school attendance by children in the college.
Other themes to be included in the instruments were on the quality of the training,
Employability of the graduates from the college and parents affected with eligible children
without a technical skill particularly on the access to such education in Nakuru County;
analysis of the policy gaps that exist in addressing the delivery of vocational education and
the specific areas of improvements required in Mwangaza College. These instruments were
designed and tailored to collect data from specific categories who included children (both
boys and girls), teachers/ tutors/ instructors, heads of departments, parents, education
officials, community members, social workers. Document analysis guides were used to
examine and review important relevant document such as some of the reports from the
college, donor and government agencies like Kenya Bureau of Statistics, and the Ministry of
Education Vocational Education Department.
Observation guides were designed to collect information regarding the relevance and
adequacy of structures and facilities for the children studying the college and in the sampled
departments. The different instruments were utilized to obtain information for triangulation
purposes (Creswell, 2009).
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4.5

Validity of Data Collection Instruments

Validity can be viewed as an integrated evaluative judgment of the degree to which empirical
evidence and theoretical rationales support the adequacy and appropriateness of inferences
and actions based on modes of measurement (Messick 2003). It gives a measure of the
degree to which an instrument measures what it claims to measure (Creswell, 2009). To
establish validity of an instrument, Mugenda and Mugenda (2003) recommend the use of
professional expertise in that field. Adequate consultation amongst the expert evaluation
team members and the quality control of the Project Team was done to check on content,
construct and face validity among others. This helped to examine the items in the
questionnaires, interview guides and document analysis guides to ascertain the adequacy and
appropriateness of the items for the evaluation. It also helped to ensure that the items are
meaningful, clear and precise. Some items were rephrased for clarity and some more
questions added to make the instruments more comprehensive. The tools were developed and
shared with the client (Belgium and local programme implementing partner in Kenya).
4.6

Reliability of Data Collection Instruments

Reliability is the extent to which results are similar over time using the same instrument
(Mcmillan & Schumacher, 2001). It therefore is an indication of the degree to which
responses are free of measurement error (Feldt & Brennan, 2003). It is the degree to which
an instrument consistently yields the same results on repeated measurements. Reliability is
the extent to which results are consistent over time and an accurate representation of the
total population under study. When the results of a study can be reproduced under a similar
methodology, then the research instrument is considered to be reliable. The evaluators used
internal consistency measures, measured by Cronbach’s alpha, because this reliability type
could be estimated from giving one form of a test once. By obtaining a Cronbach’s alpha of
the specific sections within the questionnaires, the overall reliability of the instruments was
established.
𝑁𝐶̅

Mathematically, this index is represented by Nunnally (1978) as 𝛼 = 𝑉̅+(𝑁−1)𝐶̅where 𝑁 is the
total number of items on the instrument, 𝐶̅ is the average inter-item covariance among the
items and 𝑉̅ is the average variance.
This formula implies that the more the items (N) the higher the alpha. It also implies that, as
the inter-item correlation increases, holding the number of items constant, the alpha value
increases. For practical reasons, especially of time constraints, we strived to design items with
as high an inter-item correlation coefficient as possible, in order to ensure good reliability of
the instruments. The Statistical Package for Social Sciences (SPSS) version 21 was used to
compute the reliability index. According to Hardy and Bryman (2009), Cronbach alpha
assumes equivalence of all items. Most authors recommend that a value of 0.6 to 0.85 as an
acceptable value for Cronbach alpha and values that are substantially lower indicate an
unreliable scale. This evaluation adapted a Cronbach alpha value of 0.60 and above for the
reliability of the instruments.
4.7

Pilot Testing of Research Instruments

The data collection instruments were pilot tested on a small sample of six current students
and six graduates. This is in line with the recommendations by McMillan and Schumacher
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(2001) who noted that a small number as ten or less participants for pilot testing is adequate.
The purpose of pre-testing was to ensure that items in the questionnaires are stated clearly
and hold the same meaning to all participants. After the pilot test, the questionnaires were
redefined accordingly by eliminating typographical errors, spelling mistakes, unclear
instructions, and clear use of language. Additionally, pre-testing acts a check for validity of
the instruments. The results of the initial testing were summarised as shown below.
Table 3: Reliability Test for Current Students
Variable
Knowledge
Efficiency
Effectiveness
Programme Relevancy
Programme Impact
Integrated Technical Education
Quality of Technical Training
Student Learning Outcome
Values and soft Skills

Cronbach's Alpha
0.429
0.85
0.266
0.755
0.568
0.691
-0.126
0.600
0.916

No. of Items
3
4
8
5
5
6
7
6
8

Table 3 shows the output of the computation of the current students’ questionnaire using the
Cronbach alpha for testing or determining internal consistence of the individual items in the
instrument. A standard p=value of 0.5 was used to test the reliability and any variable that
fall below the p=value of 0.5 was revised and readjusted accordingly by the evaluation team.
The table shows that different reliability indexes were obtained but the notable deviation
from the standard p=values of 0.5 were the items on knowledge (0.429) and effectiveness
(0.266) a. and Quality of Technical Training (-0.126). However, since a p=value of 0.6 and
above was considered to be strong enough, all the variables that were below this p=value
were also adjusted by revising them to make them clearer and simpler. This included
Programme Impact (0.568).
Table 4: Reliability Test for Graduates
Variable
Knowledge
Efficiency
Effectiveness
Programme Relevancy
Programme Impact
Programme Sustainability
Integrated Technical Education
Quality of Technical Training
Employability
Employment satisfaction

Cronbach's Alpha
0.667
0.196
0.331
0.539
0.782
0.591
0.64
0.616
0.853
0.74

No. of Items
3
4
8
4
8
6
6
7
6
6

Table 4 illustrates the output of the computation of the graduate students’ questionnaire in
which Cronbach alpha for testing or determining internal consistence of the individual items
in the instrument was also used. Similarly, a standard p=value of 0.5 was used to test the
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reliability and any variable that fall below the p=value of 0.5 was revised and readjusted
accordingly by the evaluation team. The table also shows that different reliability indexes
were obtained but the notable deviation from the standard p=values of 0.5 were the items on
Efficiency (0.196) and effectiveness (0.331). However, since a p=value of 0.6 and above was
considered to be strong enough, any variable that was below this p=value was also adjusted
by revising them to make them clearer and simpler. This included Programme Sustainability
(0.591).
The various comments and suggestions made by the client (Belgium team and the local
partner) were taken into account and incorporated in reviewing, revising and fine-tuning
the data collection tools. After incorporating the feedback and revising the data collection
tools, these were re-tested for reliability and the results are presented in the chapter of
findings (see tables 8a, 8b and 8c).
4.8

Credibility and Dependability

Credibility ascertains that the study reflects the experiences of those being studied and the
results can be trusted. The evaluators committed to take time during the interviews to ensure
that the participants had adequate time to explain and say all that they wanted to say, in
relation to the evaluation. The data collected from the interview guide was given back to the
participants to confirm that what was captured is what they had actually said. During report
writing, the evaluators again confirmed that the data recorded is the correct one by calling
some of the participants (at random) for confirmation. For example, the evaluators called a
few of the current and graduate, head of institution, five instructors who were used to once
again cross-check and confirm the data. Dependability refers to the consistency of findings.
The evaluators reviewed the raw data and correct any mistakes, and the findings to see if
there were any inconsistencies. This was supplemented by members checking throughout the
writing process.
4.9

Data Collection Procedures

The Evaluation team consisted of a two-member team of consultants and Evaluation
assistants. Evaluation assistants were recruited and trained in a one-day workshop on the
administration of the evaluation instruments and conducting interviews, focus group
discussions and carrying out observations. Evaluation assistants (mainly drawn from students
who hold a Master’s degree in social science fields with required experience in research and
evaluation assignments) were brought on board for purposes of this exercise. The evaluation
team was divided into sub-teams to cover the respective clusters based on the administration
units. The principal evaluators together with recruited and trained assistants traveled to
Nakuru County, where Mwangaza College is situated from where logistical arrangements
were made to commence the data collection process by visiting households to interview the
respective sampled respondents. In the process, the evaluators together with the evaluation
assistants administered the questionnaires, carried out observations and held the focus group
discussions.
4.10

Data Analysis Procedure

After the fieldwork, the data was coded, cleaned up and analyzed using SPSS Version 25. The
programme was used to define the different quantitative variables. Data cleaning involved a
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three-fold process of verifying any mismatches with the original data. These steps comprised
of screening of the data, diagnosing likely errors, and editing data abnormalities.
Each instrument was placed under its category under which the questionnaire responses for
each respective category of the respondents was treated separately. Data was entered into the
programme under specific theme category from which the analysis was run to obtain mainly
descriptive statistics. These statistics were used to describe the characteristics of the
participants and their views on the different aspects sought in the study. The analysed data
was also used to summarise findings which were used to describe the population sample
through inferences. Below is a detailed description of the data analysis process.
Step 1: The Screening Phase of Data Cleaning
The evaluators utilized several methods to screen the data. These included, but not limited to:
a) Checking questionnaires;
b) Validating data entry process;
c) Browsing databases after sorting;
d) Printouts of variables not passing range checks and of records not passing consistency
checks;
e) Graphical explorations of distributions; and
f) Detecting outliers.
Step 2: The Diagnostic Phase of Data Cleaning
In this step the evaluators clarified the true nature of the suspicious or implausible data
points, patterns, and statistics and identified more accurate data values whenever possible.
Step 3: Data Point Editing and Systems Feedback
After identifying errors, missing values and true (extreme or normal) values, the evaluators
edited the data by correcting the data, deleting the data or leaving the data unchanged.
Step 4: Data Analysis
Data analysis was conducted using the computer statistical analysis software program SPSS
which is an integrated software package that provides all data science needs for researchers,
evaluators and statisticians. Mainly descriptive statistics was utilized to answer the
Evaluation objectives. The descriptive statistics utilized included frequencies, percentages,
cross tabulations and representation of results in suitable graphics. The analysis was
undertaken on a four level process starting with the demographic analysis to give a clear
profile of the sample. Then the themes in relation to the data distribution across the key
objectives was conducted. Descriptive analysis was presented in the form of frequencies,
percentages, tables and graphs. To assess the impact of the intervention and given that there
is no pure control, was conducted pre-post analysis.
Qualitative data from the open-ended items in the questionnaires, interview guides, FGDs,
observation guides and document analysis guides were analyzed using a content analysis
technique. Data was transcribed and then organized for analysis i.e. the data was grouped
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into the different respective categories such as different student categories, teachers,
education officials, community leaders among others. Qualitative data was condensed by
editing, paraphrasing and summarizing in order to derive meaning from it. Using the
content analysis technique, data was coded and thereafter the coded data was placed into
theme categories and then tallied in terms of the number of times a theme occurred. After
tallying, data was tabulated into respective themes. The process involves reading through the
interviews, transcripts and other data, developing codes, coding the data, and drawing
connections between discrete pieces of data (Frankel and Wallen, 2000). This was followed
by summarizing the data. Descriptive labels and then used to attach meaning to the different
types of data. With the data coded and summarized the evaluators examined the various
summaries and synthesize the findings. Findings were then interpreted and presented using
different presentation techniques including narratives, verbatim, statements, explanations
and discussions.
4.11

Ethical Considerations

The Evaluation was based on established ethical considerations that govern research and
evaluation activities. Stufflebeam and Shinkfield (2007) recommend that a researcher or
evaluator should strive to control bias, prejudice and conflict of interest when conducting a
research or an evaluation. First, information was obtained from different sources to
authenticate the information. The College Principal, teachers/ tutors, parents, students,
Education Officers, County Vocation Education Officer (CVEO) and government social work
officers will be used. Then, the evaluators, at all times, have acknowledged the source of
information in order to give credibility to the evaluation.
Creswell (2009) says that evaluators must obtain informed consent from all the respondents
before undertaking any evaluation study. The evaluators ensured that nobody is coerced to
participate in the evaluation. All the respondents were given the freedom to stop
participating any time they feel uncomfortable. The evaluators also ensured that
confidentiality and anonymity were upheld during the evaluation process. Overall, the
consulting team adhered to the following ethical guidelines and principles:


Intellectual Property Rights and Acknowledgement: All collected data is sole property
of ACTEC. The consultants have not used the data for their own research purposes,
nor license the data to be used by others, without the written consent of ACTEC. All
documents and materials provided by Mwangaza College and ACTEC shall be
returned to Mwangaza College and ACTEC upon completion of the assignment.



Informed consent: All participants provided informed consent following standards
and pre-agreed upon consent protocols.



Systematic inquiry: The evaluators conducted systematic data based inquiries



Competence: The evaluators will provide competent performance to client and all
involved stakeholders



Integrity/honesty: The evaluators displayed honesty and integrity in their own
behaviour and ensured the honesty and integrity of the entire evaluation process
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Respect for people: The evaluators respected the security, dignity and self-worth of
respondents, project participants and all other stakeholders who were involved
directly or indirectly in the evaluation process.



Responsibilities for general and public welfare: The evaluators evaluated and took
into account the diversity of general and public interests and values that related to
evaluation.

4.12

Reporting

Both progress reports and briefs on the deliverables have been regularly shared with the
client (ACTEC) and the local partner (Mwangaza College). These include the inception
report, developed and revised data collection tools. The purpose of sharing this is to provide
an opportunity for improvements through feedbacks received.
The key deliverables of this phase is:
a) Draft report: which is to be shared with ACTEC and local partner for comments and
feedback;
b) Presentation: to disseminate the findings and get feedback for purposes of addressing the
issues raised more effectively;
c) Final report: comments be incorporated and final report submitted as per agreement.
APPENDIXES
Logical Framework for the Evaluation
Work Plan
Data collection tools, including questionnaires, interview guides and other tools as
appropriate.
Relevant annexes e.g.
Mwangaza College Management Structure
Staffing
List of meetings,
Photos (infrastructure, facilities)
List of supporting documentation reviewed; Summary tables of progress towards outputs,
targets, goals (based on where the project was expected to be)
Short biographies of the consultants
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CHAPTER FIVE: PRESENTATION AND ANALYSIS OF EVALUATION FINDINGS

5.1

Responses rate

The total number of current students, graduates and staff was recorded as 259, 147 and 50
respectively as at the time of collecting data for purposes of this evaluation. The exercise
targeted 100 current students, 80 graduates, 20 members of staff and 10 KII as respondents
through the administration of their relevant respective questionnaires. An overall response
rate of 85% was achieved (see table 5 below).
Table 5: Response Rate
Category
Current Students
Graduates
Staff
Others (KII)
Overall
5.2

Total
259
147
50
456 +

Targeted
100
80
20
10
210

Response Achieved
85
64
20
10
179

Response Rate
85%
80%
100%
100%
85%

Demographic Information of Respondents

5.2.1 Current Students

Gender
The study sought to establish the gender of the respondents of the current students. Results
shown in Figure 1 indicate that majority (64%) of the respondents were female while (36%)
were male. This response level reflects well on the fact that as at 2019 of the total student
population, 79% were girls.

Male; 31; 36%
Female; 54;
64%

Figure 1: Gender of Responding Current Students

Age
The current student respondents were asked to indicate their age brackets. Of those who
responded, 74.1% were between 18-23 years, 21.2% were aged between 24-29 years and
4.7% were over 30 years. This finding indeed reflects the target of the programme (i.e. age
18-23). This finding is presented in figure 2 below.
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80

74,1

70

Percent

60
50
40
30

21,2

20
4,7
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0
18 -23 years

24 -29 years

Over 30 Years

Age

Figure 2: Age of Responding Current Students

Current Level of Education Attained
Current students were asked to indicate their current level of education. Of those who
responded, 68.2% had reached secondary level, 25.9% had attained certificate level and 5.9%
had attained primary school level. Hence the majorities of the students have sat for the
secondary level examinations and are either undertaking certificate or diploma course in
Food and Beverage. This finding is presented in figure 3 below.
80

68,2

70

Percent

60
50
40
25,9

30
20
10

5,9

0
Primary

Secondary

Certificate

Level of Education

Figure 3: Current Level of Education of Responding Students

Programme level enrolled
Students were asked to indicate the programme level they are enrolled in. Of those who
responded, 49% had enrolled for Diploma, 31% had enrolled for Certificate and 20% had
enrolled for Artisan course. This finding does not in essence imply that more students are
pursuing diploma compared to those undertaking artisan and craft. One of the reasons
behind this response pattern was that the F&B diploma students were relatively more
available for the exercise because they were in session during the data collection period. In
actual sense the students at craft level constitutes well over 50% of the total students. This
finding is shown in figure 4.
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Artisan; 17; 20%
Diplom
a; 42;
49%

Certificate;
26; 31%

Figure 4: Programme Level Enrolled

Year of Study
Students were asked to indicate their year of study. 44% of those who responded indicated
that they are in year two, 22% were in year three and 34% of the respondents were in their
first year of study. Hence majority (44%) have a feeling of the programme in terms of
curriculum content, college facilities and capacity in preparing the students for the industry
and programme relevancy. Figure 5 presents this finding.
Three; 19; 22%

One; 29; 34%

Two; 37; 44%

Figure 5: Year of Study

Number of Sponsored Students
It was noted that a small number of students receive sponsorship towards funding their
studies as indicated in table 6 below.
Table 6: Number of Students Sponsored
#
1

2

Year
Food & Beverage
Artisan
Craft
Diploma
Totals F&B
Catering & Accommodation
Craft
Diploma
Totals C&A
Totals F&B and C&A

2017 2018 2019 2020 2021
2
1
0
3

0
1
0
1

1
3
0
4

1
1
3
5

0
0
0
0

0
0
0

0
0
0

1
1
2

0
2
2

0
0
0

3

1

6

7

0
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5.2.2 Graduates

Gender
The study sought to establish the gender of the graduates who participated in this evaluation.
Results indicate that majority (63%) of the respondents were female while (37%) were male.
Figure 6 below shows this result.

Male; 24; 37%
Female; 40;
63%

Figure 6: Gender of Responding Graduates

Age
The responding graduates were asked to indicate their age brackets. Of those who responded,
75% were between 24-29 years, 18.8% were aged between 18-23 years and 6.3% were over
30 years. This finding is summarized in table 7 below.
75

Percent

80
60
40
20

18,8
6,3

0
18 -23 years

24 -29 years

Over 30 Years

Age

Figure 7: Age of Responding Graduates

Programme Graduated
The graduate respondents were asked to indicate the programme they graduated in. Of those
who responded 42% had graduated at certificate level, 34% had graduated at Diploma level
and 24% had graduated in Artisan level. Hence majority of the graduates are at certificate
level. Figure 8 shows this finding.
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Artisan; 15; 24%

Diploma; 22; 34%

Certificate; 27;
42%

Figure 8: Programme Graduated

Year of Graduation

Percent

Of those who responded 40.6% had graduated two years ago, 32.8% had graduated one year
ago and 23.4% graduated three years ago. Only 3.1% indicated other for instance 6 months
ago and eight months. This finding indicates that majority of the graduates completed their
programmes at least two year ago, hence they majority of graduates are in a position to
provide feedback on areas of relevancy and employability of the programme. This finding is
shown in figure 9.
45
40
35
30
25
20
15
10
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40,6
32,8
23,4

3,1
One year ago

Two years ago

Three years ago

Other

Year of Graduation

Figure 9: Year of Graduation

Number of Years Worked
Graduates were asked to indicate the number of years they had worked. Of those who
responded 37.5% indicated that they had worked for one year, 23.4% indicated they had
worked for two years while 3.1% indicated they had worked for three years. The respondents
here (44 in number) comprised of the graduates who in one way or the other have been
engaged in gainful employment. The finding indicates that majority of the graduates had
worked for a period of 2 years and below. However, generally this was considered as enough
exposure to enable them assess application of their learnt skills and observable gaps.
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Table 7: Number of Years Worked
Frequency
24
15
2
3
44
20
64

One year
Two years
Three years
Less than one year
Total
N/A
Total

Percent
37.5
23.4
3.1
4.7
68.8
31.3
100

5.2.3 Mwangaza College Staff

Gender
The study sought to establish the gender of the staff that responded to our questionnaires.
Results indicate that majority (60%) of the respondents were female while (40%) were male.
This finding is presented through Figure 10.

Male; 8; 40%
Female; 12;
60%

Figure 10: Gender of Responding Staff

Age
Members of staff were asked to indicate their age brackets. Of those who responded, 45% of
were over 40 years, 30% were below 30 years and 25% were between 31-40 years. This
could imply that majority of the members of staff (55%) are in a potential age bracket (40
and below) that can be subjected to the necessary capacity building and preparedness to
support and grow the programme. This finding is shown in table 11.
45

50

Percent

40

30

30

25

20
10
0
Below 30 years

31-40 years

Over 40 years

Age
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Figure 11: Age of Responding Members of Staff

Level of Education Attained
Members of staff were asked to indicate their current level of education. Of those who
responded 45% had diploma level education, 25.9% had certificate level education and 30%
had attained bachelor’s degree level. This finding is presented in figure 12 below.
Bachelor's
Degree; 6; 30%

Certificate; 5; 25%

Diploma; 9; 45%

Figure 12: Level of Education of Staff Members

Number of Years of Work Experience
Staff members were asked to indicate the number of years of work experience. Of those who
responded half had worked for over 10 years, 35% had an experience of 2-5 years while
10% had an experience of between 6-10 years. Hence, majority of the respondents had
knowledge of the programme (including what is expected in terms of content and delivery
design, required capacity/infrastructure and industry needs). This finding is shown in figure
13.
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Figure 13: Years of Work Experience of Staff Respondents
5.3

Reliability Tests Results

The revised data collection instruments were subjected to reliability tests. All items under
current students registered Cronbach’s Alpha coefficients of above 0.7. For the graduates all
the items recorded Cronbach’s Alpha coefficients of 0.87 and above while for members of
staff all the items other than for knowledge (which had coefficient of 0.506) recorded
reliability coefficients of above 0.83. This is an indication that the data collection instruments
used in this evaluation study are stable and reliable and can consistently yield the same
results on repeated measurements. These results are presented in Tables 8a, 8b and 8c
respectively.
Table 8a: Reliability Test for Current Students
Variable
Knowledge
Efficiency
Effectiveness
Programme Relevancy
Programme Impact
Integrated Technical Education
Quality of Technical Training
Student Learning Outcome
Values and soft Skills

Cronbach's Alpha
0.808
0.747
0.875
0.73
0.813
0.816
0.895
0.902
0.947

No. of Items
3
4
8
5
5
6
7
6
8

Table 8b: Reliability Test for Graduates
Variable
Knowledge
Efficiency
Effectiveness
Programme Relevancy
Programme Impact
Programme Sustainability
Integrated Technical Education
Quality of Technical Training
Programmes nurtured on technical skills
Programmes nurtured soft skills
Employability
Employment Satisfaction
Relevance of technical Skills gained
Relevance of soft skills gained

Cronbach's Alpha
0.878
0.897
0.88
0.897
0.894
0.868
0.861
0.911
0.931
0.962
0.905
0.893
0.941
0.967

No. of Items
3
5
8
6
8
7
5
7
8
10
6
6
8
10

Table 8c: Reliability Test for Staff
Variable
Knowledge
Efficiency

Cronbach's Alpha
0.506
0.865
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No. of Items
3
8
51

Effectiveness
Programme Relevancy
Programme Impact
Programme Sustainability
Intergrated Technical Training
Quality of Technical Training
Employability
5.4

0.908
0.897
0.883
0.916
0.84
0.843
0.832

10
8
5
7
6
7
6

Programme Information and Awareness

5.4.1 Current Students
The students were asked to rate their knowledge of the hospitality programme offered by
Mwangaza College. The aggregate mean score for the programme information and
awareness stands at 3.94 out of a possible maximum score of 5 and a standard deviation of
1.006. This implies that the students on average had high knowledge and awareness of the
programme being offered by the institution. This is supported by responses from the
respondents where 34.1% of the students rated awareness level of the programme quite high
while 28.2% rated the same high and 24.7% rated it moderate not quite sure whether it was
high or low. On understanding the purpose of the programme; 73% of the respondents
indicated it was high and 24.7% rating the same as being moderate. This had the highest
mean which stood at 4.07 implying that majority of the students understood the purpose of
the programme, followed by updates on the programme with a mean score of 3.95
indicating that it was also rated quite high since the students got the updates on the
programme timely. This result is shown in table 9.
Table 9: Programme Awareness – Current Students
Quite
Awareness dimension
Low Moderate
Low
Awareness level of the
2.4%
10.6%
24.7%
programme
Understanding the
purpose of the
0.0%
2.4%
24.7%
programme
Updates on the
2.4%
8.2%
21.2%
programme
Aggregate Score
1.6%
7.1%
23.5%

High

Quite
High

Mean

Std.
Deviation

28.2%

34.1%

3.81

1.096

36.5%

36.5%

4.07

0.842

28.2%

40.0%

3.95

1.079

31.0%

36.9%

3.94

1.006

5.4.2 College Graduates
The graduates were asked to rate their knowledge of the hospitality programme offered by
Mwangaza College. The aggregate mean score for the programme information and
awareness stands at 3.91 out of a possible maximum of score 5 and a standard deviation of
0.918. This implies that the graduates had high knowledge and awareness of the programme
being offered by the institution. This was supported by responses from the respondents where
understanding the purpose of the programme was rated high attracting a mean score of 3.98
followed by awareness level of the programme with a mean score of 3.95 and updates on the
programme had the lowest mean of 3.80. The findings imply that majority (72.4) of the
respondents agreed they had information and awareness of the hospitality programme. Table
10 below shows this finding.
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Table 10: Programme Awareness - Graduates
Quite
Low
Low
Awareness level of the
1.6% 7.8%
programme
Understanding the purpose of
1.6% 4.7%
the programme
Updates on the programme
1.6% 4.7%
Aggregate Score
1.6% 5.7%

Quite
High

Mean

Std.
Deviation

18.8%

37.5% 34.4%

3.95

0.999

18.8%

43.8% 31.2%

3.98

0.917

23.4%
20.3%

53.1% 17.2%
44.8% 27.6%

3.8
3.91

0.839
0.918

Moderate

High

5.4.3 Members of Staff
The members of staff were asked to rate their level of knowledge and information awareness
of the hospitality programme (F&B) offered by Mwangaza College. The aggregate mean score
for the programme knowledge stood at 4.22 out of a maximum score of 5 points and a
standard deviation of 0.6688. This implies that the staffs had high knowledge of the
programme being offered by the institution. This was supported by responses from the
respondents where awareness level of the programme was rated high attracting a mean score
of 4.35 followed by understanding the purpose of the programme with a mean score of 4.2
and updates on the programme had the lowest mean of 4.10. The findings imply that
majority (86.7) of the respondents agreed they had adequate knowledge of the programme.
This finding is presented in table 11.
Table 11: Programme Knowledge - Staff
Quite
Quite
Std.
Low Moderate High
Mean
Low
High
Deviation
Awareness level of the
0.0% 0.0%
10.0%
45.0% 45.0% 4.35
0.671
programme
Understanding the purpose of
0.0% 0.0%
10.0%
60.0% 30.0% 4.2
0.616
the programme
Updates on the programme
0.0% 0.0%
20.0%
50.0% 30.0% 4.1
0.718
Aggregate Score
0.0% 0.0%
13.3%
51.7% 35.0% 4.22
0.668
5.5

Programme Performance

Programme performance through this evaluation has been looked at using the indicators
efficiency, effectiveness, relevancy, impact and sustainability. These indicators capture well
the objectives of this exercise. Feedback through the questionnaire interviews, FGDs (Focused
Group Discussions) and KII (Key Informant Interviews) complemented with availed
secondary data makes an attempt to provide a fair view of the evaluation of the F&B
programme offered at the Mwangaza College.
5.5.1 Implementation Efficiency

Current Student Feedback
Various statements were formulated and students were asked to indicate the extent to which
they agreed with them in respect to efficiency in the implementation and execution of the
hospitality programme (F&B). Of those who responded, 68.2% agreed that money was
available and enough to support Food and Beverage programme in the College, 48.2% agreed
that there was enough staff to help support implementation of the Food and Beverage
programme at Mwangaza College and 72.9% agreed that resources meant to support the F&B
programme were carefully and well utilized. Further, 68.2% of the respondents agreed that
cost-saving methods were used to implement the programme. Based on the likert type scale
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utilized, the aggregate mean score on efficiency was 3.80 out of a possible maximum score of
5points with a standard deviation of 0.949 which implies that on average the students
agreed that implementation and execution of the hospitality programme was efficient. This
finding is presented in table 12.
Table 12: Programme Implementation Efficiency – Current Student Feedback
Strongly
Strongly
Disagree Moderate Agree
Mean
Disagree
Agree
Money is available and
enough to support Food
and Beverage
1.2%
3.5%
27.1%
32.9% 35.3%
3.98
programme in the
College
There is enough staff to
help support
implementation of the
1.2%
16.5%
34.1%
32.9% 15.3%
3.45
Food and Beverage
programme at
Mwangaza College
Resources meant to
support the F&B
3.5%
1.2%
22.4%
44.7% 28.2%
3.93
programme are carefully
and well utilized
Cost-saving methods are
used to implement the
3.5%
2.4%
25.9%
44.7% 23.5%
3.82
programme
2.4%
5.9%
27.4%
38.8% 25.6%
3.80
Aggregate Score

Std.
Deviation
0.938

0.982

0.936

0.941
0.949

The current student respondents were asked to give suggestions towards making the
implementation of the programme attain more improved efficiency in terms of utilizing its
various resources to achieve planned outputs. The responses fell under four sub-themes
namely accountability, staffing, funding and planning. Under accountability the respondents
emphasized on having the accounts department more keen on the way the resources are used
and at the same time track usage of resources to avoid wastage. They also said that the
college should take stock of the resources used in the programme, use more cost saving
methods like buying in bulk to enjoy discounts, accountability of resources by people left in
charge and buy resources in bulk for discounts. On matters staffing, the respondents
indicated that more trained staff and tutors should be employed to enhance on quality,
enhancing relationship interactions between students and staffs and ensuring that teachers
undergo more training to support the programme. In addition, the respondents indicated that
the college should have a good planning, buy only what need to be bought and be creative,
proper planning of projects should be done to maximize resource use and ensure there is an
operational plan and budget in place. The respondents further suggested that more funds
should be provided to get additional resources needed for the programme and building of
classes, to sponsor more courses, and ask for more money from the government and other
institution. The respondents also felt that introduction of technology would really improve
efficiency in utilization of resources in the institution.

Graduate Feedback
The graduates were asked to indicate the extent to which they agreed with various
formulated statements in respect to efficiency in the implementation and execution of the
hospitality programme (F&B). Of those who responded 65.6% agreed that financial resources
were available and adequate towards supporting the Food and Beverage programme at
Mwangaza College, 65.6% agreed that there was enough staff to help support
implementation of the Food and Beverage programme at Mwangaza College and 67.2%
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agreed that resources meant to support the F&B programme was carefully and well utilized.
Furthermore, 73.4% of the respondents agreed that cost-saving methods are used to in
implementation of the programme and another 73.4% agreed that no wastage of programme
materials (e.g. items meant for practical sessions) has been noted. Out of a maximum score of
5, the aggregate mean score on efficiency items as per graduates was 3.88 implying that the
graduates agreed to a great extent that the programme implementation was efficient. This
finding is presented in table 13.
Table 13: Programme Implementation Efficiency- Graduates’ Feedback
Strongly
Strongly
Disagree Moderate Agree
Mean
Disagree
Agree
Financial resources were
available and adequate
towards supporting the
1.6%
4.7%
28.1%
42.2% 23.4%
3.81
Food and Beverage
programme at Mwangaza
College.
There was enough staff to
help support
implementation of the Food
1.6%
4.7%
28.1%
35.9% 29.7%
3.88
and Beverage programme
at Mwangaza College
Resources meant to support
the F&B programme was
1.6%
6.2%
25.0%
43.8% 23.4%
3.81
carefully and well utilized
Cost-saving methods were
used to implement the
1.6%
3.1%
21.9%
50.0% 23.4%
3.91
programme
No wastage of programme
materials (e.g items meant
1.6%
0.0%
25.0%
45.3% 28.1%
3.98
for practical sessions) was
noted
Aggregate Score
1.6%
3.7%
25.6%
43.4% 25.6%
3.88

Std.
Deviation

0.906

0.951

0.924
0.849

0.826
0.891

The graduate respondents were asked to provide suggestions towards making the
implementation of the programme attain more improved efficiency in terms of utilizing its
resources to achieve planned outputs. The respondents outlined that there should be enough
staff to help achieve goals and objectives, embrace budgeting and cost control measures this
will help in ensuring accountability of resources to ensure they are effectively and efficiently
utilized, increased intake number of students to help drive the goals and objectives, utilize
resources correctly, use cost saving methods, keep track of the resources used in input, buy
more equipments and encourage students to volunteer more in the activities related to their
course.

Feedback from Staff
The study sought to find out the extent to which the staffs agreed with the statements in
respect to efficiency in the implementation and execution of the hospitality programme.
Table 14 illustrates that 90% of the respondents agreed that financial resources provided for
progmmme implementation were adequate, while another 75% agreed that manpower
resources availed for programme implementation were adequate and 90% agreed that
Mwangaza College was adequately involved in the implementation of the programme.
Ninety percent of the respondents agreed that resources available were utilized for purposes
of the programme, while 80% agreed that cost effective delivery methods were used, 95%
agreed that materials meant for the programme were sourced economically and 85% agreed
that there was proper materials management to ensure wastage was minimized or was at
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zero level. Finally, 85% of the respondents agreed that operational plans and budgets were in
place & were strictly adhered to. Based on the feedback from staff, the aggregate mean score
on efficiency items (statements) was 4.26 which implied that the members of staff agreed to
a great extent that efficiency was observed in the programme implementation.
Table 14: Programme Implementation Efficiency- Staff Feedback
Strongly
Disagree Moderate
Disagree
Financial resources provided
for
programme 0.0%
0.0%
10.0%
implementation are adequate
Manpower resources availed
for
programme 0.0%
10.0%
15.0%
implementation are adequate
Mwangaza
College
is
adequately involved in the
0.0%
0.0%
10.0%
implementation
of
the
programme
Resources
available
are
utilized for purposes of the 0.0%
5.0%
5.0%
programme
Cost
effective
delivery
0.0%
0.0%
20.0%
methods are used
Materials meant for the
programme
are
sourced 0.0%
0.0%
5.0%
economically
There is proper materials
management
to
ensure
0.0%
0.0%
15.0%
wastage is minimized or at
zero level
Operational
plans
and
Budgets are in place & are 0.0%
5.0%
10.0%
strictly adhered to
Aggregate Score
0.0%
2.5%
11.3%

Agree

Strongly
Std.
Mean
Agree
Deviation

65.0% 25.0%

4.15

0.587

45.0% 30.0%

3.95

0.945

35.0% 55.0%

4.45

0.686

25.0% 65.0%

4.5

0.827

35.0% 45.0%

4.25

0.786

55.0% 40.0%

4.35

0.587

40.0% 45.0%

4.3

0.733

50.0% 35.0%

4.15

0.813

43.8% 42.5%

4.26

0.746

Towards making the implementation of the programme attain more improved efficiency in
terms of utilizing its resources to achieve planned outputs, members of staff suggested the
following; more staff training to be done to acquire new skills in the market, involve learners
and other stakeholders in decision making, there should be more teachers to ensure better
results, establish more production units, proper specialization and division of duties is
essential to make the programme effective, ensure resources are efficiently utilized and no
wastage, and more should be done concerning the operational plans and budgets and
wastage minimized.

Financial reports
The financial statement (capturing periods 2017 to part of 2021 reflects the feedback
expressed by the above three categories of respondents (current students, graduates and
staff). See Annex III. For instance resources meant for upgrading of facilities and staff
capacities for purposes of supporting the programme is well reflected in the statement.
Exhibits of some of these facilities and staff capacity building trainings support documents
are provided in the annex section of this report as supporting evidence.
Further interrogation of the financial data reveals that there were variations on what actually
was spent against what had been budgeted for purposes of upgrading infrastructure,
facilities and other equipments meant to support the F&B programme at Mwangaza College,
Nakuru. There is noted small negative variation (about 1%) on item 1 implying that much of
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the planned upgrading of dining room. There are positive variances of 6.8% and 21% on
items 2(food & beverage equipments) and 6 (staff upgrading) respectively. This is explained
by the fact that F&B equipments and staff upgrading is still going on. It is important to note
that items 1, 2 and 6 are directly related to the implementation and execution of ACTEC
upgrading programme. Table 15 below provides a glimpse of this.
Table 15: Mwangaza College, Nakuru - ACTEC Upgrading Project (2017 - 2021), Budget
against Expenditure
#
1.
2.
3.
4.
5.
6.
7.
8.

Item
Food & Beverage & Dining
Room
Food & Beverage Equipments
Fashion & Design Equipments
& Renovations
Hair & Beauty Equipments &
Renovations
ICT Room renovations &
Equipments
Staff Training /Upgrading
Child protection Trainings/
workshops
Promotion & marketing
Totals

Budget

Expenditure

Variance

4,969,620.00

5,009,426.48

-39,806.48

8,670,010.00

8,082,170.42

587,839.58

8,393,000.00

5,847,735.00

2,545,265.00

3,956,700.00

2,630,574.00

1,326,126.00

7,194,000.00

9,355,045.00

4,174,520.00

3,276,441.30

2,161,045.00
898,078.70

3,008,200.00

2,385,323.31

622,876.69

2,268,130.00
42,634,180.00

2,114,440.86
38,701,156.37

153,689.14
3,933,023.63

5.5.2 Programme Effectiveness

Feedback from Current Students
Students were asked to indicate the extent to which they agreed with the statements in
respect to promoting effectiveness in the implementation and execution of the hospitality
programme (F&B). 68.2% of the respondents agreed that appropriate methods were used to
implement the programme activities, 77.7% agreed that appropriate methods were used to
welcome and prepare students for the programme and 73% agreed that content and
teachings delivered was adequate and of acceptable quality. In addition 74.1% of the
respondents agreed that various delivery methods were used to achieve the programme
objectives, while 77.7% agreed that teachers/tutors had the appropriate and necessary
experience and skills and 52.3% agreed that staff underwent through various trainings &
development to improve their skills and quality of teaching. Finally, 65.9% of the respondents
agreed that necessary facilities (e.g. classrooms, kitchen) and equipment were in place to
support programme. 57.7% the student respondents agreed that there was a programme in
place that links students & graduates to industry. On a likert type scale of 1 to 5, the
aggregate mean score on promoting effectiveness in implementation of hospitality
programme (F&B) was 3.93 and a standard deviation of 0.961 implying that the respondents
agreed that the institution had put in place measures to promote programme implementation
effectiveness. Table 16 shows this finding.
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Table 16: Effectiveness in the Programme Implementation and Execution – Current Students’
feedback
Strongly
Strongly
Disagree Moderate Agree
Mean
Disagree
Agree
Appropriate methods are
used to implement the 3.5%
4.7%
23.5%
44.7% 23.5%
3.80
programme activities
Appropriate methods are
used to welcome and prepare 0.0%
4.7%
17.6%
47.1% 30.6%
4.04
students for the programme
Content
and
teachings
delivered is adequate and of 2.4%
2.4%
22.4%
30.6% 42.4%
4.08
acceptable quality
Various delivery methods are
used
to
achieve
the 1.2%
5.9%
18.8%
43.5% 30.6%
3.96
programme objectives
Teachers/tutors have the
appropriate and necessary 1.2%
1.2%
20.0%
36.5% 41.2%
4.15
experience and skills
Staff
undergo
through
various
trainings
&
3.5%
7.1%
27.1%
37.6% 24.7%
3.73
development to improve their
skills and quality of teaching
Necessary facilities (e.g.
classrooms, kitchen) and
1.2%
10.6%
22.4%
27.1% 38.8%
3.92
equipment are in place to
support programme
There is a programme in
place that links students & 1.2%
9.4%
31.8%
27.1% 30.6%
3.76
graduates to industry
Aggregate Score
1.8%
5.8%
23.0%
36.8% 32.8%
3.93

Std.
Deviation
0.973
0.823
0.978
0.919
0.866

1.028

1.071

1.031
0.961

The student respondents were asked to provide suggestions towards attaining higher
effectiveness in terms of how the programme was rolled out and achieving anticipated
results. Various suggestions included; nurture a conducive environment in terms of teaching
and provision of necessary facilities, having visual learning aids such as video can help in
improvement of grasp in information when one has a challenge understanding theoretically,
employ more staff for hospitality, increase the number of teachers classes and kitchens,
organize more internships for students, part time classes should be increased for students to
learn more and they should advertise more to raise awareness on the programme. In
addition, the students indicated that the institutions should communicate college goals,
maintain transparency in all departments, prioritizing what is needed first and what is not,
introduce more delivery methods like use of digital and internet and make learning more
flexible and accessible, encourage open discussions, advertise the school more to reach more
people, improve the quality of teaching, commitment of the staff and students and create
good relationship, the production section should be improved, more classrooms should be
built since the classrooms are inadequate to facilitate effective learning, purchase more
learning materials, teachers should undergo training to improve appropriate expertise
experience and skills and training for teachers should be programmed in the school
schedule. Lastly the department should find a way to link students to the industry in order to
learn more skills and increase their chances of being employed.

Graduate Feedback
Graduate respondents were asked to indicate the extent to which they agreed with the
statements in respect to effectiveness in the implementation and execution of the hospitality
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programme in Mwangaza College during their period of learning. Table 17 reveals that
68.7% of the respondents agreed that appropriate methods were used to implement the
programme activities, 73.5% agreed that appropriate methods were used to welcome and
prepare students for the programme and 68.7% agreed that content and teachings delivered
was adequate and of acceptable quality. In addition 67.2% of the respondents agreed that
various delivery methods were used to achieve the programme objectives, while 73.4%
agreed that teachers/tutors had the appropriate and necessary experience and skills and
60.9% agreed that staff underwent through various trainings & development to improve
their skills and quality of teaching. Finally, 64.1% of the respondents agreed that necessary
facilities (e.g. classrooms, kitchen) and equipment were in place to support programme and
61% agreed that there was a programme in place to links students & graduates to industry.
The aggregate mean score on effectiveness in implementation of hospitality programme was
3.87 and a standard deviation of 0.852 implying that the respondents agreed that the
institution had put in place measures to enhance effectiveness in the implementation and
execution of hospitality programme.
Table 17: Effectiveness in the Implementation and Execution-Graduates’ Feedback
Strongly
Strongly
Disagree Moderate Agree
Disagree
Agree
Appropriate methods were
used to implement the 1.6%
3.1%
26.6%
53.1% 15.6%
programme activities
Appropriate methods were
used to welcome and
0.0%
4.7%
21.9%
51.6% 21.9%
prepare students for the
programme
Content and teachings
delivered was adequate and 0.0%
0.0%
31.2%
40.6% 28.1%
of acceptable quality
Various delivery methods
were used to achieve the 0.0%
4.7%
28.1%
45.3% 21.9%
programme objectives
Teachers/tutors had the
appropriate and necessary 1.6%
1.6%
23.4%
40.6% 32.8%
experience and skills
Staff undergoes through
trainings & development to
0.0%
3.1%
35.9%
40.6% 20.3%
improve their skills and
quality of teaching
Necessary facilities (e.g.
classrooms, kitchen) and
1.6%
4.7%
29.7%
25.0% 39.1%
equipment were in place to
support programme
There was a programme in
place to link students & 3.1%
3.1%
32.8%
42.2% 18.8%
graduates to industry
Aggregate Score
1.0%
3.1%
28.7%
42.4% 24.8%

Mean

Std.
Deviation

3.78

0.806

3.91

0.791

3.97

0.776

3.84

0.821

4.02

0.882

3.78

0.806

3.95

1.015

3.7

0.92

3.87

0.852

In regards to suggestions towards attaining higher effectiveness in terms of how it is rolled
out and achieving anticipated results; the respondents indicated teachings should be
delivered, various staff training should be done, build more facilities and employ more
teachers, they should attach us where we can get employment, improve orientation of new
students to understand the programme better, improved and increased staff/tutors
relationship with students, keep with the college goals and objectives to achieve them, use
various delivery methods to achieve the programmes objectives, staff should undergo
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through training so as to improve their skills, include students in making decisions and
create a programme that brings together the industry and students. In addition the college
should show us how to get jobs in the industry, introduce more hospitality courses,
appropriate facilities should be built to cater for students and staff, introduce more short
courses under hospitality for people who want more, buy more equipments, time is well
utilized no entertaining absenteeism, focus on practical skills, hospitality classrooms should
be added, benchmarking for students and offer more practicals, improve on the kitchen
production section especially on different cooking methods, attachment be made on big
hotels for effective learning and teachers to equip learners-skills to adopt to change.

Feedback from Staff
Members of staff were asked to indicate the extent to which they agreed with the statements
in respect to effectiveness in the implementation and execution of the hospitality programme
in Mwangaza College during their period of learning. Table 18 reveals that 85% of the
respondents agreed that appropriate methods were used to implement the programme
activities, 95% agreed that appropriate methods were used to welcome and orient students
and 85% agreed that participatory approach was pursued in designing, developing the
programme. Another 85% of the respondents agreed that content delivered was adequate
and of acceptable quality, 90% agreed that various delivery methods were used to realize
planned learning outcomes and another 90% agreed that Teachers/Tutors had the
appropriate and requisite experience and skills. In addition, 90% of the respondents agreed
that best practice methods were used for improving staff capacity (recruitment, training &
development), 95% agreed that requisite infrastructure, facilities, equipments were in place
to support the programme and 80% agreed that a system was in place to enhance linking of
students & graduates to industry. Finally, 85% of the respondents agreed that monitoring &
evaluation system was in place to track programme progress. The aggregate mean score on
promoting effectiveness in implementation of hospitality programme was 4.36 and a
standard deviation of 0.825 implying that the respondents agreed to a great extent that the
institution had put in place measures to enhance effectiveness in the implementation and
execution of hospitality programme.
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Table 18: Effectiveness in the Implementation and Execution-Staff Feedback
Strongly
Disagree Moderate Agree
Disagree
Appropriate methods are used
to implement the programme 0.0%
5.0%
10.0%
45.0%
activities
Appropriate methods are used
0.0%
5.0%
0.0%
30.0%
to welcome and orient students
Participatory approach was
pursued
in
designing, 0.0%
5.0%
10.0%
35.0%
developing the programme
Content delivered is adequate
0.0%
0.0%
15.0%
40.0%
and of acceptable quality
Various delivery methods are
used to realize planned 0.0%
0.0%
10.0%
45.0%
learning outcomes
Teachers/Tutors have the
appropriate and requisite 5.0%
5.0%
0.0%
35.0%
experience and skills
Best practice methods are used
for improving staff capacity
0.0%
10.0%
0.0%
15.0%
(recruitment,
training
&
development)
Requisite
infrastructure,
facilities, equipments are In
0.0%
0.0%
5.0%
35.0%
place
to
support
the
programme
A system is in place to enhance
linking of students & graduates 0.0%
5.0%
15.0%
35.0%
to industry
Monitoring
&
evaluation
system is in place to track 0.0%
5.0%
10.0%
35.0%
programme progress
Aggregate Score
0.5%
4.0%
7.5%
35.0%

Strongly
Std.
Mean
Agree
Deviation
40.0%

4.20

0.834

65.0%

4.55

0.759

50.0%

4.30

0.865

45.0%

4.30

0.733

45.0%

4.35

0.671

55.0%

4.30

1.081

75.0%

4.55

0.945

60.0%

4.55

0.605

45.0%

4.20

0.894

50.0%

4.30

0.865

53.0%

4.36

0.825

Suggestions towards attaining higher effectiveness in terms of how it is rolled out and
achieving anticipated results include; more teachers should be helped in acquiring various
skills so that they can effectively deliver in their classes, more should be done in terms of
facilities and equipment, more robust test approach on the skills is required, involve learners
in planning, improving the staff skills by supporting them for higher training levels, a better
system to link the students with the industry, invite more industry players to talk to students
while in session to build a considerably wide network with students and the institution can
do more outreach initiatives with the industry to ensure absorption of graduates into the job
market.
Supportive secondary data on effective parameters

Enrolment and Dropout rate
As shown through table 19 below, there is an encouraging positive trend in the student
enrolment numbers from 153 to 198 (for periods 2017 and 2018 (respectively) for the F&B
programme. However, there is also a notable decline in the student enrolment number
during periods 2019 (174) and the lowest (124) being recorded in 2020. The low enrolment
for 2020 can be attributed to the COVID-19 pandemic. The dropout rate is recorded as 4.5%,
6.1%, 17% and 12.9% for periods 2017, 2018, 2019 and 2020 respectively. This drop-out
trend is a worrying one and requires attention.
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Table 19: Student Enrolment and Drop-out rates in Technical Courses – Periods 2017 -2020
STUDENTS POPULATION IN TECHNICAL COURSES
No. of Students
Year

2017

Course

Male

2018

Female Totals

Drop
out

Male

2019

Female Totals

Drop
out

2020

Male Female Totals

Drop
out

Male

Female Totals

Drop
out

1 Food & Beverage
Artisan

4

30

34

7

11

58

69

7

9

45

54

12

6

27

33

6

Craft

24

72

96

10

30

60

90

3

20

61

81

9

15

49

64

6

Diploma

4

19

23

0

9

30

39

2

7

32

39

10

4

23

27

4

Totals F&B

32

121

153

17

50

148

198

12

36

138

174

31

25

99

124

16

Craft

0

0

0

0

0

0

0

0

6

31

37

2

3

29

32

4

Diploma

0

0

0

0

0

0

0

0

0

5

5

1

0

7

7

1

Totals C&A

0

0

0

0

0

0

0

0

6

36

42

3

3

36

39

5

Totals F&B and C&A

32

121

153

17

50

148

198

12

42

174

216

34

28

135

163

21

2 Catering & Accommodation
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Completion rate: F&B Students
Table 20 below provides graduates trend for period 2017 to 2019. It is important to note that
the course/programme takes not less than a year for craft level and not less than 2 years for
diploma level.
Table 20: Student Graduation Numbers, Periods 2017 -2020
Year

Artisan

Craft

Diploma

Total

2017

42

20

_

62

2018

1

21

12

34

2019

18

19

10

47

Infrastructure and Facilities upgrading
Observations and document analysis was used to ascertain infrastructure development and
facilities improvements status. The following are in place to support the programme;
- 19 cooking gas points
- 13 sinks serving as washing points
- Oven
- Mixer
- Slizer
- Shelves considered as adequate for now
- 10 serving tables, although serving area is notably small and requires expansion
- 4 water tanks with capacity of …
- College bakery canteen/shop
- E-learning Centre and networks (2 Fully equipped computer rooms)
- Class rooms fitted with modern boards and machines to aid teaching/learning
- Equipped library (physical and e-library)
As for the adequacy and quality of infrastructure supporting the programme, a priest
respondent opined that “the available infrastructure is of high quality but still inadequate to
meet the high numbers of students admitted and future enrolment expectations”, another
respondents stated that “machines, equipment and technology is ever evolving, making it
hard for most institutions to be up to date with current technologies”. Annex IV presents
photos of some of these facilities within the Mwangaza College, Nakuru.

Skill upgrading
The target set was to upgrade 7 tutors to attain degree levels in their respective areas of
specializations across the college. 3 tutors have already completed their upgrading (1 at
degree level in Business Administration, 1 at Advanced level in Hair and Beauty, 1 at
Diploma level in F&B – Service) while 4 pursuing degree levels are in progress (1 in
Education Administration, 2 in Business Administration and 1 in Secretarial). It is noted that
the degree courses take 4 years and this is for long-term of the programme. During a FGD
with staff and students it was reported that one of the earmarked for professional skills
upgrading declined the opportunity.
Although strides have been made towards improving staff capacity (in terms of numbers and
skills) to support effective execution of the programme, still there are notable gaps. A FGD
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with students pointed out production as one of the area that needs improvements in delivery
in terms of knowledge and skills. Also a FGD with members of staff were of the view that
minimum qualifications for teaching staff should be of minimum diploma level.
On the contribution of pedagogy to the learning outcomes, it was noted that this is yet to be
realized because it was not possible to measure their impact since over 50% the tutors are yet
to complete their upgrading programs and then transfer the acquired knowledge and skills to
their service delivery and to the learner’s academic outcomes. On one hand, it can be noted
that, the best pedagogical practices are those where instructors are trained on instructional
activities which require students’ collaboration and are designed to enable students to
accomplish joint results or achievements. Through such pedagogy, student learning and
activities occur in groups. The collaborative instructional activities are encouraged to enable
student sharing and advancing diverse learnt skills and knowledge within their study groups.
The strong students lend a hand to the weaker ones.
On the other hand and in regard to the adequacy and quality of teaching staff, regular
pedagogy workshops are key in improving staffs delivery skills. Although it was noted that
the quality of pedagogy was above average, the institution must ensure that it retrain its staffs
on a regular basis. Form FGD with students, it was observed that Mwangaza College has a
good standing when it comes to content mastery and delivery. This means that staffs are
offering quality service, have vast skills and experience. However, the evaluation revealed
that the current workforce is not enough to deliver optimally because they are overworked.
Annex V provide the College’s Food and Beverage staffing status.
5.5.3 Programme Relevancy

Current Students feedback
In regards to promoting programme relevancy, 83.5% of the student respondents agreed that
relevant courses had been identified to support the programme, 73% agreed that graduates
from the programme fitted well into the job market and 87.1% agreed that the programme
was important for the youth (boys and girls) in Kenya. Additionally, 85.9% of the
respondents agreed that the F&B programme addressed the needs and interests of the youth
in Kenya and 90.5% agreed that the goals and objectives of the programme were in line with
those of the government of Kenya policies and agenda for the youth. The mean score of
student responses on programme relevancy was 4.27 which implies that majority of the
respondents agreed to a great extent that the institution was very keen in promoting the
programme relevancy. This finding is presented in table 21.
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Table 21: Programme Relevancy – Current Students’ Feedback
Strongly
Disagree Moderate
Disagree
Relevant courses have been
identified to support the 2.4%
1.2%
12.9%
programme
Graduates
from
the
programme fits well into the 2.4%
8.2%
16.5%
job market
The programme is important
for the youth (boys and girls) 1.2%
1.2%
10.6%
in Kenya
The F&B programme addresses
the needs and interests of the 1.2%
1.2%
11.8%
youth in Kenya
The goals and objectives of the
programme are similar with
those of the government of 0.0%
3.5%
5.9%
Kenya policies and agenda for
the youth
Aggregate Score
1.4%
3.1%
11.5%

Agree

Strongly
Std.
Mean
Agree
Deviation

44.7% 38.8%

4.16

0.871

30.6% 42.4%

4.02

1.069

31.8% 55.3%

4.39

0.818

29.4% 56.5%

4.39

0.832

37.6% 52.9%

4.4

0.759

34.8% 49.2%

4.27

0.870

Students provided various suggestions towards ensuring programme’s continued relevancy to

current and changing market needs. These include; the college should continue looking out
for the ever changing qualifications and skills needed in the market and adjust the
programme accordingly, improve quality of learning and use computers and online classes,
buy more computers for students to be able to keep up and embrace use of internet,
technology should be improved so as to enhance digital learning, help in modernization of
teaching methods to keep up with the current needs, involve government to ensure
continuity of programme and getting help where needed to keep with current needs,
continuous improvement and updating of the curriculum to ensure its up to date,
introduction of the new and upcoming trends of production service and accommodation to
be taught to students, ensure that teachers are up to date with the technology and skills and
keeping up with the trends in the hospitality since it is changing every day, the department
should collaborate with outside industry to know the upcoming trends and align accordingly,
carrying out benchmarking and matching market needs.

Graduates’ feedback
In regards to programme relevancy, 75% of the graduate respondents agreed that relevant
courses were incorporated to support the programme. They went through these courses,
while 64% agreed that as a graduate from the programme they fitted well into the job market
and 68.7% of the respondents agreed that the skills they acquired were relevant and required
in the industry. In addition 65.6% of the respondents agreed that they were able to exploit
the skills to gain entry into the job market and 73.4% agreed that the programme was
relevant and required by the youth who intended to have a career in the food and beverage
industry. Finally, 73.5% of the respondents agreed that the programme was relevant to the
youth who intended to start small business in the hospitality industry. It was also noted that
94.7% of the respondents agreed that they had been able to exploit the skills to gain entry
into the job market and The graduates’ responses mean score on programme relevancy was
3.93 which implies that majority of the respondents agreed to a great extent that the
programme was relevant to the youths and anyone interested in starting hospitality career.
This finding is shown in table 22.
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Table 22: Programme Relevancy – Graduates’ Feedback
Strongly
Disagree Moderate
Disagree
Relevant
courses
are
incorporated to support
1.6%
7.8%
15.6%
the programme. I went
through these courses
As a graduate from the
programme I fit well into 0.0%
7.8%
28.1%
the job market
The skills I acquired are
relevant and required in 1.6%
9.4%
20.3%
the industry
I have been able to exploit
the skills to gain entry into 0.0%
14.1%
20.3%
the job market
The
programme
is
relevant and required by
the youth who intend to 0.0%
4.7%
21.9%
have a career in the food
and beverage industry
The
programme
is
relevant to the youth who
intend to start small 1.6%
6.2%
18.8%
business in the hospitality
industry
Aggregate Score
0.8%
8.3%
20.8%

Agree

Strongly
Std.
Mean
Agree
Deviation

45.3% 29.7%

3.94

0.957

31.2% 32.8%

3.89

0.961

37.5% 31.2%

3.87

1.016

34.4% 31.2%

3.83

1.032

37.5% 35.9%

4.05

0.881

39.1% 34.4%

3.98

0.968

37.5% 32.5%

3.93

0.969

In ensuring programme continuous relevancy the graduate respondents indicated that
continuous improvement and updating of curriculum to ensure its up-to-date and is relevant
to the current market needs, Internet for students to use to get things online for modern
cooking, introduce computerization and internet use for current trends, adopt technology in
teaching and cooking methods being taught, adopt new ways of hospitality to keep up with
current trends. The institution should engage on benchmarking and ensure that the students
attend the benchmarking programs in the competitive institutions such as Utalii, ensure
more skills are implemented so that graduates can fit in job market, bring together the
industry and students to learn what is going on, hook student with the job market, encourage
students on doing more research, exposing students to emerging issues, teaching extensively
on the current developing issue, offer/ encourage students to do more internships and
incorporate emerging trends in the industry.

Members of Staff feedback on programme relevancy
In regards to programme relevancy, 95% of the respondents agreed that relevant courses had
been identified to support the programme. They went through these courses, while 85%
agreed that programme needs assessment was carried out to back the programme and 95%
agreed that market/labour needs assessment was conducted to back the programme.
Additionally 85% of the respondents agreed that staff training needs assessment was carried
out, while 84.2% agreed that graduates from the programme they fitted well into the job
market and 94.7% agreed that the skills they acquired were relevant and required in the
industry. Furthermore, 68.4% agreed that benchmarking was employed to borrow on best
practices. Staff responses on programme relevancy had a mean score of 4.29 which implies
that majority of the respondents agreed to a great extent that the programme was relevant to
the current and changing market needs. This finding is shown in table 23 below.

Evaluation of the Labour Insertion of the Graduates From Hospitality Programme

66

Table 23: Programme Relevancy – Staff Feedback
Strongly
Disagree
Disagree
Relevant courses have been
identified to support the
0.0%
0.0%
programme.
I
went
through these courses
Programme
needs
assessment was carried out 0.0%
5.0%
to back the programme
Market/labour
needs
assessment was conducted 0.0%
0.0%
to back the programme
Staff
training
needs
0.0%
10.0%
assessment was carried out
As a graduate from the
programme I fit well into 0.0%
0.0%
the job market
The skills I acquired by are
relevant and required in 0.0%
0.0%
the industry
I have been able to exploit
the skills to gain entry into 0.0%
0.0%
the job market
Benchmarking is employed
0.0%
10.5%
to borrow on best practices
Aggregate Score
0.0%
3.2%

Moderate Agree

Strongly
Std.
Mean
Agree
Deviation

5.0%

55.0% 40.0%

4.35

0.587

10.0%

50.0% 35.0%

4.15

0.813

5.0%

75.0% 20.0%

4.15

0.489

5.0%

40.0% 45.0%

4.2

0.951

15.8%

26.3% 57.9%

4.42

0.769

5.3%

26.3% 68.4%

4.63

0.597

5.3%

42.1% 52.6%

4.47

0.612

21.1%

31.6% 36.8%

3.95

1.026

9.1%

43.3% 44.5%

4.29

0.731

To ensure programme continuous relevancy to current and changing market needs staff
suggested that the college should; ensure staff training to be ongoing, incorporate emerging
trends in the curriculum and training, undertake continuous benchmarking with high
standards of the market, best practices and other similar institutions, provide best materials
and equipment for students to familiarize with, inform the students and tutors more on the
changing regulations and laws in hospitality industry and embrace technological
developments relevant in the industry.
The above feedbacks were complemented with the findings from the KIIs which revealed that
the F&B courses and programme are relevant as they are in line with the industry
requirements and therefore are quite marketable. All the stakeholders opined that the
programme is one of the relevant courses offered by TVET and is popular amongst the youth
because they are interested to work in hospitality industry. The programme is relevant
because it is also geared towards self-employment and it is in line with the Vision 2030.
5.5.4 Programme Impact

Current Students’ Feedback
In respect to programme impact/influence, 80% of the current student respondents agreed
that they had become more knowledgeable on areas of hospitality, 65.9% indicated that they
had gained the necessary skills for the job market and 83.6% indicated that they had gained
skills that could enable them start their small businesses. Sixty nine point four (69.4) percent
of the students who responded agreed that the programme had enabled them to participate
in the designing and producing products for college/community use and 80% indicated that
they had positive contribution to the organization where they did their
attachment/internship. Out of a possible maximum score of 5, the aggregate mean score for
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student respondents was 4.11 which indicates that the programme had a great impact and
influence on the students on matters relating to hospitality. Table 24 presents this finding.
Table 24: Programme Impact – Current Students Feedback
Strongly
Disagree Moderate
Disagree
I have become more
knowledgeable on areas of 1.2%
4.7%
14.1%
hospitality
I
have
gained
the
necessary skills for the job 0.0%
4.7%
29.4%
market
I have gained skills that
can enable me start my 0.0%
3.5%
12.9%
small business
The
programme
has
enabled me to participate
in the designing and 1.2%
4.7%
24.7%
producing products for
college/community use
I have had positive
contribution
to
the
1.2%
1.2%
17.6%
organization where i did
my attachment/internship
Aggregate Score
0.7%
3.8%
19.7%

Agree

Strongly
Std.
Mean
Agree
Deviation

35.3% 44.7%

4.18

0.928

31.8% 34.1%

3.95

0.912

42.4% 41.2%

4.21

0.803

38.8% 30.6%

3.93

0.923

30.6% 49.4%

4.26

0.875

35.8% 40.0%

4.11

0.888

Towards ensuring great impact of the programme for the students, community and industry,
the students were of the opinion that the college should introduce online classes by providing
internet and computers to promote digital learning, involve students and community in all
activities, offer more short courses under hospitality, organize more practical
classes/sessions, teach the business aspect of the programme, do activities with the
stakeholders in the programme for awareness this will promote stakeholder participation
making the programme more visible to the community and raise awareness and help in
linking the students with the industry stakeholders. They further stated that the college
should organize more community and students activities to bring them all together and raise
awareness, create good relationship between the industry community and students,
production teachers should be more skilled and know what is expected on the ground,
providing enough facilities for the student to use, ensuring staff have the required skills and
experience necessary to prepare students for industry. They also opined that teachers should
improve in impacting technical skills to the learners, teachers should also be widely skilled in
order to give wide and more dishes to the students and in order to teach different methods
on how to cook different dishes without repeating in order to gain more skills and to avoid
reputation of some dishes, the department should encourage students to attain high scores to
fit in the competitive industry, exposing the students to the outside market and finally
complementary units like front office and book keeping should be introduced.

Graduates’ Feedback
Of the graduates who responded, 76.6% agreed that they had gained more knowledge on
areas of hospitality, 75% had gained the necessary skills for the job market and 53.2% had
joined gainful employment after graduating. Additionally, 60.9% of the graduate respondents
agreed that during their period of study they participated in the design, production and
presentation of products for college and community use. On the other hand, 53.1% of the
respondents agreed that after graduating, they had participated in the design, production
and presentation of products for college and community use and 82.8% agreed that they
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have had positive contribution to the organization where they did their
attachment/internship. Finally, 68.7% of the respondents agreed that after graduating they
had been able to share knowledge and skills with others, helped in one way or the other on
hospitality business ventures and 71.9% agreed that the programme had impacted positively
to the surrounding community and residents. The aggregate mean score was 3.92 out of
maximum score of 5 which indicate that the programme had a great impact and influence
on the surrounding community and residents. Table 25 presents this finding.
Table 25: Programme Impact – Graduates’ Feedback
Strongly
Disagree
Disagree
I have gained more
knowledgeable on areas of 0.0%
4.7%
hospitality
I have gained the necessary
0.0%
4.7%
skills for the job market
After graduating, I have
6.2%
12.5%
joined gainful employment
During my period of study I
participated in the design,
production
and 0.0%
6.2%
presentation of products for
college and community use
After graduating, I have
participated in the design,
production
and 1.6%
7.8%
presentation of products for
college and community use
I
have
had
positive
Contribution
to
the
0.0%
1.6%
organization where I did
my attachment/internship
After graduating I have
been
able
to
share
knowledge and skills with
1.6%
10.9%
others, help in one way or
the other on hospitality
business ventures
The
programme
has
impacted positively to the
0.0%
4.7%
surrounding
community
and residents
Aggregate Score
1.2%
6.6%

Moderate Agree

Strongly
Std.
Mean
Agree
Deviation

18.8%

43.8% 32.8%

4.05

0.844

20.3%

42.2% 32.8%

4.03

0.854

28.1%

18.8% 34.4%

3.62

1.254

32.8%

35.9% 25.0%

3.8

0.894

37.5%

29.7% 23.4%

3.66

0.979

15.6%

42.2% 40.6%

4.22

0.766

18.8%

32.8% 35.9%

3.91

1.065

23.4%

34.4% 37.5%

4.05

0.898

24.4%

35.0% 32.8%

3.92

0.944

In order to ensure great impact of the programme for the students, the college, community
and industry, the respondents were of the opinion that there should be more community and
student activities that bring together the community to ensure this service leaves an
impressive impact on all parties concerned, encourage cookouts with the community, invite
the community to participate in some activities e.g. cooking for the less advantaged, ensure
students gain more knowledge on areas of hospitality, getting jobs, create a link between
students and the industry to increase level of employment, involve the immediate
community in some activities at the school, continue supporting the less needy, more staff,
more resources, improve on the units taught, good management, offer more tours to hotels,
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help more need youth to train and get employment look for sponsorship for those who
cannot afford fees.

Members of Staff Feedback
In respect to programme impact, 94.8% of the staff that responded agreed that current
students and graduates were more knowledgeable on areas of hospitality, 94.7% indicated
that students gained the requisite skills for the job market and 78.9% agreed that after
graduating, the programme had prepared and mentored graduates to join gainful
employment. Seventy eight point nine (78.9) percent agreed that students and graduates had
participated in the design, production and presentation of products for college and
community use. Finally, 94.8% of the respondents agreed that the programme had a positive
contribution to organization where they had been engaged as attachees/internees. The
aggregate mean score was 4.39 out of a maximum score of 5 points on the likert scale, which
indicate that the programme had a great impact on the students, surrounding community
and residents. Table 26 shows this finding.
Table 26: Programme Impact – Staff Feedback
Strongly
Disagree
Disagree
Current students and graduates
are more knowledgeable on 0.0%
5.3%
areas of hospitality
Students gain the requisite
0.0%
0.0%
skills for the job market
After
graduating,
the
programme has mentored
0.0%
10.5%
graduates to join gainful
employment
Students and graduates have
participated in the design,
production and presentation of 0.0%
5.3%
products for college and
community use
The programme has had a
positive
contribution
to
organization where they have 0.0%
5.3%
been engaged as attachees
/internees
Aggregate Score
0.0%
5.3%

Moderate Agree

Strongly
Std.
Mean
Agree
Deviation

0.0%

21.1% 73.7%

4.63

0.761

5.3%

36.8% 57.9%

4.53

0.612

10.5%

36.8% 42.1%

4.11

0.994

15.8%

36.8% 42.1%

4.16

0.898

0.0%

31.6% 63.2%

4.53

0.772

6.3%

32.6% 55.8%

4.39

0.807

FGDs and KIIs in support of the above findings noted that the programme has positive impact
to students and the community at large.
Towards ensuring great impact of the programme members of staff suggested the following;
the college/department should reach out to more graduates to follow up and to some extent
ensure they have some form of employment (employed or self-employed), more creativity
and innovations on the part of students, tutors and graduates, more practical sessions to be
conducted by students including internship programmes, learners should be provided with
skills that meets the changing demands/needs in the market, the college should create a day
for the students to showcase their work once in a term this is to motivate them, exchange
programme for students with other colleges including international standard colleges, have
refresher/short courses for all those who are interested, have more academic tours to various
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hospitality facilities and students be made aware that they are trained for what they will
experience or perform on the job.
5.5.5 Programme Sustainability

Graduates’ Feedback
In respect to programme sustainability, of the graduates who responded, 71.9% indicated
that the programme had a strong foundation to ensure its sustainability moving into the
future, 68.7% agreed that the right facilities and utilities (such as classrooms, kitchen,
demonstration units, water management) capacities were in place and 71.9% agreed that the
necessary capacity on staff had been built to support programme sustainability. Another
71.9% of the respondents agreed that management capacity was there to drive the
programme forward, 67.2% agreed that the programme had identified income generating
units (IGU) to cushion against any likely shortfalls in financing and 56.3% agreed that there
was established market links for programme products. Finally, 46.9% of the respondents
agreed that there was established industry links for the programme graduates. This finding is
presented in table 27.
Table 27: Programme Sustainability – Graduates’ Feedback
Strongly
Disagree Moderate
Disagree
The programme has a strong
foundation to ensure its
0.0%
4.7%
23.4%
sustainability moving into the
future
The right facilities and utilities
(such as classrooms, kitchen,
demonstration units, water 0.0%
3.1%
28.1%
management) capacities are in
place
The necessary capacity on staff
0.0%
4.7%
23.4%
has been build
Management capacity is there
to drive the programme 0.0%
6.2%
21.9%
forward
The programme has identified
income generating units (IGU)
0.0%
3.1%
29.7%
to cushion against any likely
shortfalls in financing
There is established market
3.1%
12.5%
28.1%
links for programme products
There is established industry
links for the programme 3.1%
15.6%
34.4%
graduates
Aggregate Score
0.9%
7.1%
27.0%

Agree

Strongly
Std.
Mean
Agree
Deviation

45.3% 26.6%

3.94

0.833

35.9% 32.8%

3.98

0.864

54.7% 17.2%

3.84

0.761

50.0% 21.9%

3.87

0.826

48.4% 18.8%

3.83

0.767

42.2% 14.1%

3.52

0.992

29.7% 17.2%

3.42

1.051

43.7% 21.2%

3.77

0.871

For the programme to remain sustainable even beyond the current donor or sponsor,
management capacity should be strengthened to drive the programme forward, management
should ask government for loan to sustain it , intake of more students, create links between
industry and students for increased employment, look for grants and bursaries, HELB and
government boosts, establish market links for programme products and for the programme
graduates, the programme should be advertised to reach more interested individuals who can
enroll to ensure its sustainable, hooking graduates to the industry, there should be more paid
internships through school, more survey, more resources, by ensuring control in the
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production and stocking, should work towards posting graduates to good hotels, equip
teachers/tutors more knowledge on the industry, improve linkage with industry.

Members of Staff feedback
Of the members of staff who responded, 84.2% agreed that systems were in place to ensure
programme was sustainable, 89.5% agreed that the right infrastructure and facilities and
facilities had been put in place 89.5% agreed that the necessary capacity on staff had been
built to move the programme forward, 79% agreed that there was adequate and relevant
management capacity to guide the programme forward, 63.2% agreed that the programme
had identified income generating units (IGU) to cushion against any likely shortfalls in
financing, 79% agreed that management had identified and established potential market
links for its products and 73.6% agreed that management had identified and established
potential industry links for the programme students and graduates. This finding is presented
in table 28 below.
Table 28: Programme Sustainability – Staff Feedback
Strongly
Disagree Moderate
Disagree
Systems are in place to
ensure
programme
is 0.0%
0.0%
15.8%
sustainable
The right infrastructure
and facilities and facilities 0.0%
0.0%
10.5%
have been put in place
The necessary capacity on
staff has been built to move 0.0%
5.3%
5.3%
the programme forward
There is
adequate and
relevant
management
0.0%
5.3%
15.8%
capacity
to guide the
programme forward
The
programme
has
identified
income
generating units (IGU) to 0.0%
5.3%
31.6%
cushion against any likely
shortfalls in financing
Management has identified
and established potential
0.0%
5.3%
15.8%
market links for its
products
Management has identified
and established potential
industry links for the 0.0%
5.3%
21.1%
programme students and
graduates
Aggregate Score
0.0%
3.8%
16.6%

Agree

Strongly
Std.
Mean
Agree
Deviation

36.8% 47.4%

4.32

0.749

26.3% 63.2%

4.53

0.697

47.4% 42.1%

4.26

0.806

31.6% 47.4%

4.21

0.918

31.6% 31.6%

3.89

0.937

31.6% 47.4%

4.21

0.918

36.8% 36.8%

4.05

0.911

34.6% 45.1%

4.21

0.848

Suggestions by staff towards ensuring programme sustainability even beyond the current
donor/sponsor include; management should come up with programs to ensure that there is
continuous donor support for the programme, have some other source of income generating
programs, proper handling and frequent maintenance of the equipments/machines,
establish endowment fund to support the programme, produce a variety of products to
attract more clients, do a unique branding of products and advertise to increase awareness
and proper financial management should be applied for the programme’s future progress.
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The current students also provided suggestions towards sustaining the programme moving
into the future and even beyond the current donor/sponsor. The suggestions included; that
online classes will improve intake and continuity of programme, adopt digital ways of doing
things with the help of latest technologies, consider reducing school fees to increase number
of students, do more advertising to enable more people to enroll, improve ongoing training of
tutors with best tools available, involve the government so it can offer loans and HELB for
students, the college should diversify funding base, to connect students into more advanced
industries for internship for right skills, through technology advertise the programme to
attract more investors to support the programme, and both the students and the staff should
continue to create awareness to the society, promote regular staff improvement and buy
more books and relevant readings.
5.6

Programme Outcomes

5.6.1 Integrated Technical Education through the Programme

Current Students’ Feedback
The study sought to find out whether the young disadvantaged boys and girls are getting an
integrated technical education through the programme. Of the current students who
responded, 77.6% indicated that the programme was popular and had recruited a good
number of youths, 76.5% agreed that the programme management had qualified Instructors
who supported the programme, 67% agreed that appropriate training materials were
available and accessible to students, 72.9% agreed that the programme offered a technical
and practical approach to training, 78.9% agreed that facilities set up had enhanced
realization of expected learning outcomes and 70.5% agreed that modern tools and
equipments were in place to help boost learning and programme results. These finding is
presented in table 29.
Table 29: Integrated Technical Education through the Programme – Student Feedback
Strongly
Strongly
Disagree Moderate Agree
Mean
Disagree
Agree
The programme is popular
and has recruited a good 0.0%
3.5%
18.8%
38.8% 38.8%
4.13
number of youths
The
programme
management has qualified
3.5%
7.1%
12.9%
49.4% 27.1%
3.89
Instructors who support the
programme
Appropriate
training
materials are available and 0.0%
12.9%
20.0%
37.6% 29.4%
3.84
accessible to students
The programme offers a
technical
and
practical 3.5%
2.4%
21.2%
37.6% 35.3%
3.99
approach to training
Facilities set up
have
enhanced realization of 0.0%
2.4%
18.8%
47.1% 31.8%
4.08
expected learning outcomes
Modern
tools
and
equipments are in place to
0.0%
9.4%
20.0%
32.9% 37.6%
3.99
help boost learning and
programme results
Aggregate Score
1.2%
6.3%
18.6%
40.6% 33.3%
3.99
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Std.
Deviation
0.842

1.000

0.998
0.994
0.775

0.982
0.932
73

Towards having an enhanced integrated technical education for young disadvantaged boys
and girls through the programme, the students stated that although the college has got
appropriate training materials which are available and accessible to students, management
should reduce fees and financially sponsor the disadvantaged boys and girls and provide
interventions for them to stay in school, the college should also gain more grants and
bursaries to all those who need and enhance sponsorship on merit, apart from sponsoring
the needy students, the college should also provide more facilities and providing for more
practical classes, go for bench marking and seeing how things are done in similar
organizations, appropriate materials should be given to facilitate good learning, there should
be organized and planned visiting to industries in order to see and have a feeling of modern
tools which school does not have, provide materials needed by students, introduce additional
classes for IT and communication skills, create more time for slow learners and introduce
someone who is well equipped as a counselor to guide the needy students.

Graduates’ Feedback
Of the graduates who responded, 67.2% agreed that the programme was popular and had
recruited a good number of Youth as students, 76.6% agreed that management had qualified
Instructors who supported the programme, 70.3% agreed that appropriate training materials
had been developed and were available to students, 70.4% agreed that the programme
offered a technical and practical approach to training and 68.8% agreed that facilities and
utilities were in place to enhance realization of programme objectives. This finding is shown
in table 30.
Table 30: Integrated Technical Education through the Programme – Graduates’ Feedback
Strongly
Strongly
Std.
Disagree Moderate Agree
Mean
Disagree
Agree
Deviation
The
programme
is
popular
and
has
recruited
a
good 0.0%
0.0%
32.8%
39.1% 28.1%
3.95 0.785
number of Youth as
students
Management
has
qualified
Instructors
0.0%
0.0%
23.4%
46.9% 29.7%
4.06 0.732
who
support
the
programme
Appropriate
training
materials have been
0.0%
1.6%
28.1%
42.2% 28.1%
3.97 0.796
developed
and
are
available to students
The programme offers a
technical and practical 0.0%
6.2%
23.4%
43.8% 26.6%
3.91 0.868
approach to training
Facilities and utilities
are in place to enhance
0.0%
6.2%
25.0%
42.2% 26.6%
3.89 0.875
realization
of
programme objectives
Aggregate Score
0.0%
2.8%
26.5%
42.8% 27.8%
3.96 0.811
Suggestions towards having an enhanced integrated technical education for young
disadvantaged boys and girls through the programme made include; facilities and utilities
should be in place to enhance realization of programme objectives, liaise with community
leaders who know the disadvantaged youths who can benefit from the programme, offer
sponsorship for the bright, deserving but financially disadvantaged, explore utilization of
HELB to cushion those disadvantaged in raising college fees, encourage students on
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importance of acquiring skills, organize short courses for those that cannot afford the full
package, consider bursaries awarding to deserving students, ensure more qualified
instructors are there to support the programme, focus on practical skills and marketing and
advertising to create more awareness and offer scholarships to such.

Staff Members Feedback
Of the staff members that responded 89.5% agreed that the programme was popular and had
recruited a good number of students, 94.8% agreed that management had qualified
Instructors who supported the programme, 79% agreed that appropriate training materials
had been developed and were in use, 100% agreed that the programme offered a technical
and practical approach to training for learners, 89.5% agreed that infrastructure and
facilities set up have enhanced realization of expected learning outcomes and 94.8% agreed
that installation of equipments had enhanced effective learning results. This finding is shown
in table 31.
Table 31: Integrated Technical Education through the Programme - Staff Feedback
Strongly
Strongly
Disagree Moderate Agree
Disagree
Agree
The programme is popular
and has recruited a good 0.0%
0.0%
10.5%
47.4% 42.1%
number of students
Management has qualified
Instructors who support the 0.0%
0.0%
5.3%
47.4% 47.4%
programme
Appropriate training materials
have been developed and are 0.0%
0.0%
21.1%
31.6% 47.4%
in use
The programme offers a
technical
and
practical
0.0%
0.0%
0.0%
42.1% 57.9%
approach to training for
learners
Infrastructure and facilities set
up have enhanced realization 0.0%
0.0%
10.5%
26.3% 63.2%
of expected learning outcomes
Installation of equipments
have
enhanced
effective 0.0%
0.0%
5.3%
21.1% 73.7%
learning results
Aggregate Score
0.0%
0.0%
8.8%
36.0% 55.3%

Mean

Std.
Deviation

4.32

0.671

4.42

0.607

4.26

0.806

4.58

0.507

4.53

0.697

4.68

0.582

4.47

0.645

Suggestions made by staff towards having an integrated technical education for young
disadvantaged boys and girls through the programme are; there is need to reach out for more
boys and girls who are disadvantaged so that many can benefit and elevate their standards,
sponsorship for disadvantaged can be put in place, students to attend lessons and skills that
best match their interest and abilities, financial support to the disadvantaged for continuous
learning, the college can develop short course programs for those who cannot pay full course
fee, more machinery of variety areas required for enhancing students learning and practical
skills, introduce more shorter courses to train more disadvantaged boys and girls in the
community to help them realize their potential, to have planned visits to homes or place of
residences of students with notable issues and challenges (this is to aid better understanding
of obstacles that may stand on the way of students realizing their potential), the boys and
girls should be trained entrepreneurial skills to help them start their own business other than
seeking employment and more outreach programmes to be carried out to identify the needy
cases.
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5.6.2 Quality of Technical Training

Current Students’ Feedback
Current students were asked to indicate their level of agreement with various statements on
quality of technical training. Results as shown in table 32 indicate that quality of technical
training is high as reported by a mean score of 4.08 and a standard deviation of 0.926. This
was supported by responses on individual statements as follows where 82.3% of the
respondents agreed that the college had qualified staff in place to offer quality training,
78.8% agreed that staff demonstrated good exposure and experience in the hospitality field,
74.1% agreed that staff used high quality and appealing teaching practices and 76.5% agreed
that there was existence of good teamwork level amongst staff. In addition, 68.2% of the
respondents agreed that the programme offered relevant practical courses, while 73% agreed
that the programme offered student practice program (in-house opportunities e.g. in the
kitchen) and 77.7% agreed that the programme component of student industrial attachment
enhanced student learning and skills.
Table 32: Quality of Technical Training – Current Students’ Feedback
Strongly
Disagree Moderate Agree
Disagree
The college has qualified
staff in place to offer 3.5%
2.4%
11.8%
43.5%
quality training
Staff demonstrates good
exposure and experience 1.2%
4.7%
15.3%
40.0%
in the hospitality field
Staff uses high quality and
appealing
teaching 2.4%
3.5%
20.0%
36.5%
practices
There is existence of good
teamwork level amongst 0.0%
7.1%
16.5%
40.0%
staff
The programme offers
0.0%
4.7%
27.1%
34.1%
relevant practical courses
The programme offers
student practice program
3.5%
2.4%
21.2%
31.8%
(in-house
opportunities
e.g. in the kitchen)
The
programme
component of student
industrial
attachment 0.0%
1.2%
21.2%
31.8%
enhances student learning
and skills
Aggregate Score
1.5%
3.7%
19.0%
36.8%

Strongly
Std.
Mean
Agree
Deviation
38.8%

4.12

0.956

38.8%

4.11

0.913

37.6%

4.04

0.969

36.5%

4.06

0.904

34.1%

3.98

0.899

41.2%

4.05

1.022

45.9%

4.22

0.822

39.0%

4.08

0.926

The students were asked to provide suggestions towards continuous improvement of the
quality of technical training of the programme. They suggested embracement of technology
as one of the ways to improve quality, increase of more practical sessions for students so
they can learn more and know better to improve quality, continuous staff capacity
improvement, updating into modern methods of deliver, keeping and maintain high
standards in recruiting, enhancing communication in the college, update curriculum,
promote upward and downward flow of information, sharing results of continuous
improvements to motivate staff and students, capture and use feedback of stakeholders, hire
3rd party organization to review quality, train employees and tutors who need training to
improve quality and bench marking with other institutions.
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Graduates’ Feedback
Graduate respondents were asked to the level of quality of technical training offered for F&B
programme. Results in Table 33 indicate that quality of technical training was high as
reported by a mean score of 4.02 and a standard deviation of 0.818. This was supported by
responses on individual statements as follows where 75% of the respondents agreed that the
college had qualified staff in place to offer quality training, 71.9% agreed that staff
demonstrated good exposure and experience in the hospitality field, 71.8% agreed that staff
used high quality and appealing teaching practices and 79.7% agreed that there was
observable existence of good teamwork amongst staff & students. In addition, 81.2% of the
respondents agreed that the programme offered relevant practical courses, while 79.7%
agreed that the programme offered student practice program (in-house opportunities e.g. in
the kitchen) and 76.6% agreed that the programme component of student industrial
attachment enhanced student learning and skills.
Table 33: Quality of Technical Training – Graduates Feedback
Strongly
Disagree Moderate
Disagree
The college had qualified staff
in place to offer quality 0.0%
7.8%
17.2%
training
Staff
demonstrated
good
exposure and experience in 0.0%
3.1%
25.0%
the hospitality
Staff used high quality and
0.0%
6.2%
21.9%
appealing teaching practices
There
was
observable
existence of good teamwork 0.0%
4.7%
15.6%
amongst staff & students
The
programme
offered
0.0%
3.1%
15.6%
relevant practical courses
The
programme
offered
student practice program (in1.6%
1.6%
17.2%
house opportunities e.g in the
kitchen)
The programme component of
student industrial attachment
0.0%
1.6%
21.9%
enhanced my learning and
skills
Aggregate Score
0.2%
4.0%
19.2%

Agree

Strongly
Std.
Mean
Agree
Deviation

43.8% 31.2%

3.98

0.900

50.0% 21.9%

3.91

0.771

48.4% 23.4%

3.89

0.838

53.1% 26.6%

4.02

0.787

45.3% 35.9%

4.14

0.794

32.8% 46.9%

4.22

0.899

51.6% 25.0%

4

0.735

46.4% 30.1%

4.02

0.818

Graduates were asked to make suggestions towards continuous improvement of the quality of
technical training of the programme. They suggested the following; team work among staff
and students, continuous staff training to keep up to date updated methods and techniques in
the industry, employ qualified tutors and trained teachers so as to offer quality training, they
should do bench marking on the institution, keep the syllabus up to date for current trends,
staff should demonstrate good exposure and experience in hospitality field, implementation
of technology in learning to embrace the ever growing digital world, increasing staffs on the
technical training skills, increase qualified chefs, time for practical sessions should be
increased and strengthen the production section.
To promote and grow the programme, there is need to market the programme and college,
improve facilities, expand and enrich the programmes, exposure to international community
menus (enrich content, delivery pedagogy) and emphasis on practical component a lot.
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5.6.3 Student Learning Outcomes
In respect to expected student learning outcomes and in particular employability, 75.3% of
the student respondents agreed that the quality of training they received made them fit well
into the job market, 77.7% agreed that innovation displayed in their training made them fit
well into the job market, 74.1% agreed linkage between industry and College gave students
an advantage over others, 76.5% of the respondents agreed that continuous staff
improvement enhanced student chances of fitting well into the industry, 77.7% agreed that
continuous exposure of students prepared them for the job market and 78.9% agreed that
employers feedbacks indicated that students were well prepared for the industry. The basis of
these responses was the already shared objectives of the programme, expectations from the
students about the programme, their experience through the learning and interactions with
the tutors and college facilities and also the internship experience. Table 34 presents this
finding.
Table 34: Expected Student Learning Outcomes in Employability
Strongly
Disagree Moderate Agree
Disagree
The quality of training I
receive makes me fit well 3.5%
2.4%
18.8%
44.7%
into the job market
Innovation displayed in
our training makes me fit 2.4%
3.5%
16.5%
51.8%
well into the job market
Linkage between industry
and College give students 1.2%
7.1%
17.6%
35.3%
an advantage over others
Continuous
staff
improvement
enhances
0.0%
3.5%
20.0%
44.7%
student chances of fitting
well into the industry
Continuous exposure of
students prepares them for 0.0%
5.9%
16.5%
42.4%
the job market
Employers
feedbacks
indicate that students are
0.0%
0.0%
21.2%
36.5%
well prepared for the
industry
Aggregate Score
1.2%
3.7%
18.4%
42.6%

Strongly
Std.
Mean
Agree
Deviation
30.6%

3.96

0.957

25.9%

3.95

0.885

38.8%

4.04

0.981

31.8%

4.05

0.815

35.3%

4.07

0.87

42.4%

4.21

0.773

34.1%

4.05

0.880

5.6.4 Values and Soft Skills Promoted and nurtured through the Programme

Current Students’ Feedback
The current student respondents were asked to indicate the extent to which the programmes
promoted and nurtured the following values and soft skills which were considered important
in the hospitality industry. Table 35 illustrates that programmes promoted and nurtured the
values and soft skills to a great extent. This was supported by an aggregate mean score of
4.44 and a standard deviation of 0.729. Results driven had the highest mean score of 4.55
implying that it was the most promoted and nurtured by the programmes followed by time
management and punctuality and customer/client responsiveness which attracted mean
score of 4.47 and 4.45 respectively. Team spirit had the lowest mean score of 4.35 implying
that the programmes promoted and nurtured team spirit to a low extent as compared to
other values and soft skills.
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Table 35: Values and Soft Skills Promoted and Nurtured by the Programmes in Students
Strongly
Strongly
Std.
Disagree Moderate Agree
Mean
Disagree
Agree
Deviation
Team spirit
0.0%
4.7%
10.6%
29.4% 55.3%
4.35 0.855
Respect of colleagues
0.0%
1.2%
10.6%
32.9% 55.3%
4.42 0.73
Honesty
0.0%
1.2%
8.2%
38.8% 51.8%
4.41 0.695
Time
management
0.0%
0.0%
12.9%
27.1% 60.0%
4.47 0.717
and punctuality
Customer/client
0.0%
2.4%
8.2%
31.8% 57.6%
4.45 0.748
responsiveness
Communications
0.0%
1.2%
8.2%
36.5% 54.1%
4.44 0.698
Interpersonal relations 0.0%
2.4%
9.4%
32.9% 55.3%
4.41 0.761
Results driven
0.0%
1.2%
3.5%
34.1% 61.2%
4.55 0.627
Aggregate Score
0.0%
1.8%
9.0%
32.9% 56.3%
4.44 0.729

Graduates’ Feedback
Graduate respondents were asked to indicate the extent to which the programmes promoted
and nurtured various values and soft skills which were considered important in the
hospitality industry. Table 36 illustrates that programmes promoted and nurtured the values
and soft skills to a great extent. This was supported by an aggregate mean score of 4.33 and a
standard deviation of 0.847. Courteous and honesty had the highest mean score of 4.44
implying that it was the most promoted and nurtured by the programmes followed by
tidiness, cleanliness and team spirit which attracted mean score of 4.41 and 4.33
respectively. Time management and punctuality had the lowest mean score of 4.25 implying
that the programmes promoted and nurtured time management and punctuality to a low
extent as compared to other values and soft skills.
Table 36: Values and Soft Skills Promoted and Nurtured by the Programmes in the Graduates
Strongly
Strongly
Std.
Disagree Moderate Agree
Mean
Disagree
Agree
Deviation
Team spirit
0.0%
4.7%
14.1%
25.0% 56.2%
4.33 0.892
Respect of colleagues 0.0%
4.7%
10.9%
32.8% 51.6%
4.31 0.852
Honesty
0.0%
4.7%
4.7%
32.8% 57.8%
4.44 0.794
Time
management
1.6%
1.6%
17.2%
29.7% 50.0%
4.25 0.909
and punctuality
Customer/client
0.0%
1.6%
17.2%
34.4% 46.9%
4.27 0.802
responsiveness
Communications
0.0%
4.7%
12.5%
31.2% 51.6%
4.3
0.867
Interpersonal
0.0%
3.1%
14.1%
31.2% 51.6%
4.31 0.833
relations
Professional
0.0%
4.7%
15.6%
28.1% 51.6%
4.27 0.895
appearance
Tidiness, cleanliness
0.0%
3.1%
14.1%
21.9% 60.9%
4.41 0.849
Courteous
0.0%
3.1%
7.8%
31.2% 57.8%
4.44 0.774
Aggregate Score
0.2%
3.6%
12.8%
29.8% 53.6%
4.33 0.847

Evaluation of the Labour Insertion of the Graduates From Hospitality Programme

79

5.6.5 Development and Nurturing of Technical Skills
The respondents were asked to indicate the extent to which the programmes developed and
nurtured them on various technical skills which are considered important in the hospitality
industry. The aggregate mean score stood at 4.11 which implies that the graduates strongly
agreed that they were developed and nurtured by the programmes on various technical skills
greatly. Food presentation was rated highly and came first with a mean score of 4.27,
followed by setting of tables and service areas and correct mixing of different ingredients
came in third with a mean score of 4.17. Making of pastry and cakes came in last with a
mean score of 3.92. The findings clearly imply that the graduates were well developed and
nurtured by the hospitality programme and they gained spectacular technical skills which
they were currently using at their places of work and in their day to day lives.
Table 37: Development and Nurturing of Technical Skills
Strongly
Disagree Moderate
Disagree
Making of pastry and
4.7%
7.8%
17.2%
cakes
Making local and
3.1%
3.1%
29.7%
international dishes
Use
of
different
1.6%
4.7%
18.8%
cooking methods
Correct mixing of
3.1%
3.1%
17.2%
different ingredients
Food presentation
3.1%
3.1%
10.9%
Setting of tables and
1.6%
6.2%
12.5%
service areas
Different styles of
0.0%
12.5%
15.6%
service
Serving
different
0.0%
6.2%
17.2%
clients
Aggregate Score
2.2%
5.8%
17.4%

Agree

Strongly
Std.
Mean
Agree
Deviation

31.2% 39.1%

3.92

1.145

20.3% 43.8%

3.98

1.076

28.1% 46.9%

4.14

0.99

26.6% 50.0%

4.17

1.032

29.7% 53.1%

4.27

0.996

26.6% 53.1%

4.23

1.004

29.7% 42.2%

4.02

1.046

31.2% 45.3%

4.16

0.93

27.9% 46.7%

4.11

1.027

5.6.6 Employability

Graduates’ Feedback on Employability
In respect to employability of the students from the programme, 74.2% of the graduate
respondents agreed that the quality of training offered had enabled them fit well into the job
market, 69.4% agreed that innovative delivery approaches displayed in the training made
them fit well into the job market and 51.6% agreed that linkage between industry and
College gave them an advantage over others. Sixty six point one (66.1) percent agreed that
continuous staff improvement enhanced their realization of expected learning outcomes &
this enhanced their chances of fitting well into gainful employment. Finally 69.4% of the
respondents agreed that continuous capacity building of students prepared them for the job
market and 82.3% agreed that their employer was satisfied with their level of contribution
and performance. This finding is presented in table 38 below.
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Table 38: Employability of the Graduates from the Programme – Graduate Feedback
Strongly
Strongly
Disagree Moderate Agree
Disagree
Agree
The quality of training offered
has enabled me fit well into the 0.0%
9.7%
16.1%
45.2% 29.0%
job market
Innovative delivery approaches
displayed in the training makes 0.0%
4.8%
25.8%
50.0% 19.4%
me fit well into the job market
Linkage between industry and
College gave me an advantage 1.6%
9.7%
37.1%
25.8% 25.8%
over others
Continuous staff improvement
enhanced my realization of
expected learning outcomes &
0.0%
6.5%
27.4%
50.0% 16.1%
this enhanced my chance of
fitting well into a gainful
employment
Continuous capacity building of
students prepared me for the 0.0%
9.7%
21.0%
46.8% 22.6%
job market
My employer is satisfied with
my level of contribution and 1.6%
6.5%
9.7%
48.4% 33.9%
performance
Aggregate Score
0.5%
7.8%
22.9%
44.4% 24.5%

Mean

Std.
Deviation

3.94

0.921

3.84

0.793

3.65

1.026

3.76

0.803

3.82

0.897

4.06

0.921

3.85

0.894

Staff Feedback on Employability
Of the members of staff who responded, 89.5% agreed that the quality of training offered
had enabled students and graduates to fit well into the job market, 94.7% agreed that
innovative delivery approaches employed enabled students and graduates fit well into the job
market and 73.7% agreed that linkage between industry and College gave their students an
advantage over others. Seventy nine (79) percent agreed that continuous staff improvement
enhanced their realization of expected learning outcomes, thus enhanced student chances of
getting gainful employment. Finally 94.8% of the respondents agreed that places of
attachment had expressed satisfaction with their students and 89.5% agreed that employers
were satisfied with the contribution and performance of programme graduates. This finding
is presented in table 39.
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Table 39: Employability of the Graduates from the Programme – Staff Feedback
Strongly
Strongly
Disagree Moderate Agree
Disagree
Agree
The quality of training offered
has enabled students and
0.0%
0.0%
10.5%
21.1% 68.4%
graduates to fit well into the job
market
Innovative delivery approaches
employed enables students and
0.0%
0.0%
5.3%
57.9% 36.8%
graduates fit well into the job
market
Linkage between industry and
College gives our students an 0.0%
10.5%
15.8%
21.1% 52.6%
advantage over others
Continuous staff improvement
enhanced my realization of
expected learning outcomes, 5.3%
5.3%
10.5%
15.8% 63.2%
thus enhanced student chances
of getting gainful employment
Places of attachment have
expressed satisfaction with our 0.0%
0.0%
5.3%
47.4% 47.4%
students
Employers are satisfied with the
contribution and performance 0.0%
0.0%
10.5%
31.6% 57.9%
of programme graduates
Aggregate Score
0.9%
2.6%
9.7%
32.5% 54.4%

Mean

Std.
Deviation

4.58

0.692

4.32

0.582

4.16

1.068

4.26

1.195

4.42

0.607

4.47

0.697

4.37

0.807

The focused Group Discussions and Key Informant Interviews further revealed that, on the
attractiveness of the programme in the job market; Artisan, craft and diploma students are
more marketable compared to degree students because they have acquired necessary skills
and most students were able to apply the learnt skills. One KII respondent stated that “TVET
students are more attractive because of the hands on skills acquired during their training and
therefore are capable of applying the skills learnt”. It was reported that the rate at which
graduates are joining industry is still low.
Various suggestions were made towards improving the employability of the students and
graduates of the programme. Students pointed out the following; the school administration to
consider possibility of having organized paid internships for students, advertise the college
and her students to the industry, help students with reference letters for employment,
management to support students/graduates to create jobs, link students to industry
stakeholders through attachment, periodical review of the curriculum in line with the
changing needs and expectations in the industry, hold confidence building activities to
prepare students for market, invite employers to engage with students and graduates,
improve quality of delivery, graduates to form functional alumni body to help link students
and graduates to industry, introduce more online short courses to improve employability,
carry out mock interviews to prepare students, the virtues to be part of the training let it be
part and parcel of the students and tutors.
Suggestions by graduates towards improving the employability of the students and graduates
of the programme include; link students to industry through internships which can lead to
retention, management through placement office play more active role in refereeing and
facilitating students placement (e.g. help in drafting the CV and application letter, identifying
places), explore offering of degree programme, adopt modern methods of teaching, the
students and graduates should keep up the good values learnt in the hospitality industry,
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different cooking methods and dishes should be introduced, emphasis for time management,
flexibility and multi-tasking, more customer service lessons to be introduced, both soft and
technical skills should be emphasized.
Members of staff also provided various suggestions towards improving the employability of
the students and graduates of the programme include. These include; the college to improve
the range and network of employers, employing students who are qualified from the college,
adoption of modern methods and modes of training, open to receive and utilize feedbacks
from employers of the college graduates, the management take responsibility to find
placement for the students in the job market, impart to learners more interpersonal skills,
prepare students well for the technical skills required in the industry by putting more
emphasis on practicals. Encourage more industry participation. Have an exchange
programme among institutions for students to gauge level of skills acquired and do more and
effective linkages between the industry and the college.
5.6.7 Nature of Current Employment for Graduates
The graduate respondents were asked to indicate their current nature of employment
engagement. So these were in employment by various organization during the time of data
collection for purposes of this exercise. Table 40 shows 34.4% of the respondents were
employed by various institutions while 20.3% were self-employed and the largest share
45.3% were neither employed nor self-employed.
Table 40: Current Nature of Employment Engagement
Employed in an institution/company/organization
Self-employed
None
Total

Frequency
22
13
29
64

Percent
34.4
20.3
45.3
100

In regards to type of employment (permanent & pensionable, part-time, casual, volunteer)
for those employed in various institutions; 81.8% were on permanent & pensionable
engagement, 4.55% were on part-time engagement, 9.1% were on casual engagement while
4.55% did not indicate their terms of engagement as shown through Table 41 below.
Table 41: Type of Employment Engagement by Graduates
Frequency
Permanent & pensionable
18
Part-time
1
Casual
2
Other
1
Total
22

Percent
81.8
4.55
9.1
4.55
100

Those in employment highlighted their places of work such as; Eagle Palace Hotel, Delamere
Front, X-café Lounge, Safari Park Hotel, Astorian Hotel, Chemichemi Karen, St Brendan
College, Oloika Resort, Finito sports club, Legacy hotel, Mercy mission hospital, Neptune,
South Coast Hotel, Deliverance Church, Chester Hotel, Alpine Hotel Limited, Kitchen Planet
Restaurant, Mursik and Cherika Hotel. They also indicated they worked in different sections
and departments as some were waitresses, waiters, head chefs, tutors, chief chefs, pastry
chefs, assistant chefs, house-keeper and secretary.
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In regards to the period the respondents stayed before getting employed, it ranged between
two weeks to a span of two years, with majority indicating between 6 months and 1 year. As
per the length of employment the respondents indicated that they have been in employment
for a period of between 6 months and 3 years.
5.6.8 Employment Satisfaction
The respondents were asked to indicate if they were satisfied with their current employment
or engagement. Table 42 illustrates that 73.6% of the respondents agreed they were satisfied
with application of skills learnt from Mwangaza College, while 64.2% agreed they were
satisfied with working environment (facilities, tools, general support, etc.) and 43.4% were
satisfied with salary/earnings in relation to assigned responsibilities. In addition, 81.1% were
satisfied with relationship with colleagues, supervisors while 56.6% were satisfied with
opportunities to show case their skills, creativity and innovativeness and 52.8% were satisfied
with opportunities for enhancing their learnt skills.
Table 42: Employment Satisfaction for Graduates
Strongly
Disagree
Disagree
Application of skills learnt
0.0%
7.5%
from Mwangaza college
Working
environment
(facilities, tools, general 0.0%
3.8%
support, etc)
Salary/earnings in relation
1.9%
18.9%
to assigned responsibilities
Relationship with colleagues,
0.0%
3.8%
supervisors
Opportunities to show case
my skills, creativity and 0.0%
11.3%
innovativeness
opportunities for enhancing
0.0%
7.5%
my learnt skills
Aggregate Score
0.3%
8.8%

Moderate Agree

Strongly
Std.
Mean
Agree
Deviation

18.9%

45.3% 28.3%

3.94

0.886

32.1%

34.0% 30.2%

3.91

0.883

35.8%

28.3% 15.1%

3.36

1.021

15.1%

41.5% 39.6%

4.17

0.826

32.1%

34.0% 22.6%

3.68

0.956

39.6%

28.3% 24.5%

3.7

0.932

28.9%

35.2% 26.7%

3.79

0.917

5.6.9 Relevancy of Skills learnt to the Market
The graduate respondents were asked to indicate how relevant their skills from Mwangaza
hospitality (F&B) programme were in their current work or engagement. Majority (71.8%) of
the respondents indicated relevant and very relevant, 10.9% indicated hardly relevant and
4.7% indicating not relevant at all.
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Table 43: Skill Relevance to Industry and Market
Frequency
3
Not relevant
7
Hardly relevant
23
Relevant
23
Very relevant
56
Total
8
N/A
64

Percent
4.7
10.9
35.9
35.9
87.5
12.5
100

Relevance of Technical Skills Gained
The respondents were asked to indicate how relevant the various technical skills they gained
from Mwangaza College were for their current job or engagement. All the skills were rated
quite relevant with an aggregate mean score of 3.91 and a standard deviation of 0.998.
Different styles of service was rated as the most relevant as it had the highest mean score of
4.03 followed by setting of tables and service areas, food presentation and serving different
clients with mean scores of 4.02, 3.98 and 3.97 respectively. Making of pastry and cakes and
making of local and international dishes had the lowest mean scores of 3.66 and 3.78
respectively.
Table 44: Relevance of Technical Skills Gained
Not
Low
Relevant relevancy
Making of pastry and
0.0%
11.9%
cakes
Making
local
and
0.0%
10.2%
international dishes
Use of different cooking
0.0%
8.5%
methods
Correct
mixing
of
0.0%
8.5%
different ingredients
Food presentation
0.0%
10.2%
Setting of tables and
0.0%
8.5%
service areas
Different
styles
of
0.0%
6.8%
service
Serving different clients 0.0%
8.5%
Aggregate Score
0.0%
9.1%

Moderate Relevant

Quite
Std.
Mean
relevant
Deviation

40.7%

16.9%

30.5%

3.66

1.044

35.6%

20.3%

33.9%

3.78

1.035

27.1%

28.8%

35.6%

3.92

0.988

25.4%

32.2%

33.9%

3.92

0.97

15.3%

40.7%

33.9%

3.98

0.956

25.4%

22.0%

44.1%

4.02

1.025

23.7%

28.8%

40.7%

4.03

0.964

25.4%
27.3%

27.1%
27.1%

39.0%
36.5%

3.97
3.91

0.999
0.998

Relevance of Values and Soft Skills Gained
The respondents were asked to indicate how relevant the following values and soft skills they
gained from Mwangaza College were for their current job or engagement. All the skills were
rated quite relevant with an aggregate mean score of 4.21 and a standard deviation of 0.899.
Courteous had the highest mean score of 4.33 implying that it was the most relevant skill
followed by honesty, respect of colleagues and tidiness, cleanliness which attracted mean
score of 4.32, 4.28, and 4.23 respectively. Customer/client responsiveness had the lowest
mean score of 4.1 implying that it was moderately relevant as compared to other values and
soft skills.
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Table 45: Relevance of Values and Soft Skills Gained
Not
Low
Moderate
Relevant relevancy
Team spirit
1.7%
1.7%
18.3%
Respect of colleagues
0.0%
3.3%
15.0%
Honesty
1.7%
1.7%
10.0%
Time
management
0.0%
6.7%
16.7%
and punctuality
Customer/client
1.7%
1.7%
21.7%
responsiveness
Communications
0.0%
5.0%
18.3%
Interpersonal relations 1.7%
3.3%
18.3%
Professional
0.0%
3.3%
16.7%
appearance
Tidiness, cleanliness
1.7%
1.7%
20.0%
Courteous
0.0%
5.0%
11.7%
Aggregate Score
0.9%
3.3%
16.7%
5.7

31.7%
31.7%
36.7%

Quite
relevant
46.7%
50.0%
50.0%

4.2
4.28
4.32

Std.
Deviation
0.917
0.846
0.854

31.7%

45.0%

4.15

0.936

35.0%

40.0%

4.1

0.915

30.0%
31.7%

46.7%
45.0%

4.18
4.15

0.911
0.954

38.3%

41.7%

4.18

0.833

25.0%
28.3%
32.0%

51.7%
55.0%
47.2%

4.23
4.33
4.21

0.945
0.877
0.899

Relevant

Mean

Graduates’ Labor Market Insertion

This exercise sought to assess the performance of the programme in terms of the graduates’
labour market insertion and the relevance of their training given the current needs in the
hospitality industry. Through FGDs and KIIs with the representatives of the employers that
participated in the exercise, the employers were asked to share their honest opinions on
different areas of focus as outlined below.

Desirable skills:
On the desirable skills in the hospitality industry on technical perspective the employers said
the graduates had excellent skills both in the kitchen and restaurant. In the restaurant they
were good in table set up, ability to serve customers properly, good reception and proper
handling of service equipments. On the other hand, in the kitchen they had ability to prepare
different but limited dishes (they require more exposure on variety cuisines covering both
local and international), attend to details, proper mixing of ingredients and excellent pastry
skills. On the soft skills, they displayed good behavior, attitude, team players, punctuality,
effective communication, willingness to learn, dependability, ability to take instructions,
interactive, courteous and handling/ dealing with clients satisfactorily. It was noted that
employers prefer certificate and diploma level graduates compared to degree level graduates
because the latter seem not to be well prepared in hands-on skills.

Performance of graduates at work place:
In respect to performance of graduates from Mwangaza college (hospitality) compared to
work expectations and graduates from elsewhere; the employers indicated that after
guidance they fit well, they performed well and sharp in kitchen and service department and
exhibited good level of adaptability. The employers further stated that they were at par with
others, some indicating above and better than graduates from elsewhere, especially in term
of service. However, it was also noted that it was hard for some graduates to understand/take
instructions from their supervisors.

Outstanding skills:
In relations to outstanding skills of graduates from Mwangaza College compared with
graduates from elsewhere they were able to set the table and serve customers properly. On
the soft skills they exhibited the following; were team players, ready/willingness to learn,
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punctual, dependability, communication skills, interpersonal skills. One of the employers
said that “they are very competitive in terms of soft skills compared to others”.

Relevancy of F&B programme:
In regards to relevance of the programme, the employers indicated that the programme was
very relevant in terms of market and hospitality industry needs and must keep up with the
market needs changes.
The employers indicated that the programme was very popular amongst the youth and other
stakeholders because so many youths want to work in hospitality industry, more hotels and
outlets are opening and these developments can enable them get into employment or create
self-employment. One of the employers’ stated that “it is a good course except it experiences
hick-ups and stop gaps especially during disturbances e.g. violence, pandemics, and travel
advisories (which can seriously affects travel of visitors)”.

Attractiveness of the Programme:
In regards to attractiveness of the programme in the job market, the employers indicated that
the programme was still attractive despite major challenges that the industry faces, it exposes
one to live experiences, nature and discovery of new things/places. In addition, the
employers stated that the graduates had the ability of applying the learnt skills in service in
taking orders, table setting and food production.

Adaptability of graduates to different work environment:
In regards to notable challenges of graduates from Mwangaza college and elsewhere, the
employers stated graduates had a problem adapting with the diverse environment (especially
for hotels/institutions deep into the nature world) because they are from town and
experience in the bush puts them off, fear of making mistakes, fear of being creative, limited
exposure to practicals, adaptability in terms of long working hours, expectations and actual
situation on ground where they had a different mindset that is they felt they did a lot without
much compensation or pay.

Remuneration for graduates:
Of the employed graduates who participated in this exercise, 40.91% indicated that they
earned less than Kshs 10,000, 45.45% indicated that they earn between KShs 10,000 &
20,000, and only 13.64% earned between Kshs 20,000 & 30,000. Some of the fringe benefits
across, in addition to the salaries included accommodation and meals.
Feedback from the industry managers corroborated well to this finding as they revealed that
indeed these are the ranges of remunerations in the industry and in particular within the
Nakuru County. The managers further revealed that cumulative monthly remuneration for
diploma holders ranges from Kshs 20,000 to 30,000, for those graduating at craft and
artisan levels it ranges from Ksh15, 000 to 20,000 and Kshs 10,000 to 15,000 respectively
depending on the employer.
Table 46: Monthly Consolidated Salary Range - Responses from Graduates Employed
Frequency
Percent
9
40.91
Less than 10,000
10
45.45
Between 10,000 & 20,000
3
13.64
Between 20,000 & 30,000
22
100
Total
Self Employed
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Those in self-employment falls in the following categories; Fast foods, Food catering services,
cake and pastry shops, running a café (small hotel). For those self-employed who responded,
23.08% indicated that their monthly income was below Kshs 10,000 while 61.54% indicated
that their monthly income ranged between Kshs 10,000 & 20,000. 15.38% did not respond
on this item. This finding is shown in table 47.
Table 47: Monthly Consolidated Monthly Income range in Kshs - Self Employed
Frequency
Percent
3
23.08
Less than 10,000
8
61.54
Between 10,000 & 20,000
2
15.38
Non-response
13
100
Total
Further interviews with employers revealed that the salary levels for Mwangaza graduates
for certificate ranges from 8,000 to 20, 000 shillings subject to annual appraisal while the
diploma ranges from 10,000 shillings to 32.000 shillings depending on the employer and
subject to annual appraisal. Notably those absorbed into the kitchen earn a much higher
salary as compared to those in service and house keeping with a small margin in most of the
institutions.
The employers were asked to indicate if there are any other benefits for staff. Majority of the
employers indicated they facilitate only the statutory benefits such as government statutory
medical scheme (NHIF), government statutory old age scheme (NSSF). Some employers in
addition to the statutory benefits they offer accommodation, food and transport.

Suggestions to improve graduate labour insertion:
Towards improving effective graduates’ labour insertion employers made the following
suggestions;
i.
ii.
iii.
iv.
v.
vi.
vii.
viii.
ix.
x.
xi.
xii.
5.8

Students should be taken through all sections e.g. hot kitchen, restaurant, and house
keeping
A unit touching on reception/front office should be introduced, focusing more on
checking in of guest, answering phone calls, returning mails.
Add extra hours on practical skills
Regular follow ups on students on internship/employer feedbacks
Hospitality industry is like a chain, if you fail in one the rest will fail so improvement
is required all through
Marketing
Open hotel restaurants
Revolving fund-intakes/sponsorship, reaching to alumni to give back to the society
Incorporate international cuisine e.g. India, Arabic, Europe, America, China in the
course
Improve the quality and variety of pastry and general cooking
Open an inside restaurant to expose students and generate revenue for the college
Give opportunity to students to execute creativity to come up with their own
signature.
Challenges and Concerns Expressed by Respondents

The pandemic:
The challenges faced by the graduates include Covid-19 which force many eateries and
hospitality institutions either to operate partially or close businesses, leading to job cuts and
making the graduates to be rendered jobless.
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Start-up capital:
For many graduates (in particular those who ventured into self-employment) cited start-up
capital as one of their greatest challenge). These include the cost of paying various licenses
and permits, cost of acquiring required machines/equipments/tools, rent for business
premises among other items. Other graduates who have not gained employment into any
institution also expressed this as one of the hindrances for them to getting to starting
something on their own to enable them practice their earned skills and also serve as a source
of earning.

Limited exposure for students and graduates:
Lacking diverse and adequate exposure to industry was cited as one of the areas that limits
quality of trainees from the college. For instance employers did indicate that graduates
experienced slow adaptation to the new work environments which presented new
expectations from the graduates such as the needs of clients categorized as tourists from
various parts of the country or world with diverse menu requirements, at least a foreign
languages, new topographies, etc.

Remuneration:
Many of the graduates indicated their dissatisfaction with the low remuneration (those
working in various institutions including hotels and restaurants), terming it little compared
to other careers such as IT and medical related courses.

Infrastructure and facilities:
Evaluation findings revealed that quite substantial work has been done in expanding the
infrastructures and equipments. However, with the envisaged growth in the programme
enrolment there will be need for expanded serving area and tables to facilitate effective
learning. Particular attention to be given to the kitchen space and accompanying accessories
in terms of number of cooking equipments and serving tables among others.

Learning Outcomes on Technical skills:
Although it was revealed from the students, graduates and employers that students seem to
be prepared well in terms of the quality of service, the production skills are low. Indeed
students had indicated through the FGDs that this area has not been given the required
attention by the tutors (experiencing shortage of tutors and less focus). It was also reported
that the practicals on production are quite few and limited in variety.

Low enrolment and drop-out rate:
Cumulatively the programme is expected to realize 1326 students by the fifth year of the
project. From table 19 and 20, it can be noted that the trend on enrolment and dropout is not
encouraging. The there is an observable stagnating/declining enrolment trend for period
2019, 2020. Some of the reasons behind this situation include low awareness level within
the targeted areas and potential beneficiaries, programme fee, and the covid-19 situation.
The completion/graduating rate is also not encouraging recording 62, 34 and 47 for periods
2017, 2018 and 2019 respectively. As stated earlier in this report this could probably be
explained by among other reasons that the course/programme takes not less than a year for
craft level and not less than 2 years for diploma level. Other reasons (as pointed out) for not
completing the course within the stipulated timeframe out include; school fees challenges,
accommodation issues and some students were forced by the parents to do the course they
don’t like.

Financial Resources:
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There in notable limited financial inflows to facilitate expansion of required infrastructure,
aid in acquisition of vital facilities and staff capacity to support the envisaged growth and
sustainability of the programme.
5.9

Challenges Faced During the Evaluation Exercise

The evaluation was conducted during the Covid-19 pandemic which posed a significant
challenge due to the measures and protocols put in place by both the Central and County
governments. Some of the challenges encountered include the following:

Disruption of the work plan
From time to time the evaluators had to change the schedule of activities due to the changing
and impromptu announcements of the new protocols for mitigating the Covid-19 by the
government. Sometimes the announcements were so unpredictable and we had to wait until
the President had to address the nation before making any plans. This adversely affected and
delayed the evaluation schedule and plan although it did not affect the overall outcome of the
evaluation.

The delay of the implementation of the work plan
The delay of the implementation of the work plan, led to increased costs. Some pre-arranged
activities like data collection had to be rearranged again and again which led to more costs.
Furthermore, due to the Covid-19, the cost of many services such as accommodation, food
stuffs and transportation went up by more than double figures. However, Mwangaza College
Management was able to intervene on accommodation by providing accommodation and
food during data collection exercise. This kept the evaluation team safe by avoiding public
accommodation and eating places. Thanks to the College.

Closure of institutions
Due to the Covid-19 pandemic academic institutions were closed for long periods. It meant
that continuing students were also not in the institutions. It also meant that, regular students
were also to be traced just like the graduates. This further delayed the evaluation exercise
because it took a longer period in reaching the entire sample within the stipulated timeframe.
Nevertheless, all efforts were made to reach a representative sample hence the outcome of
the evaluation was not affected.

The diversity and the heterogeneous nature of the target population
The evaluation targeted several segments of the stakeholders and reaching all of them was a
challenge because due to the Covid-19, many of them were scattered across the country.
Many were locked up in other Counties which were fully locked down and inaccessible like
Nairobi, Mombasa, Kwale and Kiambu. However, using a trace method by obtaining their
contacts from the college, many of them were reached out using other methods like through
telephone calls, use of WhatsApp among others. It is also important to note that, towards the
end of the year, the country started to reopen which allowed many of those respondents who
were locked out like the Education Officials and the Social Workers to return to Nakuru. The
evaluation team was able to reach them for interviews and this fulfilled the required sample.
Overall, an adequate representative sample was reached that provided adequate data for
analysis.
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There were limited face to face interviews
This was due to the social distancing but the college arranged good spaces within the campus
especially since the rest of the students were away from the institution. The available halls
were properly arranged keeping the required social distance and this enable the evaluation
team to conduct the interviews including the FGDs.

Direct effect of covid-19 on the evaluation team
Covid-19 directly affected members of the evaluation team through either sickness or death
of close family members or relatives. Some evaluation team members also got sick through
Covid-19 although NOT during field data collection. Fortunately those who got sick all
recovered. This delayed the exercise since at some point a team member had to be given leave
to attend to their sick family members or burials or seek medical treatment.

CHAPTER SIX: CONCLUSION AND RECOMENDATIONS
6.1

Conclusion

This exercise set out to assess the labour insertion of the graduates from the hospitality
training programme of Mwangaza College Nakuru. Based on the evaluation findings, the
following conclusions are arrived at.

Efficiency
Of the students who responded, over 68% agreed that money was available and enough to
support Food and Beverage programme in the College, cost-saving methods are used to
implement the programme and resources meant to support the F&B programme are carefully
and well utilized. Average number of respondents agreed that there was enough staff to help
support implementation of the Food and Beverage programme at Mwangaza College. Asked
to give suggestions towards making the implementation of the programme attain more
improved efficiency in terms of utilizing its various resources to achieve planned outputs,
students suggested that the areas of accountability, staffing, funding and planning require
close attention.
Of the graduates who responded over 65.6% felt that financial resources were available and
adequate towards supporting the Food and Beverage programme at Mwangaza College, there
was enough staff to help support implementation of the Food and Beverage programme at
Mwangaza College and resources meant to support the F&B programme was carefully and
well utilized while 73.4% of the respondents agreed that cost-saving methods are used to in
implementation of the programme and no wastage of programme materials. The feedback
from members of staff concurred with the feeling of the ongoing students and graduates and
further agreed that materials meant for the programme were sourced economically. Majority
of Staff (40.0% who agreed and 45.0% who strongly agreed) making a total of 85% indicated
that there was proper materials management to ensure wastage was minimized and
operational plans and budgets are in place and adhered to.
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A brief peruse of the financial data reveals manageable variations on what was spent against
what had been budgeted for purposes of upgrading infrastructure, facilities and other
equipments meant to support the F&B programme. There are positive variances of 6.8% and
21% on items food & beverage equipments and staff upgrading respectively. This is explained
by the fact that F&B equipments and staff upgrading is still going on. It is important to note
that these items are directly related to the implementation and execution of ACTEC
upgrading programme. Annex IV shows some of the facilities so far in place.

Effectiveness
Majority of the students (over 68%) who responded agreed that appropriate methods were
used to implement the programme activities, 77.7% agreed that appropriate methods were
used to welcome and prepare students for the programme and 73% agreed that content and
teachings delivered was adequate and of acceptable quality. In addition 74.1% of the
respondents agreed that various delivery methods were used to achieve the programme
objectives, while 77.7% agreed that teachers/tutors had the appropriate and necessary
experience and skills and 52.3% agreed that staff underwent through various trainings and
development to improve their skills and quality of teaching. Finally, 65.9% of the respondents
agreed that necessary facilities (e.g. classrooms, kitchen) and equipment were in place to
support programme. Similarly of majority of the graduates responding agreed that
appropriate methods are used to implement the programme activities (68%), appropriate
methods are used to welcome and prepare students for the programme (73.5%), agreed that
content and teachings delivered was adequate and of acceptable quality (68.7%), various
delivery methods are used to achieve the programme objectives (67.2%), teachers/tutors had
the appropriate and necessary experience and skills (73.4%) as a result of undergoing
through various trainings & upgrading of skills and quality of teaching. In a nutshell
measures have been put in place measures to enhance effectiveness in the implementation
and execution of hospitality programme.
Members of staff concurred with responses from students and graduates that indeed the
college is in the right track in terms of laying ground that supports effectiveness in the
implementation and execution of the hospitality programme in Mwangaza College. For
instance appropriate methods were used to implement the programme activities, orient
students, and participatory approach was pursued in designing, developing the programme.
It was further revealed that content delivered is adequate and of acceptable quality, various
delivery methods were used to realize planned learning outcomes and Teachers/Tutors had
the appropriate and requisite experience, a system is in place to enhance linking of students
& graduates to industry, monitoring & evaluation system was in place to track programme
progress and requisite infrastructure, facilities, equipments were in place to support the
programme.
Although the enrolment numbers are low ((153, 198, 174 and 124 for periods 2017, 2018,
2019 and 2020 respectively) there are opportunities to grow and expand the programme
towards realizing its intentions. In particular the challenges of covid-19 greatly affected the
learning during period 2020.
It was noted that majority of the teachers who were sponsored for training under the project,
are yet to complete their studies and therefore it is not possible to measure their influence on
the learning outcomes at this point in time since they are in the process of acquiring the
advanced skills they are pursuing.

Programme Relevancy
Evaluation of the Labour Insertion of the Graduates From Hospitality Programme

92

Majority of the students who responded indicated that relevant courses had been identified to
support the programme (83.5), agreed that graduates from the programme fits well into the
job market (73%), the programme is important for the youth (boys and girls) (87.1%), F&B
programme addresses the needs and interests of the youth (85.9%) and the goals and
objectives of the programme are in line with those of the government of Kenya policies and
agenda for the youth (90.5%). These responses implies high level of relevancy of the
programme. This sentiments were supported by the programme graduates.
Members of staff on their part did indicate that indeed the programme needs assessment was
carried out to back the programme (85%), agreed that market/labour needs assessment was
conducted to back the programme (95%), graduates from the programme fitted well into the
job market (84.2%) and the skills they acquired were relevant and required in the industry
(94.7%).

Programme Impact
Majority of the current students revealed that they had become more knowledgeable on areas
of hospitality (80%), had gained the necessary skills for the job market (65.9%), had gained
skills that could enable them start their small businesses (83.6%), the programme had
enabled them to participate in the designing and producing products for college/community
use (69.4%) had positive contribution to the organization where they did their
attachment/internship (80%). The ongoing students’ responses were given a nod by the
graduates. For instance of the graduates who responded, majority indicated that they had
gained more knowledge on areas of hospitality (76.6%), had gained the necessary skills for
the job market (75%), during their period of study they participated in the design,
production and presentation of products for college and community use (60.9%). It is also
important to note that 53.2% of the graduates who participated in this evaluation had joined
gainful employment after graduating and of these 82.8% indicated that they had had positive
contribution to the organization where they did their attachment/internship. Finally, from
the programme, some graduates have been able to venture into own businesses.
However, respondents did also point out some pockets of opportunities towards ensuring
great impact of the programme for the students, community and industry. These include
introduction of online classes, offering of more short courses under hospitality, organizing
more practical classes/sessions, teaching the business aspect of the programme, greater
stakeholder participation aimed at making the programme more visible to the community
and the industry stakeholders, continuous skills upgrading of teachers and more exposure of
the students to the outside market, creating a well-structured link between students and the
industry to increase their level of employment and continue supporting the less needy.

Programme Sustainability
It was observed that the programme has set a foundation (in terms of right facilities and
utilities (such as classrooms, kitchen, demonstration units, water management), staff capacity
(including the staff skills upgrading, management capacity, identification of income
generating units, established market links for programme products, key stakeholder support
and industry links for the programme graduates) which is key for the programme
sustainability.
Respondents did indicate that although the foundation is set, the various areas pointed out
requires enhancement and strengthening for the programme to remain sustainable even

Evaluation of the Labour Insertion of the Graduates From Hospitality Programme

93

beyond the current donor or sponsorship. In addition the government efforts should be
directed towards realizing increased intake of students, seeking grants and bursaries, HELB
and government boosts, investment in marketing and advertising of the programme,

Programme outcomes
In terms of the providing an integrated technical education to the young disadvantaged
youths, majority of the current students’ respondents indicated that the programme was
popular and had recruited a good number of youths, the programme management had
qualified instructors who support the programme, appropriate training materials are
available and accessible to students, the programme offered a technical and practical
approach to training, that facilities set up had enhanced realization of expected learning
outcomes and modern tools and equipments were in place to help boost learning and
programme results. Nevertheless respondents suggested for revamping of each of these areas
to achieve higher levels of providing integrated technical education to the targeted youths.
In terms of provision of technical quality training, majority of the student and graduate
respondents agreed that the college had qualified staff in place to offer quality training
(82.3%), staff demonstrates good exposure and experience in the hospitality field (78.8%),
staff uses high quality and appealing teaching practices (74.1%) and there is existence of
good teamwork level amongst staff (76.5%), the programme offered relevant practical
courses, the programme offers student practice platform (e.g. in the kitchen) and the
programme component of student industrial attachment enhances student learning and
skills.
It was also revealed through the evaluation exercise that the programmes promoted and
nurtured positive values and soft skills and these are vital in the hospitality sector. These
included results driven had orientation, time management, punctuality, customer
responsiveness, team spirit, interpersonal relations, communication and honesty. From the
study findings it was also revealed that technical skills which were considered important in
the hospitality industry are developed and nurtured. These include food presentation skills,
tables and service setting skills, correct mixing of different ingredients, and pastry and cakes
making skills.
Findings further revealed that graduates from the programme are employable. Respondents
(in particular the graduates) indicated that the quality of training offered had enabled them
fit well into the job market, innovative delivery approaches displayed in the training made
them fit well into the job market and existing linkage arrangements between the college and
industry gave them an advantage over others. It is noted that of the graduates who responded
to our evaluation exercise, 34.4% were already employed by various institutions while 20%
had ventured into self-employment. The FGDs and KIIs further revealed that Artisan, craft
and diploma students are more marketable compared to degree students because they have
acquired necessary skills and most students are able to apply the learnt skills.

Graduates labour market insertion
The evaluation exercise through FGDs and KIIs with employers revealed that graduates from
Mwangaza had technical skills (both in the kitchen and restaurant) and soft skills (good
behavior, attitude, team players, punctuality, effective communication, willingness to learn,
dependability, ability to take instructions, interactive, courteous) desirable in the hospitality
industry. Employers also indicated that graduates Mwangaza College comparatively
performed well once given the necessary guidance. They did well in kitchen and service
department and exhibited good level of adaptability. Further, employers indicated that the
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programme was very relevant in terms of market and hospitality industry needs and was
gaining popularity amongst the youth. Despite the challenges the sector is experiencing,
employers indicated that the programme was still attractive. It is also worth noting that of
those that graduated, some ventured into self-employment in the following areas: Fast foods,
Food catering services, cake and pastry shops, cafeteria businesses.
However, employers also pointed out that graduates had some challenges in adapting to the
diverse environment (especially for hotels/institutions deep into the nature world) because
there environment of training and expectations is different.
6.2

Lessons Learnt

Various lessons that arises from this evaluation include the following;
a) There is demand for the programme amongst the youth
b) Awareness levels determines successful implementation of any programme
c) Preparation of human resource (facilitators/tutors/staff) is key for they are the ones
that drives a project or programme. Teachers require professional and skills
upgrading to be impactful in their deliveries and trainings
d) Without physical infrastructural development/upgrading/preparedness, delivery
tools and other facilities the programme such as the Hospitality (F&B) in Mwangaza
cannot be actualized effectively
e) Industrial attachment/internship programmes are important in assessing the
student’s level of acquired skills and at the same time testing the after college working
life in the industry. The feedback from this undertaking is crucial in shaping not only
the content and delivery modes but also the student level of preparedness for the job
market
f) There should always be formalized and structured market need analysis and training
needs assessment reports to informs the curriculum content and design and at the
same time guide which areas of teacher skills require priority attention
g) Stakeholder engagement is an important component in the planning, implementation
and sustainability of any programme
6.3

Recommendations

Based on the evaluation findings, the following recommendations are put forward. The
recommendations picks from the various key themes that were pursued for purposes of this
evaluation and are aligned to support the purpose and various objectives as per the
indicators used herein and earlier set programme targets. Table 48 below provides the basis
and details of the suggested way forward.
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Table 48:
SN

1.

Recommendations Implementation Matrix

Area

Programme
Enrolment

Status/Gap
Attention

for Proposed Actions

Estimated
cost (Kshs)

Low enrolment (set 1. Draw and implement sensitization and 1,000,000
target not realized).
awareness programme (targeting internal
This
was
partly
and external stakeholders) capitalizing on
attributed
to
low
electronic, print and social media
awareness levels by the
platforms
intended programme
beneficiaries and other 2. Assign specific office to be responsible for
stakeholders,
current
and spearhead the marketing of the college
covid-19 situation and
in general and hospitality programme
school fees issues

Responsibility

Timeframe

Who
responsible?

is When must
action
completed?

Principal

January
2021

–February

Principal,

March 2021

3. Engage more in outreach initiatives as one
way of reaching the target beneficiaries of
the programme
4. Initiate engagement with HELB to explore
how programme students can benefit from
the HELB loan facility
5. Consider having flexible fee payment plans
for students who have difficulties in raising
school fees
2.

Resource
utilization and
Management
(efficiency

Negative
variations 1. Put in place cost control measures/systems
were noted between the
in place to aid in tracking usage of
planned and actual
resources to avoid wastage and raise red
expenditures in some

-
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the
be

levels)

areas (see table 12)

flag once variations are noted
2. Undertake cost-saving procurements such
as bulk-purchases to enjoy economies of
scale, discounts, etc.
3. Review and have fact and evidence based 500,000
Institutional strategic plan (incorporating
project planning aspects among other
elements). This is to refocus the
management on the programme intended
outputs and results.
4. Embrace the use of technology to improve
efficiency in utilization of resources in the
institution (procurement, production,
training, marketing, payments, etc.).
5. Encourage students to volunteer more in
the activities related to their course.
6. Expose staff to regular trainings to aid
them acquire new skills in the market for
better results

3.

Teacher
capacity
building
and
quality training

The set target was to 1. Employ more staff for hospitality (increase 300,000
upgrade 7 tutors to
the number of teachers in production unit
by 2, we understand 1 is to be phased out
degree level. This is yet
or retired)
to be realized

Principal

June 2021
June 2021

2. Set minimum threshold qualifications for
teachers to be hired (at least at diploma
It was reported that one
level among other requirements)
of the earmarked tutor
3. Have and implement a scheduled
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for
professional
programme for teacher skills upgrading
upgrading (currently at
(both technical and soft)
4.
Undertake Training Needs Assessment
craft level qualification)
(TNA) to inform staff capacity gaps and 200,000
declined the chance

4.

decisions on who and the nature training
required
Inadequate
1. Expand the serving area, construct an 800,000
practical/serving areas
additional one to complement the existing
and tables
one

Infrastructure
and Facilities

Principal

June 2021

Limited Kitchen space 2. Expand and equip the kitchen in 1,000,000
and
accompanying
anticipation of improved enrolment in
tools (cookers, sinks,
future
etc.) and learning class
rooms
3. Increase number of classes (one extra 10,000,000

June 2021

block)
200,000

4. Expand and facelift the canteen/shop
5. Set up and execute infrastructure and
equipments maintenance plan
5.

Programme
implementation
effectiveness

There are noted gaps in 1. Communicate college and programme 300,000
the expected learning
goals to all players in the programme
and teaching outcomes 2. Introduce and use visual learning aids such

Principal

June 2021
February 2021

as video can help in improvement of grasp
in information when one has a challenge
understanding theoretically
3. Introduce new and diversified delivery
methods like use of digital and internet and
make learning more flexible and accessible
6.

Quality
technical

of Sentiments
dissatisfaction

of 1. Embrace the use of technology in delivery

April 2021

-

Tutors

March 2021

as one of the ways to improve quality
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training

7.

8.

especially on area of 2. Increase practical sessions for students
production
and 3. Continuous staff training to keep up to
date updated methods and techniques in
generally
practicals
the industry and adaptation to new
were noted

facilities
4. Maintain high standards in staff
recruitment
5. Share reports/results on continuous
improvements to motivate staff and
students
6. Consider enlisting the services of a 3rd 200,000
party to review and track quality
7. Undertake benchmarking with similar
institutions on teaching pedagogy and
borrow best practices
1. Undertake Market Needs Assessment 500,000
(MNA) and utilize results for purposes of
updating
content
and
curriculum
improvement
1. Incorporate aspects of technological
developments in the content and execution
of the programme (teaching methods,
online classes, etc.)
2. Develop strong industry linkages and
involve industry players in the running of
the programme

Relevancy
of The programme was
programme and cited
as
relevant.
skills learnt
However, there are
opportunities
for
improvement given the
ever changing market
and industry trends and
needs
and
these
developments need to
be scanned regularly
for
updating
the
programme
content
and design
Labour Market Not
all
graduates 1. Have a programme that supports those
Insertion of the manage to be absorbed
who aspire to venture into selfGraduates
into
the
employment but have no capacity or lack
(Employability
industry/labour
initial capital and or mentorship
of
graduates market. Some could be

-
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from
Mwangaza
College)

because they have not 2. Help graduates have a formalized and
found
institutional
functional alumni association. This will
employment
help in linking students and graduates to
opportunities,
others
the industry for various events and possible
lacking capital to start
employment
off their businesses
Notable shortfalls on 1. Periodical/regular
review
of
content,
technical skills (in
curriculum design. This is to reflect and align
particular production)
the programme to the ever changing
hospitality industry needs

-

In-charge
Academics
department

- March 2021

-

In-charge
– March 2021
Placement office

2. Review pedagogy and put in place systems and
checks to ensure quality training
3. Prepare and raise student awareness level on
current trends and expectations in hospitality
industry. Train students to be problem solvers
through creativity and innovative skills
4. Design attachment/internship assessment
report structure to aid capturing the employer
assessment feedback on specific areas of skills
in terms of excelling and gaps. This will inform
which skill areas require more attention
Notable
weak link
between the College 1. Enter into and strengthen formal
and industry/potential
collaborations with industry players
employers
2. Review and strengthen internship and

placement programme
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Limited languages and
1. The hospitality industry is ever dynamic in
low computer literacy
terms of not only the skills required and the
menu diversity but also in terms of having
diverse current and potential clients drawn
from various cultures and geographical
locations backgrounds. Hence the need to
incorporate and prepare students with at least
one foreign language.

-

In-charge
Academics

March 2021

Principal

March 2021

Principal

April 2021

2. Further services and transactions in the
industry are now driven/aided by technology
(order taking, invoicing, payment, etc.). Hence
need for students to have masterly of basic
computer skills and knowledge.

9.

Integrated
technical
education for
the
disadvantaged
youth through
the programme

There are still many 1. Liaise with community leaders who know 300,000
young girls and boys
the disadvantaged youths who can benefit
from the programme
(potential beneficiaries)
who have dropped out 2. Consider offering sponsorship for the
bright,
deserving
but
financially
of school either primary
disadvantaged,
or secondary but are yet
to be enrolled for the 3. Explore utilization of HELB to cushion
those disadvantaged in raising college fees
programme

4. Have programme on sensitization targeting
this target group, encourage them on the
importance of acquiring skills
5. Organize short courses for those that
cannot afford the full package
6. Engage more in outreach programmes to
reach and sensitize the targeted youth

10.

Sustainability of
the programme

1. Improve students’ enrolment. This could be 100,000
through high level sensitization of the targeted
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groups
2. Embrace prudent financial management with
good level of accountability and prioritization
and adherence to set budget plans. With
quarterly reports as outputs
3. Enter
into
and
strengthen
collaborations/partnerships with players in the
industry (Government through TVET, HELB,
employers, relevant associations/bodies in the
hospitality industry to foster the programme
4. Expand product range and develop strong
market links for programme products
5. Develop sustainability framework for the
programme that encompasses the elements of
creativity,
innovation, networks and
partnerships, staff development programmes,
entrepreneurship, ICT skills, competency based
training, high level of management
commitment, involvement of the industry in
the running of the programme
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Appendix I: Logical Evaluation for the Evaluation
Goal: Improve professional insertion of disadvantaged youth through the set-up and strengthening of technical training programs at
Mwangaza College

a. Project performance
Narratives/Objectives

Activities

Indicators

Assess the efficiency of the a) Provision
of
method of implementation of
adequate resources
the project based on the b) Mobilization
of
resources mobilized and the
resources
performance of the local c) Local partner fully
partner.
involved in the
Project
Are the objectives being
implementation
achieved economically by the
d)
Appropriate
development intervention?
methods used in
processes

a) Adequacy of
resources
b) methods used
for resource
mobilization
c) Level of local
partner
involvement
d) Resource
utilization
ratio

Assess the effectiveness and a) Appropriate
progress of the project in
Methods used to
achieving the expected results
implement Project
in terms of the improvement
Activities
of technical education and the b) Timely
employability of graduates
Disbursement
of
funds by donor
Are the objectives of the c) Appropriate
interventions being achieved?
methods used to

a) Types
of
methods
b) Timeliness
c) Level
of
Training
d) Level
of
Student
recruitment
e) Level
of

Means of Verification Person
Responsible
a) Amount
of -Principal
financial
resources
Donor/ACTE
injected in the C
Project
-HoDs
b) Adequacy
of -Instructors/
human resources Teachers
c) Type of methods -Employment
used for Project Office
implementation
d) Internal reports
e) Local participants
a) Number of Types -Principal
of methods
b) Timeliness
Donor/ACTE
Records
C
c) Training Reports -HoDs
d) Number
of -Instructors/
Student recruited Teachers
e) Level of linkages -Employment
Office
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Assumptions
-Donor will avail
funds for the project
-Adequate Resources
will be available
-Local partner will
fulfill their part

Best & Appropriate
methods, procedures
and practices will be
used and followed

d)

e)
Assess the relevance of the a)
Food & Beverage training
program proposed regarding b)
the needs of the local market.
Are we doing the right thing?
The relevance or significance c)
of the intervention regarding
local
and
national d)
requirements and priorities
Assessment of the impact of
the project in terms of jobs
created by the graduates (selfemployment) or jobs got by
the graduates in relation to
their employability resulting
from their studies at the
College

recruit students
linkages
Best
practice
methods used for
training staff
Linking graduates to
industry
Identification
of a) Relevance of a) Number
of
relevant courses
courses
Relevant courses
Conduct
Needs b) Needs
b) Needs Assessment
Assessment
for
Assessment
Report
relevant programs
conducted
c) Training Needs
Assessment of local c) Training
Assessment
labour market needs
Needs
Report
Training
needs
Assessment
d) Other Records
assessments
done

a) Effective training
b) Effective Assessment
c) Effective
Job
creation methods
d) Assessment
of
Technical
skills
gained by graduates
e) Track
Employer
satisfaction
Does
the
intervention f) Determine
longcontribute to reaching higher
term effects of the
level objectives - overall
Project
situation of the target group or
those effected

a) Training
Activities
b) Job creation
avenues
c) Assessments
d) Industrial
collaboration

a) Training Reports
b) Evidence of long
lasting gains
c) Assessment
Reports
d) Number of Jobs
created
e) Evidence
of
tracking
graduates
to
Employment

-Principal
-HoDs
-Instructors/
Teachers
-Employment
Office

-Relevant Reports will
be available
-Relevant
Evidence
will be available

-Principal
-HoDs
-Instructors/
Teachers
-Employment
Office

Effective
methods,
systems will be used
-Long lasting effects of
the project will be
visible
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Assess the Sustainability of the a) Sustainable systems a) Systems
in a) Evidence
of
project in the college through
put in place
place
systems in place
the
strengthening
of b) Build capacity for b) Empowermen b) Number of staff
pedagogical and technical
staff
t
through
empowered
skills of trainers and the c) Build and install
Capacity
c) Number
of
institutional
management
capacity
for
building
of
managers
capacity installed at the level
management
staff
empowered
of the management
c) Empowermen
t
through
Are the positive effects or
Capacity
impacts sustainable?
building
of
management

Principal
-HoDs
-Instructors/
Teachers
-Employment
Office

Sustainable systems &
mechanisms will be in
place

b. Project Outcomes
Narratives

Activities

Indicators

Young disadvantaged boys a) Student Recruitment a) Number
of
and girls getting an integrated b) Employ
qualified
students
technical education
Instructors
enrolled
c) Develop
training b) Qualified
materials
Trainers
d) Technical Training
employed
e) Set-up of facilities
c) Adaptable
f) Installation
of
Infrastructure
equipments
facilities
in
place
Quality of technical training

Acquisition of:
Level of acquired:
a) Qualification of staff a) Technical
b) Quality of skills
skills

Means of Verification Person
Responsible
a) 1,326
young Principal
disadvantaged
Instructors
boys and girls Employment
obtain technical Office
education
b) Number
of
students enrolled
in a technical
course
c) Quality
of
facilities installed
a) Level
of Principal
adaptation of the HoDs
infrastructures
Employment
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Assumptions
Disadvantaged
boys
and girls will be
willing to join College
and study

-Training will meet
Technical standards
-There
will
be
111

c)
d)
e)
f)
g)

Training strategies
Teamwork
Practical courses
Student practice
Attachment
in
companies

Employability of the students a) Ensure
Quality
of the Craft course
training
b) Innovation
in
training
c) Regular Research
d) Linkage
between
industry
and
College
e) Continuous
staff
improvement
f) Continuous capacity
building of students
g) Continuous
Employer
satisfaction tracking

b) Organization b) Reports on Level
al
of
professional
c) Operational
qualification of
d) Teamwork
the Tutor
e) Number
of c) Reports
on
attachments
students
attachments
a) Standard
& a) Number
of
quality
of
students
training
employed
b) Level
of b) Types of Values
Innovation
c) Level
of
c) Acquisition of
aspirations
values
d) Level of selfd) Employer
entrepreneurship
satisfaction
& leadership
surveys
e) Employer
Satisfaction
Reports
f) Records
on
Capacity building
of graduates

Office

Continuous
staff
improvement
-Reports & Records
will be available

Principal
Employment
Office

-Quality Training will
be offered
- Graduates will meet
Employer
requirements
-Graduates will get
Employment
after
training
- Tracking systems will
be in place
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Appendix II: Work Plan
Period / Dates
July- August 2020

Execution phases
 Signing of the service contract
 Introduction meetings (Consultant, Mwangaza & ACTEC)
 Preparation for the field mission

Status
Accomplished

July

 Site Visit to Mwangaza College and Meeting The College Team

Accomplished

August 2020

Completed

November 2020 – December 2020

 Start of the evaluation (Inception Report), Desk Review & Development of
Data collection Instruments (Drafts)
 Preparation of Data Collection Instrument
 Validation of instruments & Pilot testing
 Submission of Inception report
 First phase of review and analysis of the documentation available on the
project and local partners.
 Second phase in the field and interviews with the project actors (approx. 20
business days).
 Actual data collection process
 Drafting of the preliminary report

January 2021

 Sharing with Local Partners & ACTEC for comments and observations

Done

January 2021
January 2021

 Incorporation of stakeholder feedback, consolidation of the preliminary Done
report
Done
 Submission of the final report to ACTEC for validation

January 2021 – February 2021

 Sharing the final report with ACTEC and local partners.

August – September 2020
September-October 2020.

October 2020 – November 2020
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Completed
Submitted

Commencing
on
5th. October 2020
Done

Appendix III: Questionnaire for Current Students

Evaluation of the Hospitality Training Programme
Questionnaire for Current Students
SECTION A:
INTRODUCTION
ACTEC has contracted Dr. Jared Anyona and Prof. Robert Arasa to conduct an evaluation on the
performance of Hospitality Training Programme which is offered through Mwangaza College in
Nakuru. The purpose of this exercise is to assess the impact of graduates’ labour market insertion and
the relevance of their training given the current needs in the hospitality industry. Kindly spare 15
Minutes to complete this questionnaire. The information you provide will remain confidential and the
results will be analysed and reported collectively. Your views and those of other customers will
provide the basis of forward decisions and strategies for improvement and growth of the programme.
SECTION B:
PROGRAMME INFORMATION & AWARENESS
1.1 Kindly rate on a scale of 1-5 (1 and 5 representing quite low and quite high respectively) the
following dimensions with regard to your knowledge of the hospitality programme offered by
Mwangaza College.
Awareness dimension
1.
2.
3.

Awareness level of the programme
Understanding the purpose of the programme
Updates on the programme

Quite
Low
1
1
1

Low

Moderate

2
2
2

3
3
3

High
4
4
4

Quite
High
5
5
5

SECTION C:
PROGRAMME PERFORMANCE
2.1 Please indicate, on a scale from 1 to 5 the extent to which you agree with the statements below
with respect to efficiency in the implementation and execution of the hospitality programme.
# Specific variable
Strongly
Strongly
Disagree Moderate
Agree
Disagree
Agree
1. Money is available and enough to
support Food and Beverage 1
2
3
4
5
progamme in the College
2. There is enough staff to help
support implementation of the
1
2
3
4
5
Food and Beverage programme at
Mwangaza College
3. Resources meant to support the
F&B programme are carefully and 1
2
3
4
5
well utilized
4. Cost-saving methods are used to
1
2
3
4
5
implement the programme
2.2 Kindly provide suggestions towards making the implementation of the programme attain more
improved efficiency in terms of utilizing its various resources to achieve planned outputs.
_____________________________________________________________________________
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2.3 Please indicate, on a scale of 1 to 5 the extent to which you agree with the statements below with
respect to promoting effectiveness in the implementation and execution of the hospitality programme.
Specific variable
1. Appropriate methods are used to
implement the programme activities
2. Appropriate methods are used to
welcome and prepare students for
the programme
3. Content and teachings delivered is
adequate and of acceptable quality
4. Various delivery methods are used to
achieve the programme objectives
5. Teachers/tutors
have
the
appropriate
and
necessary
experience and skills
6. Staff undergo through various
trainings & development to improve
their skills and quality of teaching
7. Necessary facilities (e.g. classrooms,
kitchen) and equipment are in place
to support programme
8. There is a programme in place that
links students & graduates to
industry

Strongly
Disagree

Disagree

Moderate

Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

2.4 Kindly provide suggestions towards attaining higher effectiveness in terms of how it is rolled out
and achieving anticipated results.
____________________________________________________________________________
2.5 Please indicate, on a scale of 1 to 5 the extent to which you agree with the statements below with
respect to promoting programme relevancy.
Specific variable
1. Relevant
courses
have
been
identified to support the programme
2. Graduates from the programme fits
well into the job market
3. The programme is important for the
youth (boys and girls) in Kenya
4. The F&B programme addresses the
needs and interests of the youth in
Kenya
5. The goals and objectives of the
programme are similar with those of
the government of Kenya policies
and agenda for the youth

Strongly
Disagree

Disagree

Moderate

Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5
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2.6 Kindly provide suggestions towards ensuring programmes continued relevancy to current and
changing market needs.
2.7 Please indicate, on a scale of 1 to 5 the extent to which you agree with the statements below with
respect to programme impact/influence.
Specific variable
1. I have become more knowledgeable
on areas of hospitality
2. I have gained the necessary skills for
the job market
3. I have gained skills that can enable
me start my small business
4. The programme has enabled me to
participate in the designing and
producing
products
for
college/community use
5. I have had positive contribution to
the organization where I did my
attachment/internship

Strongly
Disagree

Disagree

Moderate

Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

2.8 Kindly provide suggestions towards ensuring great impact of the programme for the students,
community and industry.
_____________________________________________________________________________
2.9 Kindly provide suggestions towards ensuring this programme continues to be offered moving into
the future, even beyond the current donor/sponsor.

_____________________________________________________________________________
SECTION D:
PROGRAMME OUTCOMES
3.1 Please indicate, on a scale of 1 to 5 the extent to which you agree with the statements below with
respect to young disadvantaged boys and girls getting an integrated technical education through the
programme.
Specific variable
1. The programme is popular and has
recruited a good number of youth
2. The programme management has
qualified instructors who support
the programme
3. Appropriate training materials are
available and accessible to students
4. The programme offers a technical
and practical approach to training
5. Facilities set up have enhanced
realization of expected learning
outcomes

Strongly
Disagree

Disagree

Moderate

Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

Evaluation of the Labour Insertion of the Graduates From Hospitality Programme

116

6. Modern tools and equipment are in
place to help boost learning and 1
programme results

2

3

4

5

3.2 Based on your above responses, kindly provide suggestions towards having an enhanced
integrated technical education for young disadvantaged boys and girls through the programme.
_____________________________________________________________________________
3.3 Please indicate, on a scale of 1 to 5 the extent to which you agree with the statements below with
respect to quality of technical training
Specific variable
1.
2.

3.
4.
5.
6.

7.

The college has qualified staff in
place to offer quality training
Staff demonstrates good exposure
and experience in the hospitality
field
Staff uses high quality and
appealing teaching practices
There is existence of good
teamwork level amongst staff
The programme offers relevant
practical courses
The programme offers student
practice
program
(in-house
opportunities – e.g. in the kitchen)
The programme component of
student industrial attachment
enhances student learning and
skills

Strongly
Disagree

Disagree

Moderate

Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

3.4 Kindly provide suggestions towards continuous improvement of the quality of technical training
of the programme.
_____________________________________________________________________________
3.5 Please indicate, on a scale of 1 to 5 the extent to which you agree with the statements below with
respect to expected student learning outcomes and in particular employability.
Specific variable
1.

2.

3.

Strongly
Disagree

The quality of training I receive
makes me fit well into the job 1
market
Innovation displayed in our
training makes me fit well into 1
the job market
Linkage between industry and
College
give
students
an 1
advantage over others

Disagree

Moderate

Agree

Strongly
Agree

2

3

4

5

2

3

4

5

2

3

4

5
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4.

5.
6.

Continuous staff improvement
enhances student chances of 1
fitting well into the industry
Continuous exposure of students
1
prepares them for the job market
Employers feedbacks indicate that
students are well prepared for the 1
industry

2

3

4

5

2

3

4

5

2

3

4

5

3.6 Please indicate, on a scale of 1 to 5 the extent to which the programmes promote and nurtures the
following values and soft skills which are considered important in the hospitality industry
#

Specific variable

1.
2.
3.
4.

Team spirit
Respect of colleagues
Honesty
Time
management
and
punctuality
Customer/client responsiveness
Communications
Interpersonal relations
Results driven

5.
6.
7.
8.

Strongly
Disagree
1
1
1

Disagree

Moderate

Agree

2
2
2

3
3
3

4
4
4

Strongly
Agree
5
5
5

1

2

3

4

5

1
1
1
1

2
2
2
2

3
3
3
3

4
4
4
4

5
5
5
5

3.7 Based on your above responses, kindly provide suggestions towards improving the employability
of the students and graduates of the programme.
_____________________________________________________________________________
SECTION E: DEMOGRAPHICS
Gender
Male [ ]
Age
18 -23 years [ ] 24 -29 years [ ]
Current Level of Education
Primary
Secondary
Certificate
Programme Level Enrolled
Artisan
Certificate
Diploma
Year of Study
One
[ ]
Two [ ]
Three [ ]

Female [ ]
Over 30 Years [ ]
[ ]
[ ]
[ ]
[ ]
[ ]
[ ]
Other [ ]

Thank you for participating in this survey
Name of Enumerator ___________________ Date of data collection _________________
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Appendix IV: Questionnaire for Graduates

Evaluation of the Hospitality Training Programme
Questionnaire for Graduates
SECTION A:
INTRODUCTION
ACTEC has contracted Dr. Jared Anyona and Prof. Robert Arasa to conduct an evaluation on the
performance of Hospitality Training Programme which is offered through Mwangaza College in
Nakuru. The purpose of this exercise is to assess the impact of graduates’ labour market insertion and
the relevance of their training given the current needs in the hospitality industry. Kindly spare 15
Minutes to complete this questionnaire. The information you provide will remain confidential and the
results will be analysed and reported collectively. Your views and those of other customers will
provide the basis of forward decisions and strategies for improvement and growth of the programme.
SECTION B:
PROGRAMME INFORMATION & AWARENESS
1.1 Kindly rate on a scale of 1-5 (1 and 5 representing quite low and quite high respectively) the
following dimensions with regard to your knowledge of the hospitality programme offered by
Mwangaza College.
Awareness dimension
1.
2.
3.

Quite
Low
1
1
1

Awareness level of the programme
Understanding the purpose of the programme
Updates on the programme

Low

Moderate

2
2
2

3
3
3

High
4
4
4

Quite
High
5
5
5

SECTION C:
PROGRAMME PERFORMANCE
2.1 Please indicate, on a scale from 1 to 5 the extent to which you agree with the statements below
with respect to efficiency in the implementation and execution of the hospitality programme, during
your period of learning.
# Specific variable
1. Financial resources were available
and adequate towards supporting
the Food and Beverage programme
at Mwangaza College.
2. There was enough staff to help
support implementation of the Food
and Beverage programme at
Mwangaza College
3. Resources meant to support the F&B
programme was carefully and well
utilized
4. Cost-saving methods were used to
implement the programme
5. No
wastage
of
programme
materials (e.g. items meant for
practical sessions) was noted

Strongly
Disagree

Disagree

Moderate

Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5
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2.2 Kindly provide suggestions towards making the implementation of the programme attain more
improved efficiency in terms of utilizing its resources to achieve planned outputs.
_____________________________________________________________________________
2.3 Please indicate, on a scale from 1 to 5 the extent to which you agree with the statements below
with respect to effectiveness in the implementation and execution of the hospitality programme in
Mwangaza College during your period of learning.
# Specific variable
1. Appropriate methods were used to
implement the programme activities
2. Appropriate methods were used to
welcome and prepare students for
the programme
3. Content and teachings delivered was
adequate and of acceptable quality
4. Various delivery methods were used
to achieve the programme objectives
5. Teachers/tutors had the appropriate
and necessary experience and skills
6. Staff undergoes through various
trainings & development to improve
their skills and quality of teaching
7. Necessary facilities (e.g. classrooms,
kitchen) and equipment were in
place to support programme
8. There was a programme in place to
link students & graduates to industry

Strongly
Disagree

Disagree

Moderate

Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

2.4 Kindly provide suggestions towards attaining higher effectiveness in terms of how it is rolled out
and achieving anticipated results.
____________________________________________________________________________
2.5 Please indicate, on a scale from 1 to 5 the extent to which you agree with the statements below
with respect to programme relevancy.
#

Specific variable

1.

Relevant courses are incorporated
to support the programme. I went
through these courses
As a graduate from the programme
I fit well into the job market
The skills I acquired are relevant
and required in the industry
I have been able to exploit the skills
to gain entry into the job market
The programme is relevant and

2.
3.
4.
5.

Strongly
Disagree

Disagree

Moderate

Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5
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6.

required by the youth who intend
to have a career in the Food and
Beverage industry
The programme is relevant to the
youth who intend to start small 1
business in the hospitality industry

2

3

4

5

2.5 Kindly provide suggestions towards ensuring programme continuous relevancy to current and
changing market needs.

2.6 Please indicate, on a scale from 1 to 5 the extent to which you agree with the statements below
with respect to programme impact/influence.
#

Specific variable

1.

I have gained more knowledge on
areas of hospitality
I have gained the necessary skills
for the job market
After graduating, I have joined
gainful employment
During my period of study I
participated
in
the
design,
production and presentation of
products
for
college
and
community use
After
graduating,
I
have
participated
in
the
design,
production and presentation of
products
for
college
and
community use
I have had positive contribution to
the organization where I did my
attachment/internship
After graduating I have been able to
share knowledge and skills with
others, help in one way or the other
on hospitality business ventures
The programme has impacted
positively to the surrounding
community and residents

2.
3.
4.

5.

6.

7.

8.

Strongly
Disagree

Disagree

Moderate

Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

2.7 Kindly provide suggestions towards ensuring great impact of the programme for the students, the
college, community and industry.
_____________________________________________________________________________
2.8 Please indicate, on a scale from 1 to 5 the extent to which you agree with the statements below
with respect to programme sustainability (reflect on the period when you were a student and now).
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Specific variable
1. The programme has a strong
foundation to ensure its sustainability
moving into the future
2. The right facilities and utilities (such
as
classrooms,
kitchen,
demonstration
units,
water
management) capacities are in place
3. The necessary capacity on staff has
been build
4. Management capacity is there to
drive the programme forward
5. The programme has identified
income generating units (IGU) to
cushion against any likely shortfalls
in financing
6. There is established market links for
programme products
7. There is established industry links for
the programme graduates

Strongly
Disagree

Disagree

Moderate

Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

2.9 Kindly provide suggestions towards ensuring programme sustainability, even beyond the
current donor/sponsor.
_____________________________________________________________________________
SECTION D:
PROGRAMME OUTCOMES
3.1 Please indicate, on a scale from 1 to 5 the extent to which you agree with the statements below
with respect to young disadvantaged boys and girls getting an integrated technical education through
the programme.
#

Specific variable

1.

The programme is popular and has
recruited a good number of the
youth as students
Management
has
qualified
Instructors who support the
programme
Appropriate training materials have
been developed and are available to
students
The programme offers a technical
and practical approach to training
Facilities and utilities are in place to
enhance realization of programme
objectives

2.

3.

4.
5.

Strongly
Disagree

Disagree

Moderate

Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

3.2 Based on your above responses, kindly provide suggestions towards having an enhanced
integrated technical education for young disadvantaged boys and girls through the programme.
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_____________________________________________________________________________
3.3 Please indicate, on a scale from 1 to 5 the extent to which you agree with the statements below
with respect to quality of technical training (reflect on your learning period)
#

Specific variable

1.

The college had qualified staff in
place to offer quality training
Staff demonstrated good exposure
and experience in the hospitality
field
Staff used high quality and
appealing teaching practices
There was observable existence of
good teamwork amongst staff &
students
The programme offered relevant
practical courses
The programme offered student
practice
program
(in-house
opportunities – e.g. in the kitchen)
The programme component of
student industrial attachment
enhanced my learning and skills

2.

3.
4.

5.
6.

7.

Strongly
Disagree

Disagree

Moderate

Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

3.4 Kindly provide suggestions towards continuous improvement of the quality of technical training
of the programme.
_____________________________________________________________________________
3.5 Please indicate, on a scale from 1 to 5 the extent to which you agree with the statements below
with respect to employability of the students from the programme.
#

Specific variable

1.

The quality of training offered has
enabled me fit well into the job
market
Innovative
delivery
approaches
displayed in the training makes me
fit well into the job market
Linkage between industry and
College gave me an advantage over
others
Continuous
staff
improvement
enhanced my realization of expected
learning outcomes & this enhanced
my chance of fitting well into gainful
employment
Continuous capacity building of
students prepared me for the job
market
My employer is satisfied with my
level
of
contribution
and
performance

2.
3.
4.

5.
6.

Strongly
Disagree

Disagree

Moderate Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

3.6 Current Nature of employment engagement
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Employed in an institution/company/organization
[ ]
Self-employed
[ ]
None
[ ]
3.7 If employed by an entity/company indicate the following
Name of company/organization:
Type of employment (permanent & pensionable, part-time, casual, volunteer):
Job title held:
How long did you take after Mwangaza college to get employed:
How long have you been with this employer:
Monthly consolidated Salary range in Kshs:
Less than 10,000 [ ]
Between 10,000 & 20,000[ ]
Between 20,000 & 30,000[ ]
Over 30,000
Other benefits (e.g. medical cover, any other), specify:
3.8 If self-employed indicate the following
Nature of business undertaking:
Monthly consolidated Salary range in Kshs:
Less than 10,000 [ ]
Between 10,000 & 20,000[ ]
Between 20,000 & 30,000[ ]
Over 30,000
The challenges faced so far:
3.9 Kindly indicate how relevant your skills from Mwangaza hospitality (F&B) programme are in
your current work or engagement
Very relevant
[ ]
Relevant
[ ]
Hardly relevant
[ ]
Not relevant
[ ]
3.10 Of the skills gained from Mwangaza which ones do you consider as most relevant in your
current job or engagement?
Technical skills: making of pastry dishes, local dishes etc.
Soft skills: different cooking methods, mixing of different ingredients etc.
3.11 If you are employed/self-employed, how satisfied are you on each of the following
dimensions of your current employment/engagement
# Specific area/dimension
Very
Very
Dissatisfied Moderate Satisfied
dissatisfied
satisfied -2
-3
–4
–1
5
1. Application of skills learnt from
Mwangaza college
2. Working environment (facilities,
tools, general support, etc)
3. Salary/earnings in relation to
assigned responsibilities
4. Relationship with colleagues,
supervisors
5. Opportunities to show case my
skills,
creativity
and
innovativeness
6. opportunities for enhancing my
learnt skills
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3.12 Based on your above responses, kindly provide suggestions towards improving the employability
of the students and graduates of the programme.
____________________________________________________________________________
SECTION E: DEMOGRAPHICS
Gender
Male [ ]
Female [ ]
Age
18 -23 years

[ ] 24 -29 years [ ]

Over 30 Years [ ]

Programme Graduated
Artisan
[ ]
Certificate
[ ]
Diploma
[ ]
Year of Graduation
One year ago [ ]
Two years ago [ ]

Three years ago [ ]

Other [ ]

4.5 No of years worked
One year ago [ ]
Two years ago [ ]

Three years ago [ ]

Other [ ]

4.6 Current place of work______________________________________________
Thank you for participating in this survey
FOR OFFICIAL USE ONLY
Name of Enumerator ___________________ Date of data collection _________________
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Appendix V: Questionnaire for Staff

Evaluation of the Hospitality Training Programme
Questionnaire for Staff
SECTION A:
INTRODUCTION
ACTEC has contracted Dr. Jared Anyona and Prof. Robert Arasa to conduct an evaluation on the
performance of Hospitality Training Programme which is offered through Mwangaza College in
Nakuru. The purpose of this exercise is to assess the impact of graduates’ labour market insertion and
the relevance of their training given the current needs in the hospitality industry.
Kindly spare 15 Minutes to complete this questionnaire. The information you provide will remain
confidential and the results will be analysed and reported collectively. Your views and those of other
customers will provide the basis on forward decisions and strategies for improvement and growth of
the programme.
SECTION B:
PROGRAMME KNOWLEDGE
1.1 Kindly rate on a scale of 1-5 (1 and 5 representing quite low and quite high respectively) the
following dimensions with regard to your knowledge of the hospitality programme offered by
Mwangaza College.
Awareness dimension
1.
2.
3.

Awareness level of the programme
Understanding the purpose of the programme
Updates on the programme

Quite
Low
1
1
1

Low

Moderate

2
2
2

3
3
3

High
4
4
4

Quite
High
5
5
5

SECTION C:
PROGRAMME PERFORMANCE
2.1 Please indicate, on a scale from 1 to 5 the extent to which you agree with the statements below
with respect to efficiency in the implementation and execution of the hospitality programme.
# Specific variable
Strongly
Strongly
Disagree
Moderate
Agree
Disagree
Agree
1. Financial resources provided for
programme implementation are
1
2
3
4
5
adequate.
2. Manpower resources availed for
programme implementation are
1
2
3
4
5
adequate
3. Mwangaza College is adequately
involved in the implementation of
1
2
3
4
5
the programme
4. Resources available are utilized for
1
2
3
4
5
purposes of the programme
5. Cost effective delivery methods are
1
2
3
4
5
used
6. Materials meant for the programme
1
2
3
4
5
are sourced economically
7. There is proper materials
management to ensure wastage is
1
2
3
4
5
minimized or at zero level
8. Operational plans and Budget are in
1
2
3
4
5
place & are strictly adhered to
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2.2 Kindly provide suggestions towards making the implementation of the programme attain more
improved efficiency in terms of utilizing its resources to achieve planned outputs.
_____________________________________________________________________________
2.3 Please indicate, on a scale of 1 to 5 the extent to which you agree with the statements below with
respect to effectiveness in the implementation and execution of the hospitality programme in
Mwangaza Colleges
#

Specific variable

1. Appropriate methods are used to
implement the programme activities
2. Appropriate methods are used to
welcome and orient students
3. Participatory approach was used in
designing, developing the programme
4. Content delivered is adequate and of
acceptable quality
5. Various delivery methods are used to
realize planned learning outcomes
6. Teachers/tutors have the appropriate
and requisite experience and skills
7. Best practice methods are used for
improving staff capacity s(recruitment,
training & development)
8. Requisite infrastructure, facilities,
equipments are in place to support the
programme
9. A system is in place to enhance linking
of students & graduates to industry
10. Monitoring & Evaluation system is in
place to track programme progress

Strongly
Disagree

Disagree

Moderate

Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

2.4 Kindly provide suggestions towards attaining higher effectiveness in terms of how it is rolled out
and achieving anticipated results.
____________________________________________________________________________
2.5 Please indicate, on a scale of1 to 5 the extent to which you agree with the statements below with
respect to programme relevancy.
#
Specific variable
Strongly
Strongly
Disagree Moderate Agree
Disagree
Agree
1. Relevant courses have been identified
to support the programme. I went
1
2
3
4
5
through these courses
2. Programme needs assessment was
1
2
3
4
5
carried out to back the programme
3. Market/labour needs assessment was
1
2
3
4
5
conducted to back the programme
4. Staff training needs assessment was
1
2
3
4
5
carried out
5. As a graduate from the programme I
1
2
3
4
5
fit well into the job market
6. The skills I acquired are relevant and
1
2
3
4
5
required in the industry
7. I have been able to exploit the skills
1
2
3
4
5
to gain entry into the job market
8. Benchmarking is employed to borrow
1
2
3
4
5
on best practices

Evaluation of the Labour Insertion of the Graduates From Hospitality Programme

127

2.6 Kindly provide suggestions towards ensuring programme continuous relevancy to current and
changing market needs.
2.7 Please indicate, on a scale of 1 to 5 the extent to which you agree with the statements below with
respect to programme impact.
# Specific variable
1. Current students and graduates are
more knowledgeable on areas of
hospitality
2. Students gain the requisite skills for
the job market
3. After graduating, the programme has
mentored graduates to join gainful
employment
4. Students and graduates have
participated in the design, production
and presentation of products for
college and community use
5. The programme has had a positive
contribution to organization where
they have been engaged as
attachees/internees

Strongly
Disagree

Disagree

Moderate

Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

2.8 Kindly provide suggestions towards ensuring great impact of the programme for the students, the
college, community and industry.
_____________________________________________________________________________
2.9 Please indicate, on a scale of 1 to 5 the extent to which you agree with the statements below with
respect to programme sustainability/continuity.
#

Specific variable

1.

Systems are in place to ensure
programme is sustainable
The right infrastructure and facilities’
capacities have been put in place
The necessary capacity on staff has been
built to move the programme forward
There is adequate and relevant
management capacity to guide the
programme forward
The programme has identified income
generating units (IGU) to cushion
against any likely shortfalls in financing
Management has identified and
established potential market links for its
products
Management has identified and
established potential industry links for
the programme students and graduates

2.
3.
4.
5.
6.
7.

Strongly
Disagree

Disagree

Moderate

Agree

Strongly
Agree

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

2.10 Kindly provide suggestions towards ensuring programme sustainability, even beyond the
current donor/sponsor.
____________________________________________________________________________
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SECTION D:
PROGRAMME OUTCOMES
3.1 Please indicate, on a scale of 1 to 5 the extent to which you agree with the statements below with
respect to young disadvantaged boys and girls getting an integrated technical education through the
programme.
# Specific variable
Strongly
Strongly
Disagree Moderate Agree
Disagree
Agree
1. The programme is popular and has
1
2
3
4
5
recruited a good number of students
2. Management has qualified Instructors
1
2
3
4
5
who support the programme
3. Appropriate training materials have
1
2
3
4
5
been developed and are in use
4. The programme offers a technical and
practical approach to training for
1
2
3
4
5
learners
5. Infrastructure and facilities set up
have enhanced realization of expected 1
2
3
4
5
learning outcomes
6. Installation of equipments have
1
2
3
4
5
enhanced effective learning results
3.2 Based on your above responses, kindly provide suggestions towards having an enhanced
integrated technical education for young disadvantaged boys and girls through the programme.
_____________________________________________________________________________
3.3 Please indicate, on a scale of 1 to 5 the extent to which you agree with the statements below with
respect to quality of technical training.
# Specific variable
Strongly
Strongly
Disagree Moderate Agree
Disagree
Agree
1. Qualified staff are in place to support
1
2
3
4
5
the programme
2. High quality skills by staff enable quality
1
2
3
4
5
training
3. Best practices in terms of well-blended
1
2
3
4
5
training strategies are employed
4. The value of good teamwork and
synergy level (staff & students) is earned 1
2
3
4
5
by learners
5. Practical courses offered enhances the
skills required by the students and
1
2
3
4
5
graduates for the industry
6. Students are offered in-house
opportunities to show case and exploit
1
2
3
4
5
learnt skills
7. Component of student industrial
attachment gives students the practical
1
2
3
4
5
and real life experiences
3.4 Kindly provide suggestions towards continuous improvement of the quality of technical training
of the programme.
_____________________________________________________________________________
3.5 Please indicate, on a scale of 1 to 5 the extent to which you agree with the statements below with
respect to employability of the students from the programme.
# Specific variable
Strongly
Strongly
Disagree Moderate Agree
Disagree
Agree
1. The quality of training offered has
enabled students and graduates to fit 1
2
3
4
5
well into the job market
2. Innovative delivery approaches
1
2
3
4
5
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3.
4.

5.
6.

employed enables students and
graduates fit well into the job market
Linkage between industry and
College gives our students an
advantage over others
Continuous staff capacity
improvement has enhanced
realization of expected learning
outcomes, thus enhancing student
chances of getting gainful
employment
Places of attachment have expressed
satisfaction with our students
Employers are satisfied with the
contribution and performance of
programme graduates

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

1

2

3

4

5

3.6 Based on your above responses, kindly provide suggestions towards improving the employability
of the students and graduates of the programme.
_____________________________________________________________________________
SECTION E: DEMOGRAPHICS
Gender
Male [ ]
Female [ ]
Age
Below 30 years [ ] 31 -40 years [ ]
Level of education
Certificate
[ ]
Diploma
[ ]
Bachelor’s Degree
[ ]
Master’s
Degree [ ]
Number of Years of work experience
1 year and below
[ ]
2 – 5 Years

Over 40 Years [ ]

Others [ ]

[ ]

6 -10 Years [ ]

Over 10 Years [ ]

Thank you for participating in this survey
FOR OFFICIAL USE ONLY
Name of Enumerator ___________________ Date of data collection _________________

Appendix VI: Secondary Data Collection Guide

Evaluation of the Hospitality Training Programme
Secondary Data Collection Tool
SECTION A:
INTRODUCTION
ACTEC has contracted Dr. Jared Anyona and Prof. Robert Arasa to conduct an evaluation on the
performance of Hospitality Training Programme which is offered through Mwangaza College in
Nakuru. The purpose of this exercise is to assess the impact of graduates’ labour market insertion and
the relevance of their training given the current needs in the hospitality industry. Kindly be part of
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this exercise by facilitating gathering of data/information on areas pointed out below with respect to
hospitality programme offered by Mwangaza College. This information will remain confidential and
used purely for purposes of this evaluation exercise.
SECTION B:
STUDENT ENROLLMENT
Craft/Certificate Level: Food & Beverage Department
Student Gender
Year of enrolment
2017
2018
Boys
Girls
Total
Diploma Level: Food & Beverage Department
Student Gender

Year of enrolment
2017
2018

2019

Total

2019

Total

Boys
Girls
Total
SECTION C:
GRADUATED STUDENTS FROM PROGRAMME
Total successful Student Completion Food & Beverage Department
Gender
Certificate
Diploma
Total
Boys
Girls
Total

Completion rate(%)

SECTION D:
GRADUATES WHO HAVE JOINED GAINFUL EMPLOYMENT
Total successful Student Completion Food & Beverage Department
Gender
Indicate nature of
Total
Certificate Diploma
employment – by company
or self
Boys
Girls
Total

%
employed/gra
duated

SECTION E:
CAPACITY & QUALITY OF INFRASTRUCTURE & FACILITIES
Indicate the level of adequacy and quality on the following areas with respect to Food & Beverages
programme at Mwangaza College (qualify with number, when acquired, capacity, other specific
details)
Area
Lecture rooms

Certificate

Diploma

Rooms for practical sessions

Programme delivery
equipments, tools, materials

SECTION F:
STUDENT ATTACHMENT PROGRAMME
Indicate the companies/institutions where students have been attached, the feedback from these
institutions about the level of skills of students
Company/institution
Number of students attached
Industry
Your comment
feedback
Certificate level
Diploma level
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SECTION G:
CAPACITY & QUALITY OF TEACHING STAFF
Indicate the level of adequacy and quality of teaching staff with respect to Food & Beverages
programme at Mwangaza College (number of staff, academic qualifications, skills upgrading courses
attended, when acquired, other specific details)

#

Academic qualifications

1.
2.
3.
4.
5.

Certificate
Diploma
Degree
Masters
Total
Skills upgrading courses attended (list)

Required number

Present number

Number attended

Gap

Not attended

1.
2.
3.
4.
5.
Relevant experiences of teachers/tutors

1.
2.
3.
4.
5.

Nature of experience

Number of years

SECTION H:
CAPACITY OF MANAGEMENT STAFF
Indicate the level of adequacy and quality of programme leadership and management
Academic qualifications
Tick as appropriate

1.
2.
3.
4.
5.

Certificate
Diploma
Degree
Masters
Others

Key Leadership, Management Trainings attended
List key management staff

Trainings/courses attended

1.
2.
3.
4.
5.
Years of experience in leadership and management
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List Key Staff, indicate nature of leadership, management
experience

Number of years’
experience, from where

1.
2.
3.
4.
5.
Benchmarking: List any best practices borrowed from elsewhere, indicate when
Practice
From (institution)

1.
2.
3.
4.
5.
SECTION I:
FINANCIAL MANAGEMENT/MATTERS
Specific variable
Yes

No

Any gap

Comment & avail
evidence

1. Financial/Budget plan in place
2. Meeting programme financial obligations
3. Operational & administrative costs within
4.
5.
6.
7.
8.

budget levels
Procurements from lowest bidders without
quality compromised
Financial resource mobilization strategy in
place
Earnings from income generating initiatives
Materials management strategy in place
Financial inflows exceeds outflows

SECTION J:
OTHERS
---------------------------------------------------------------------------------

Appendix VII: Focus Group Discussion Guide for KII

Evaluation of the Hospitality Training Programme
Interview Guide
Introduction
ACTEC has contracted Dr. Jared Anyona and Prof. Robert Arasa to conduct an evaluation on
the performance of Hospitality Training Programme which is offered through Mwangaza
College in Nakuru. The purpose of this exercise is to assess the impact of graduates’ labour
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market insertion and the relevance of their training given the current needs in the hospitality
industry. Since you are one of the key stakeholders in this programme, you are invited to be
part of this exercise by sharing on various issues relating to graduates insertion into the
labour market. Information shared will be used purely for purposes of this evaluation
exercise.
Areas of Sharing
Student enrolment
Completion rate
Relevancy of the programme (programme needs assessment, market needs analysis)
Popularity of the programme amongst the youth and other stakeholders
Adequacy and quality of infrastructure supporting the programme
Quality of the pedagogy
Adequacy & quality of teaching staff
Attractiveness of the programme in the job market
Ability of graduates applying the learnt skills
Showcase of products and services as a result of receiving training
Graduates joining industry after programme (self-employment, employed by others)
Impact of programme – students, department, college, households, community
Stakeholder goodwill for the programme
Stakeholder feedback
Industry linkages
Programme sustainability
Suggestions for improvement, growth & sustainability

Appendix VIII: Institution Observational Guide

Evaluation of the Hospitality Training Programme
Institution Observational Guide
Key area
Infrastructure
1.

Specific area
Lecture rooms
Labs & rooms for practical

Data/information of interest
Adequacy, quality
Adequacy, design appropriateness,
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sessions
Equipments, tools, machines
Health & safety
Administration block/offices

2.

Application of
skills learnt

Practical sessions

Outputs, results

quality, functional
Number, adequacy, quality, functional
Design, Hygiene, cleanliness,
arrangements
Design, accessibility, adequacy
Students participating in practical
sessions
Products/services by students
Business ventures by graduates
Graduates at work places

3.

Teacher/tutor
preparedness,
skills& delivery

Teaching materials
Delivery approach

4.

5.

Industry
reports

Support
facilities &
services

Customer/employer
satisfaction reports
Electricity, water, technology,
internet, welfare,
counseling/mentorship

Type of materials
Obsolescence issues/level
Quality
Methods & strategies used
Feedback on student attachment
Feedback from industry on graduate
performance
Feedback from other stakeholders
Adequacy, quality, reliability

Appendix IX: Document Analysis

Evaluation of the Hospitality Training Programme
Document Analysis
Document area
Student
1.
Records

Specific document
Enrolment registers
Attendance registers
Attachment registers
Graduation registers/records

information of interest
Enrolment numbers
Active number of students on programme
Number of students on attachment
Number of graduates per course level,
per year
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Alumni records

2.

Staff records

Recruitment records/reports

Training records

3.

4.

Pedagogical
reports

Course outlines

Annual
reports
Financial reports

Human resource reports

Infrastructural & facilities
development

Materials management reports

5.

6.
7.

Industry
reports

Past
programme
reports
PRODUC
(Project
Documents)

Customer/employer
satisfaction reports

Past evaluation reports

Project/Programme Proposal

Programme financing/funding

Current places of work
Number of staff in service
Qualification levels of staff
Courses attended by staff
Training schedules & content
Number of staff who have attended
upgrading courses
Technical staff levels
Course content
Lesson plans
Delivery methods & strategies
Inflows/incomes
Expenditures
Ability – meeting financial obligations
Debt levels
Credit levels
Staff turnover level
Staff appraisal
Staff satisfaction
Old infrastructure, facilities
New infrastructures, facilities,
equipments
Gaps
Stock levels
Nature of materials used for course
delivery
obsolescence levels
Cost saving levels on materials
Feedback on student attachment
Feedback from industry on graduate
performance
Feedback from other stakeholders
Progress milestones on expected outputs,
outcomes & results
Key goals & aims of the programme
Key promises & commitments
Programme execution (team, timelines,
e.t.c)
Annual funding estimates
Key sources & apportionment
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Appendix X: Employer Interview Guide

Evaluation of the Hospitality Training Programme
Employer - Interview Guide
Introduction
ACTEC has contracted Dr. Jared Anyona and Prof. Robert Arasa to conduct an evaluation on
the performance of Hospitality Training Programme which is offered through Mwangaza
College in Nakuru. The purpose of this exercise is to assess the impact of graduates’ labour
market insertion and the relevance of their training given the current needs in the hospitality
industry. Since you are one of the key stakeholders in this programme, you are invited to be
part of this exercise by sharing on various issues relating to graduates insertion into the
labour market. Information shared will be used purely for purposes of this evaluation
exercise.
Areas of Focus
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1. Desirable skills in the hospitality industry
a) Technical
b) Soft
2. Performance of graduate from Mwangaza college (hospitality) compared to
a) work expectations
b) graduates from elsewhere
3. Outstanding skills of graduates from Mwangaza college compared with graduates
from elsewhere
a) Technical
b) Soft
4. Relevancy of the programme (programme needs assessment, market needs analysis)
5. Popularity of the programme amongst the youth and other stakeholders
6. Salary levels for Mwangaza graduates
a) Certificate
b) Diploma
7. Any other benefits for staff
8. Attractiveness of the programme in the job market
9. Ability of graduates applying the learnt skills
10. Notable challenges of graduates from Mwangaza college and elsewhere
11. Programme sustainability
12. Suggestions for improvement in training, growth & sustainability

ANNEXES
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Annex I: Minutes of Inception Meeting – Mwangaza College, Kenya

MINUTES OF THE MEETING HELD ON WEDNESDAY, 22ND JULY, 2020 MWANGAZA COLLEGE,
NAKURU, KENYA
1. OPENING OF THE MEETING
The meeting was called to order at 11.00 a.m. with an opening prayer by Br. Oscar (Principal).
2. PRESENT
Bro. Oscar Okoth

-

Principal (Chairing)

Dr. Jared Anyona

-

Consultant (Co-Chairing)

Everlyn Wekesa

-

Mwangaza (Hospitality)

Nancy Muna

-

Mwangaza (F&B)

Eunice Mungai

-

Mwangaza (Placement)

Vidali Omudi

-

Mwangaza (Placement)

Prof. Robert Arasa

-

Consultant
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3. AGENDA
The meeting had been convened to discuss the execution of the evaluation of Food and Beverage
programme offered by Mwangaza College. The agenda for the day was as outlined below.
a) Opening prayer
b) Introduction of members
c) Brief on evaluation assignment by Principal (Br. Oscar)
d) Brief by lead consultant (Dr. Anyona)
e) Existing documents and reports
f) Data collection tools
g) Logistics
h) Roles & responsibilities
i)

Way Forward

j)

Closure of meeting

4. INTRODUCTION OF MEMBERS
All members present introduced themselves (name, designation and current roles).
5. REMARKS FROM THE CHAIR
The chair welcomed and informed members that:
a) Two consultants have been contracted to undertake an evaluation of the F&B programme
within the Hospitality department.
b) The evaluation exercise is aimed at
c) Assessing the relevance and appropriateness of the programme
d) Quality of the programme (quality of teaching and graduates)
e) Attractiveness of the programme given the market/industry needs
f) Assessing the programme growth and sustainability
g) Mwangaza College staff are expected to support the consultants in executing this assignment
(data collection logistics and collating of secondary data)
h) The evaluation exercise is good for the programme future, the college and the community in
general.
i)

All members support is key if the evaluation assignment expected timelines are to be met.

6. REMARKS BY THE LEAD CONSULTANT
Dr. Anyona provided a brief background of the evaluation to be undertaken (rationale and
expectations from the sponsor of the programme). He pointed out that
a) The evaluation will focus on the on-going students and graduates
b) The evaluation will be interested in the quality of the programme in terms of preparedness
and delivery
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c) The visit and meeting is to kick start the exercise by forming a working team to support the
actualizing of planned tasks
d) A participatory approach will be pursued (involving the key stakeholders)
e) The exercise will require gathering of both existing and primary data.
f) The main parameters for purposes of this evaluation will be efficiency, effectiveness, quality,
impact and sustainability
g) The evaluation results will inform decisions and interventions for future of the programme
7. EXISTING DOCUMENTATIONS AND REPORTS
It was noted that there exists data and information that can be availed by Mwangaza College. These
include annual reports, past evaluations, project documents, data on students (current and
graduated), data on staffing, relevant college facilities.
8. DATA COLLECTION TOOLS
Data collection tools were discussed and it was noted that various instruments will be used such.
These include the questionnaire, FGDs/KII, Document Analysis guide and Institution Observation
Guide.
9. LOGISTICS
It was noted that the evaluation exercise is being undertake during the period when the college is on
closure and limited business operations due to the Covid-19 pandemic.
The implication of this situation is that there are challenges in collection of data on face-to-face,
hence consideration of other channels such as online (email, WhatsApp, etc.)
10. ROLES AND RESPONSIBILITIES
It was agreed that;
a) Mwangaza college staff will facilitate the availability of required reports and records
b) Mwangaza team provide details of current students and graduates for purposes of ease of
contact
c) Mwangaza team provide details and contacts of parents and organizations of interest for
purposes of this evaluation
d) Consultants provide specific data/information required from Mwangaza
e) Consultants will carry out actual data collection, collation, compilation
f) Consultants will develop appropriate data collection tools
g) Consultants will monitor progress on administration and collection of required data
11. WAY FORWARD
The following were agreed as way forward.
#

Item

Way forward
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1.

MC Reports

Principal to forward to consultants institutional reports (annual
reports, past evaluations, project documents) by end of July
Placement office to collate required data on students, graduates,
attachments etc

2.

Student, Graduates, Placement office to prepare students graduates and parents contacts
Parents Contacts

3.
4.

Data

(email, telephone) and share contacts with consultants

collection consultants to draft data collection tools and share with Mwangaza

tools

team for feedback – beginning of August

Data

collection To pursue a blended approach (face to face, online)

procedures

Mwangaza Team to help in locating/assembling of parents, industry
organizations

12. CLOSURE OF THE MEETING
There being no other business the meeting ended at 13.30 p.m. with a word of prayer by Mr. Vidal

Annex II: Data Collection Preparation Visit – Mwangaza College, Kenya

MEETING HELD ON WEDNESDAY, 23RD SEPTEMBER, 2020 MWANGAZA COLLEGE, NAKURU,
KENYA
1. OPENING OF THE MEETING
The meeting was called to order at 10.00 a.m. with an opening prayer by Br. Oscar (Principal).
2. PRESENT
Bro. Oscar Okoth

-

Principal (Chairing)

Dr. Jared Anyona

-

Consultant (Co-Chairing)

Eunice Mungai

-

Mwangaza (Placement)

Vidali Omudi

-

Mwangaza (Placement)

3. AGENDA
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The meeting had been convened to discuss and review the data collection for the pilot test and the
execution of the actual data collection of the evaluation of Food and Beverage programme offered by
Mwangaza College. The agenda for the day was as outlined below.
a. Opening prayer
b. Welcome remarks by the Principal (Br. Oscar)
c. Brief on the progress made so far on the evaluation assignment by lead consultant (Dr.
Anyona)
d. Brief on the pilot study data collection (Vidal & Eunice)
e. Status of assembling of the existing documents and reports
f.

Analysis of pilot data (Dr. Anyona)

g. Logistics
h. Personnel for data collection. Roles & responsibilities
i.

Way Forward

j.

Setting Date of the start of data collection was set on 5th. October 2020.

k. Closure of meeting at 12.00 Noon
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Annex III: Mwangaza College, Nakuru-Kenya Income Statement, 2018 - 2020

MWANGAZA COLLEGE NAKURU
INCOME STATEMENT
Funding received from ACTEC (NGO from Belgium)
2018
2019

Year
Months
Currency

Euros

Income
Expenses
Headings and sub-headings
1. Investments
1.1. Construction
1.2. Equipments /Furniture
Sub-total 1
2. Operating Costs
2.0. General Costs

2.1. Promotion and marketing
2.2. Capacity building
- Technical teacher upgrade DLS
- Synergy with Kibondeni College
- Cross - cutting training (Child rights and girls promotion)
Sub-total 2
3. Personnel Costs
3.1. Local staff (and function)
Sub-total 3

TOTAL:

(Jan - Dec)
KES
1 Euro = KES 120.22

Euros

2020

(Jan - Dec)
KES
1 Euro = KES 113.97

(Jan - Sep)
KES
1 Euro = KES 119.90

Euros

71,446.28

8,589,271.89

94,427.86

10,761,943.20

125,061.71

14,994,899.03

9,835.43

1,182,415.39

0.00

0.00

0.00

0.00

28,880.93

3,472,065.40

56,029.64

6,385,698.07

71,787.52

8,607,323.65

38,716.36

4,654,480.80

56,029.64

6,385,698.07

71,787.52

8,607,323.65

0.00

0.00

0.00

0.00

7,722.08

925,877.39

5,349.25

643,086.84

5,020.55

572,192.08

1,501.25

179,999.88

15,537.32
8,928.96
1,530.54
5,077.83

1,867,897.19
1,073,439.00
184,001.17
610,457.02

16,397.45
8,639.73
1,614.46
6,143.26

1,868,817.38
984,670.03
184,000.01
700,147.34

5,859.12
5,859.12
0.00
0.00

702,508.49
702,508.49
0.00
0.00

20,886.57

2,510,984.03

21,418.00

2,441,009.46

15,082.45

1,808,385.76

11,928.13

1,433,999.79

16,934.28

1,929,999.89

12,497.89

1,498,497.01

11,928.13

1,433,999.79

16,934.28

1,929,999.89

12,497.89

1,498,497.01

71,531.06

8,599,464.61

94,381.92

10,756,707.42

99,367.86

11,914,206.41
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Annex IV: Mwangaza Infrastructure and Facilities
Cooking points and washing sinks

Kitchen Area 2
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Bakery kitchen

Oven
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Pastry area

Display of some of the Bakery Products
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Training/Serving Area/Tables

Water Tanks
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Computer laboratory
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Library
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Annex V: Food and Beverage Staff

Evaluation of the Labour Insertion of the Graduates From Hospitality Programme

151

